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INTRODTJCTION 



A bold new approach to the conmunicatlons dimension of professional 
practice will have to be taken if librarians are to become more than the 
admlniatratlve aol supervisory cooi'dinators of the caimunicatlons acti- 
vity of other professional fields. The approach developed in the In- 
stitute on the Librarian as Learning Consultant faced squarely the nec- 
essity of librarians becOTing responsible for guiding the behavioral 
^hiange of clients. Anything less would rapidly discourage Ir^ependent 
self leaj'ners awl work Irrevocable harm on the Inmge of the librarian 
as a responsible professional. 

The super-visor and professional staff are dally involved In con- 
texts where the role of the learning consultant Is dananded. Profes- 
sionals nust be able to unierstand and facilitate the learning of in- 
dividuals through all phases of the behavioral cycle. The tragedy is 
that by training and experience the superviscry librarian is often not 
adept at the dynamics of planned change through camiunlcatlve leader- 
ship. Thus responsibility for the Inservice training and developnent 
of professional staff reimlJis unmet. 

"Erends have appeared in llbrarlanshlp Wnose revolutionary 'liTipli- 
cationa upon its professional helping relationship have scarcely been 
recognized — those of outreach learning projects and of the action 
(or crisis) infommtion centers sonetlmeB associated with them. Uhder 
the ijrpact of training institutes sponsored by the Office of Libraries 
and Learning Resources of the U..S, Office of Education and other owc- 
rent social inperatives upon the professional leadership, service to 
the itifoiTmtion underpr-lvlleged and carmunlcatlons dlsadmntaged has 
bcoofne widespread. Perhaps characteristically, services In these pro- 
^sm have been provided under professional direction by indigenous 
paimprofesslonals recruited from the neighborhoods. 

Apparently of necessity, librarians have provided these recruits 
Mlth tmlnliTg in reference and readers advisory work to such an ertent 
t!mt the work performed by them differs only in de^ee ft-cm profes- 
sloraJ assistance. From one vle^olnt such developments are to be 
emaursged in the hope that trueiy professional canpetencles will be 
defJi'ied with increased sophistication. Unfortunately, the professional 
inaervlce Lags behind the newer developments of enriching the lllDrarian's 
helping relationship with the findings ofi behavioral science. 

6 
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Social J-mper atlves; 

'nils is all the more xiriforturmte because more people today mth a 
secondai-/ education are able to do their own library research at least 
to the point of wlting a short paper on a topic or dellv^erlng an infor- 
mative speech. The School Library Development Project ^ the Khapp 
Projects, md other developments my not Imve entirely tmnsfoimed school 
library service. But other trends irticate tlmt citizens In various 
life pursuits liave discovert that post seconda^ education cawiot de-- 
liver the rrilracles which they have been led to expedt ftm it, People 
everywhere BX'e looking for alternative approaches to the foirml pro-^ 
^ams of eKter^ed secondary education. Ihey seek learning patterns 
lai^gely of their om devising which are irore closely related to^ if not 
Integrated with reallife experiences. 

T\-\xs crisis of confidence .in academic institutions has plaaed a new 
liriperative on librarians. Citizens teve been encoi^aged by the so 
called "free" and the '^open^* universities to look beyond the confines 
of a particular institutional ci^Ticuluin. 'Ihey want seGoridary aM post- 
secondary degree credit earned by themselves through independent study 
employing a wide range of reso^r^ces not limited to any one or any parti- 
cular set of academic institutions. It seems that citizens wmt the 
state to take back the power to award de^ees previously delected to 
the colleges. ^Ihe Bnplre State Iftuversity which has not faculty, or 
currlGu3.m or learning materials appe^s to be the only precedent* 

In this school upheaval ^ citizens have Ijicreaslngly tmned to the 
library arid its related I&P networks as the najor vonvco of learning 
materials immediately available in the cOTinunlty. Inlependent students, 
at least theoretically, are not beholden to a faculty or a cuiTiculimi 
they plan and undertake their own projects . In practice, they may 
sometimes rrake use of the "non-judgemental" assistance of the librarian. 
Librarians are not in. conflict with this approach; but they do have a 
real problem when the patron wants acadeinic credit for self -planned 
stuiy projects. 

In this serise, the credit -degr'ee expectations of citizens for In- 
dependent study is unique In c;ontemporar^ librarlanship . Such an 
approach requires a commitment by libr'arians to the plarmins and evalu- 
ating of stiily courses for acadanlc credit and/or the ability to admin- 
ister teiTninal or waiver exainirmtlons . Ihe College Bitrwce Examina- 
tion Board through its Office of tjibrary Independent Stx^dy and Guidance 
Projects continues to help librarians COTmit their resources and to 
develop the necessary conpetenclea. But while can adriiniaten to 
accept their resu3.ts. It will have difficulty meeting any expectations 
as a universal dep-ee granting agency. 

Librarians are finding that they have to work out scnie reciprocal 
arrangements with one or more of the local dep^ee granting institutions . 
In effect, libraries nay be expected to becane branch campuses of the 
local college but without a faculty or courses in the traditional sense . 
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Unfortunately, at this point in time, it is too early to identlfV what 
patterns will eventually emerge. In the nmntlme, l.lbrarlans are m a 
dllermm as to whether they should hire the services of a faculty man- 
ber or become one themselves . 

Response to Change *. 

In any event, people are turning to llbrarlaJia In the expectation 
of receiving the sophisticated guidaice am planning assistance re- 
quired for effective continual self -education. Apparently, IndepeMent 
learning projects are becaning mc^e popular as was reflected In the 
alinost overwhelnmig response to wie institute on a Llbrarlan as Leann- 
Ing Consultant. The Independent Study Project (ISP) of the tellas 
( Terns) Publin Library, the Appalachian Adult mucation Center (AAEC) 
Morehead f Kentucky) State University and the Office of Library Indepen- 
dent Stilly and Guidance ft^jeots of the College Entrance Examination 
Boaj^d have begun to escabllsh patterns of service for librarians. How- 
ever, despite' such developments as these, there renmins an outtnDded 
reliance on the so called "professional" methods of the traditional 
librarian . 

Because of these developments, the Institute on the Librarian as 
Leamlng Consultant was dedicated to the concept of a htmBnly helping 
profession, and especially to an enriched role for the librarian as a 
consultant In indeoendent sti:dy. 'Ihe institute on the Librarian as 
a consultant in independent study. Itie Institute on the Librarian as 
Learning Consultant was held October 20 — Noventoer 7, 1975 at the 
Graduate School of Library and Infonmtion Sciences, Ihlversity of 
Pittsburgh. Ihe institute was fuMed by the Oftice of Libraries and 
Learning Resources under a grant ft'om the U.S. Office of Eaucation, 
Title II-B, Higher Education Act of 1965, P.L. 89-329 as amended. 

'j^e institute was deslpied to overcome the llmltatloris of librarian 
siinf>rvlsors in explaining the behavioral nature of client self-learn- 
ing ^ojects and the conpetencles deimnded of a professional response 
to client needs gor guidance. Ihe supervisor and professional staff 
are dally involved In sltiatlons where client self-learning projects 
require more sophisticated behavioral guidance than was formerly 
thou#it necessary. IftTforfcunately, supervisors have in most instances 
not been trained in the behavioral foimdatlons of the professional help- 
ing relationahlp , 

Consequently there were four central trusts or missions of the 
institute: criticize and extend present library practice to Inelude 
research findings In behavioral psycholo©? and learning guidance j 
provide deTOnstratlons of the professional relationships with various 
client ."vstems; Identify, define arri practice Innowtlve guidance ar^ 
Instructional rolws for professional librarianaj and develop in the 
supervisory partlcipantp the ability to conduct and ejqjand Inservlce 
training programs for professional personnel. Ihese objectives 
were transformed into specific behavior corrpetencies ; 
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Malyze social arid education trends to Identify potential 
patron self-learrdng needs and characteristics * 

Analyse patron needs to identify the cycle of cCTr^etenclea 
required of the professional libr^ian* 

Identify aiid apply methods for the cooperative desl^ of 
self-'leamljig goals v/ith the patron. 

Outline a model for the design of a learning sequence based 
on Gonmiriicatlon prljiclples and professlonai objectives^ 

Apply thie self-desired Instructional rnDdel, given patron 
needs and chg^acterlstics, to identify and develop a poten- 
tial plan for continuing learning* 

Decugi a plan for staff Ijiservice t mining based on learn- 
ing psychology and the application of cMiinunlcatlon methods* 

Hiotoi^l cal Ferspactlve: 

llie role of the librarian as a leamLng consultant is based sqiare-- 
ly In the readers advisory traditional initiated rrore than forty years 
ago by Jennie Plemer and her associates, The processes of selecting 
books for specific readers have been e^^llcated over the years • One 
would assuTie that there ^e few llbfte^lans inservlce who have not 
modeled their professional role on the guidelines developed by Itelen 
Fti.aes and other professional leaders. It is sorrethlng of a Jolt to 
find that in all too nm\y instances practicing librarians cannot will 
not select resour^ce nHtarlals and make specific reccfTmendatlon for 
their use by people in need* 

A nnve tes talcen hold in the profession today tov^rds cOTTiunity 
"refer*ence v/ork throu^ what are called Information and ref^^al centers* 
Tills service inethod my be considered as m effort towards resource 
relemncy. There are mny TOre people in any coiimmlty who wait real 
life resources thaji those fev/ who have traditionally accepted knowledge 
oriented print nHterials. The denands of the majority rmy eventually 
force -'objectlve^^ librarians off dead center and into the position 
of tecaiiing socially relewit helping professionals, 

rtore than a quarter centi^y ago^ fto^ret Hutchlns carefully dis- 
tinguished between himn need and reference retrieval. But apparently 
it in so much easier to retrieve data than it is to create the dyadic 
corriitloriLs v/ithin v;!ilGh meaningful infonmtion can be engendered in 
the client, Ap^in^ there are many more people In the cOTtnwilty with 
himn needs than the elite few who have traditionally been able to 
llMt their inquii-^ to such well-phrased si^stmtitive questions as 
v/ill reqidje a minimal of negotiation on the librarian's p^t. 
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Perhaps the denmiids of the majority v/ill force advice-giving librar- 
iariB of'f their pedistals mid into a rmre Yiurmii posti^e of creatively 
listening with a "third ear." If these chai ^as do occui* in the profes-- 
^ional cciiipetencies of any significant numters of practictog librarians, 
then inforTTrition my eventiaally be consid^ed a process rather t\m\ a 
product to be transf^^ed by th^ reference librarian or dispensed by the 
circulatiori librarian, Then perhaps llbrai^lans will tiffin an open ear to 
the nmny people with real h^^mmn needs^ and suggest to the carmunicatloris 
elite tlmt they already have the advantages and COTpetencles to Initiate 
their cfm reference retrievals. 

Epiaodea of Behavior: 

Lituwians can Ijiprove their niethods of helping patrons by an informed 
awax^oneQ3 both of hov/ people learn ar^ of sane camon problems which tend 
to r:^]jnper the process, "Hie wove towards balancing subject-oriented print 
rraterials v/ith real life resources will probably continiae to be strengthened 
and expanded. Thi^ trend will increasingly require libraj*ians to develop 
thQ ability to extract the essence of SLjbJect materials for the under=^ 
educated perliapo in a niamer analogous to the storyteller enploying fiction 
rmterials . 

Tiie role -"^f the librarian as a lemiiiig consultant ernerges out of an 
Initial contn . with the patron. An individual comes to the librarian be- 
cause of Borm need or interest housed in a real life ep' of behavior. 
Any day in the life of aljiiost bx)^ Individual is divided up into tijne 
segnents v/hich vai^ in length but which average out at about 20-25 mlriutes. 
Alien Ttough points out that an episode may devolve wound any one of an 
almost infinite variety of incidents^ auch as conversations^ observations, 
horne repair ^ running a meeting. 

In this reqard, it should be remembered that the contact betiveen 
client .and librin-axi is itself an episode in the life of the individual. 
To be satisfying to the Glieat, the episode should go through a complete 
cycle of behavior from avareneso^ ttoou^ interpretation to satisfaction 
and possibly response . Unfortunately in the rush of events a ^eat deal 
of professional sei^x/ice contact is TOre often than not truncated after a 
very fev/ minutes. 

In those instances where the librarian tai<es time to be humnly 
rielpful^ the episode of encounter may encompass the helping intervlCT^ 
the developmental Interview and the retrieTOl Interview. Certainly each 
of these phases woiad be covered If the indlvldu^ intends to move an 
episodic need or interest Into a series of epls^es, A learning project 
can be dr? fined in operationally rrdniiral tenris as a series of episodes 
consuming at least seven hours spread over three days. 

Thi:: kind of ^leqnentlal behavior will require helping professionals 
v/ho can v/ork with a case load of clients ^ each requiring possibly 25^30 
rnlnutou in conference. It is interesting to Bpecal.ate about the acceptance 
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of such a procedu2:'e In library clroles. After all it has only been 
foi^ty ye^-^s since Alvln Johnson first recormended that libra^'iajis do 
no mDre than 9-11 competent Ijitervlaws in one day^ 

Episode Linking r-b tivatlons 

^isodes are linked together In sequence in or^er to acl'ileve a 
more underlying pitt^ose or satisfy a iiDre pervasive interest. Such 
linkages my not occur iaTmediately but deTOlop over a period of time. 
Trie llnJdng together of episodes into a pattern of related activities 
requires both TOtlvatlon ajid plarmlng* 3ie individual rmy not always 
be deliberately avOTe of those coirponents; but if he can be help^ to 
do iio b^y a professional person^ hia satisfaction and eonpetericies rray 
be slgniflcaritly Inoreased, 

In undertaldng a learTiing project ^ the person iiey e^ect to enjoy 
reading^ v/atching^ practicing^ and the other episodlo actl^^tles in- 
volved. He my expect that these activities will Increase his self- 
esteem^ or v;lll mpvBBs and please other people* Oie person my 
actiaally e^^rlence scto of the iMTiedlate bsneflts that were only 
anticipated earlier. 

The cub -off poiiit may In practice be difflc^t to establish but 
there is a point beyond ;^lch the individual does not presently have 
the iratlvatlon to go* His interest nay be lost In the welter of other 
episodes which derraii Imnediate attention* He nsy retiOTi md plok up 
the Interest again ^ or he nay be TOtlvated to do so in some encointer 
v/lth a friends an acqmintance or perhaps a sensitive and perceptive 
helping professional* 

It ou^t to be clear enou^ froni actual library practice that 
there is little if any relation between the psydilc probing of a psy- 
chlatrlst and the problem solvirTg process, ^e alternative of prob-- 
ing for the referent context behird the verbiage unfortunately hblda 
a connotation in the minds of most people as bel^ mtl^lnt^llectual* 
In this day, a quick answer and ready wit are more often taken as 
the characteristics of bright people than the ploddlr^ description 
and analysis of concrete behavioral contexts. Often the desire for 
social approvdl Ib a stronger force In the lives of professionals thM 
a vjllUngness to aerve social utility. 

Re^r'dless of what a person sgiys In a verbal it la necessary 
to shift the focus of attention onto the sltiatiori out of which the 
verbalization ^ew. Sane hints as to its native imy be obtained £Vcti 
vjhat the person s^s In a nonverbal maoier. It Is these expressive 
majTlfestatlons v/Mch Initiate hypotheses in the mkicl of the helper abouu 
the beha^/lor context underlylr^ the BtTrnwi of verbiage which mlnten- 
t tonally oervco only to confuse the matter* It Is alimst axianatiG 
that before help can begins the client -s attention has to be shifted 
,from the words being laed to their referents. 
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IMo^^tmafcely, this shift in the focus of attention is difficult for. 
llbrwiaia^ to accept. Qlvm their Dtrcng sitoject orientationj they find 
It difflcin.t to belifive that what people say Is more often not what they 
man, Words are fi^eqi^ntly errployed not to describe and an^y2e a sltua- 
tlon^ but to g&nemllze and draw conclisions fOT vfrilch supportlw tofor- 
mtlon must be foirf. Wille the InforTOtlon wtrleved nay be adequate 
for the oomliislon tt^awi^ that concision my actually be Irrelevant to 
the slttoation. 

All too often 3 the Infonratlon supplied the umary librm^iaii Is 
criticised for its irrelevance Bni Its Inappropriateness. Ihe helper 
is charac*,:eri2ed as being out of touch with reality ani the ajTBge of his 
real ability to help is danaged. To a comldersble extent ^ librarians 
oan be ch^3racterlzed as iiasochlstic In this ^gard. Soto "professional 
r.Tystlque^'* as they isee it^ does not pennlt them to "dabble to peoples' 
fiffalj^s,'* But to say the leasts this is rather an adolescent attitude 
towards the trMsactloml nature of adult life* 

Be this as it criticism of the professlori is of little pOBltlv^ 
use unless a creative alternative c^ be e^^llGated, The alternative Is 
not necessarily unpalatable* Its strength lies In the cltoBte of realism 
still so fortunately premlent in the soclocultiff'al mores. While people 
my in g^eral dislike being cau^t in the act of "psyehljig'' each other 
out^ TOSt people find it entirely acceptable to shift critical awareness 
and corrmentary onto the sltmtion or enviXDnrwntal oontext* 
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Priscllla Gotslck^^ "Librarj^ as m EduGational ^dstltutioni-- South- 
eastern Librarian 3 25: 10-13i Simner 1975- 

Tim library as method to help the underedi^ated access realllfe resources 
and eniploy problerTHoriented inforratlon in self-learning projects. 



Janes J, Groark^ ^'Utilization of Library Resotrees by Students in 
Noriresidentlal De^^ee ft^p^aiTBJ' SooloTark 3^ ' 1^-17 ^ September 197^* 

Collects and analyzes data conceraing library ublllzatlon by students en- 
rolled Iri nonr^enidential de^ee prop'Mis, 

Delia Hunter^ ^-Wio^ WiaX^ Vtiere^ How About Adult terviees." South- 
eastern Llbmrl an, 24: 32-4, Spring 197^. 

Limited to Florida libraries ^ answers the title's questions. 



F>anlc W* Jessup^ "Llbr^les and Adult Education." IftiesGQ Bulletin 
for Librarie s, 27^ 306-15? Movenber 1973. 

Ihe uses and services of libr^les connected to adult education servlceSs 
iricluiing loniversitys college^ and pi±lic libraries* 
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Robert T. Jortan. Homsvovi^a library i Dirsct MQem md_miAvs^ 
Hew Y'ork: Bowker, 1970. 20U p. 

Reviews the historical backgrOLmd, experirorits and the future of direct 
access and delivery, liie work Is accoiipajiied by a useful blbllograpl^. 

J. Roby Kldd. HowAdiats Learn. 2 ed,,. New Yo3*k: Association Pr. , 

1973. 

DeveloDB a body of ideas, theories and experieme as a valuable guide for 
staff rnerbers Involved lii Independent learning projects. Revlewxng ileM 
of practice, concrete Instructional teolmlques are related to a peallife 
imge of the continuing learner. 



Ylrginla ffecllalg, '^'College Without Walls," mchlmn Llbrajlan^^ 39: 
11-12, winter 1973. 

A local CIJP project and Its reliance on the library for counsellns, pre- 
paration of tests and enrollment . Iiicludes results fVom a survey of thos< 
enrolled . 



Betty Jo ^feyeslce, "Open XW-vei-Bity Ej^rlnent: Univ|rslty of Maryland 
Reports on British toispaanfc." College toard Review , 88: 2-5, 24-5, 
Sunmer 1973. 

Public Llbmrles serve as learning centers. Reports on the use of the 
huranitles fouolatlon course ironi the Open University at the University 
of tfeiwland. 



Foster E. Ptohrhardt, "The Library and the Independent Learner; A 
Riilosophy and Rationale." m, 1^,(3): 197-200, Sprim 197'S. 

Profff'aiTB for nontradltlonal stijiy provide new opporti«lties for pmic 
libraries to serve the Independent leanier. Recent rise in Interest ou 
side the library field in Independent stiMy and the development of fonr 
programs for nontmdltional studies' are considered. 



^fergaret E. Monroe, "Emlmtlon of Public Services Jbr Adults." 
Llbra r?/ Tt'enda, 22: 337-59, January 197^. 

Surveys irsjor evaluative, stidles In adult services. Gives definltlDri of 
adult services. Shows probleiTE In evaluation methodoloBr. 
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f^^et E, Monroe, '^The PiiDlic Library In the laamling Socirifcys A 
^nter for Independent Study j-'' Wi sconsin Llbr^ Bul lietlJi^s 69: 19^-198^. 
July /August 19T3. 

Goals, for the library m\A suggestions tar mhlevemn%^ General disousslons 
of the open urolverslfcy and Its user. 

rfepvln Moijnca^ ^'The 0pm IMversity and External tepr^ Proi^ari«.*" 
FLk Bul letin ,. 28: 31-3^, Janimy 1975. 

Dlf f eroit approaches meA_ by Pemsylvmla gro^s worldLnR on nontmditlonal 
progra/ns, iS^^lalns wh^ rLorm^sl^ntlal educatlom Is needed, 

Carlo3 V. Permag "The Interaction Betweeii Miwatlorii Ldbr^'les md 
Vmm Commnlcation^ as Se-Hin by the IteM^lanJ' OiesQo BuaLetln for 
Llbr^ies^ 28(6): 311-1-4^ Nowiifcer/De^eeiTber 1974^ 

Recoinneniaat Ions nade by the rteeting: of Exerts on Edi^atiori ^ttgE^ated i^ith 
Ri^>al Development^ OT^dzed by Unesco to Lim^ BeTa 1973^ Sugpstlom 
are iiade for trans fomirig rural or piilic ^llbr»ies into cperatlve mntmB 
for imss cormtumcatlon. 



"N.Y^ Llbr^ies Apree on New Foai^: 'Ehe Adult daependtot Leaner 
BootaiM-k, 33-' 70--75^ Janu^/February 1974. 

Mult independent learners ^ repcrts on the meeting of representaitlTOs f^om 
Mew York Libraries aM state ajnfl federal agencies held In October 1973* 
Gives backgrouncJ reports of task forces ^ ar^d descriptions of presexjt and 
future services. 

Program SiCTnaries of the Participating Project Librar ies. N» Y * * 
College fctraice EmMnation BoOTdj 197^ T 16p/ 

Lists -eleven libraries througiout the county that haw deTOloped detailad 
plans for affering services to the adult IjidependeTO learner* 



Linda Jo Relsser* A Facilitation faocesa for ^If "Directed Le^^nlrig . 
Ph.D, Ttiesis, University of Massachusetts ^ 1973. ■ 

Clarifies a facilitation process for self-directed leamlng by conitru^tljng 
a new picture of the leamlns process based on the neOTologlealj sensor.3i^, 
perceptual and concept iml systems In limng orpurilsnea 
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Role of Public Libraries In Su pporting ^dependent I^priigg An Interim 
ABBesBmn t* IhY. t College Bit ranee EKaMnatlon Board/ 19^4 ^"^^^ 

CLEP participating llbrm^ies have deTOloped adult Independent leaLmljig 
ppograjns BXii will Jjiplerent them after some further plaimljng testing* 



Jose Orlando Toro^ "Independent Stvdy^^^ Bookmrk , 32^ 163-10^ July/ 
August, 19?3. ' 

Siffmary of a talk glwn In Albany-^ Nf.Y, ^ on Sd^ 1973. Inscribes the 
origins arid the proff'm of the Of flee of Librwy Independent St arid 
Guidance Projects, 



Mien Tbugjn. Mult Learn ing Projects . Toronto: Cfritarlo &istitute 
for Studies In Education j 1971 • 

Under the subtitle ^ ^^a fresh approach to theory aid practice Sn ali^t 
le^mlng^" the author exardnes leajrdng ftom the m^m citizens conduct 
their own indivldiial self-stt^les rath^ than fran the traditional 
teachers say they should be taugit. 



Ruth Wajmckes "Ibtal Coimmity Library Service the Irrposslble Ete^eam?^- 
Libraries , l6: 12-18, Spri_ng 1973. 



Discusses the factors and the obstacles In the wsy of total coimunity Hbrmy 
service* Outlines a program for community librai.y service. 



Mchard I^Lmwi^ ed.^ Yellow Pag es of Le arning Resouroes. Canibrldge^ 
ffessachusetts: rCET Press ^ 1972^ bi4p. " " ' " " 

Utlli^s the cit^p its happenln^j m an educational dlreotlve and class-- 
room* Arranged lilce yellow pages of a telephone directory^ and my sewe 
as ail ejOTiple of the nunerous cormmlty oriented directories available. 
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im mm^mQ op adults 

Mien Tough 



Let m start with a basic concept, tlmt Is, the concept of m episode. 
People unconsciously divide their day Into episodes. ToBf rmy do this 
tto tlS! and so on durtog the d^. aey start off for mmfM by eating 
breLfast orliavuis. ^eS they have a 20 ndnute episode of ^Ivim 
w5?kf^ Kwe IsTli hoiff episode of work and then they hav.^ a coffee brea* 

We have estabaished on the basis of sui^ey research that a Pe^^'s 
dm Is divided Into eplsodeB of 10 minutes, 20 minutes, m hour . What we 
^ n^:* was to pick out one kind of episode ft-om this whole Juible^of 
SlsSS tSt people have, which we called a learnlns episode. DurlJis rost 
of episodes- sane learning takes place. Even when ^rou are 

breald-ast you are probatly leainlns scmethlng fran the people y%^^^' 

with. Wheni you are driving to work you nay learn sonethlns trm a bill- 
board or f^cn the radio . 

That is not wtet we mean by a learning episode, ^t w mean Is that 
the intent to learn is predominant. This point is crucial If you mnt to 
do aS Stewiewdng. ^er a period of two months or a year there ma^ be 
sev^l leSSSfSplsodes that go together. In one episode the .person my 
brSaetlc^ speaking Spanish to sonBbody. In another, they may be listen, 
tos'tf a S^lS^^, or reading part of a book on Spanish pmar. m 
other words, the episodes were designed to Uiprove that person's flw In 
Spanish. 

Diese diffffi'ent episodes were clearly related and tied together. If 
th» tirm added i« to 7 hours, that's routfUy one worldns day, we call^ thli 
a learalif^odSt. We felt that the equivalent of one worl4ns day of try= 
ing ITSil^sLefchlng significant was worth looM^ at. Hi Jaot w have 
Smd ttetthi avemgi leamJ^, project Is somewJ^re between 80 mi 100 hou 
in length. 

These then are the very basic criteria for a leo-nlng project or mjor 
leamUw effort. Oie person has to rant to obtain a certain .toiowledse or 
sklSflnf the length ft the sustained effort has to be at least smm mm 
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We^ have fovm that few if ajty people do not coreiuct at least one or two studies. 
Ihls has been documented in rrany studies vjhlch are listed in the references , 
From these stiMles the profesBional librarian can develop a whole new perspec- 
tive on hunajn learning behax'ior. 

Ud uiitil nov, people have only looked at hlgily visible types of adult 
learning. Qiey have looked only a people who came like you and sit arcund 
tables with a chalkboard, microphone, tape recacder aM wltlng materials. 
In formal learning the planning tasks or teaching tasks are done by the 
teacher. But in a self plannsd project the learner does it — setting ob- 
Jectivea^ decliing on or choosing reaoia'aes, firming resouroes, evaluatins 
process ? dealing with problerns that came up. 



ERIC 



Thar-- a very visible fonn of aault learning. We fouM that while thl 
is Ijnportf'Jit , such activity constitutes only about 121 of all adult learn- 
ing. But you teve to look at the other part before you get the total pic- 
tures; and that part is what is planned by the learner hljinself. lhat part 
constitutes something like ttoee quar'ters of all adult learnlJTg. The re- 
mainder of adult learning, about 9%» Is mixed which even so is largely 
self planned, 

Ihese facfca are really relevant to you as professional people. Even 
though the leaiTiing is self-planned, the learner of necessity gets some 
help from various other people and from institutional resources, Ihese 
are probably the people who cone and rmte use of yoii* nBterials. It is 
with these people that your staff maitoers serve In a one to one situation, 
rtost of us learn how to drive a car, how to play the piano or how to play 
tennis with one person teaching. Skiing is also learned Dcm one person, 

Non-hunan resom''ct>s may also include series of TV programs and 
language records. But only about 3% of the people actually turn the wtole 
learning project over to such non-himan resource. ■What happens of course 
is that the people do learri from language records, pro^anm^ Instruction 
and TV. Iliese efforts nay be part of a bigger project which Includes both 
television and language records along with perhaps other resources. What 
is happenlns Is that the learner remins in control. Ihe learnfir is say- 
ing I am going to practice speaking Spanish with rny fi-lend today. 1 mi 
going to use the language record today. 

As a result, the control of the planning Is in the haMs of the leamer 
and the materials are used sjinply as tools, vAilch fit into the learner's 
overall pattern. One out of five learning projects is planned by a prof es- 
slonal educator or a teacher in an evening class, or a golf pro. The 
other four are planned by an ajmteio', another learner, a friend or by a 
^oup of peers." Four out of five projects are very practical. Probably 
ilbrai'ians tooif this better than others, because you are dealing with 
people's requests all the time. They vrant to imise their ld.ds. Hiey rant 
to build something. They want to leam a sport. In only one out of five 
projects are they going, to use the knov/ledge ml tim skills fa- curlo.9ity's 
sake, 01" ssneral incerest, or' liberal arts. 
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Vie also reuordad how rrany lemTiiiig projeoty were for ci^edlt^ miri^ a 
very broad definition of credit. It could be ^^credit*' to^^ds a driving 
llsence. It coiald be job related'''^Gredit" or the wltiiig of exm In the 
civil service In ord-ar to move up one notch and get a little more pay. It 
could be the earning of a piece of paper ^ that Is^ wor^k toi^ards a dep^ee^ a 
certificate or dlplorra. Even with this very broad definition of credits it 
comes out to be less than one persont, Ihus^ something like $9% of all adult 
leaiTilng efforts ore not for cr^it . 

Hie question that I he^ so often is how can we rmtivate people to learn. 
I don*t kiiow if librarians say that 3 but certainly people I talk to in com- 
panies or who are in ch^ge of staff development and ^ople in adult educa- 
tion agencies keep asking this question: 'Wow can we TOtlvafce people to 
learn, ^' Of course what v/e fourd Is that people are already doljig all kinds 
of le.arnlng. Actually 100-200 hows on one leaming projeGt is a ^eat deal* 
How much more do you want them to dc? Perhaps i/^hat that question really 
memB is how can I rrotivate people to leaiTi what I want theni to learn. Wiy 
don't they learTi oiir way? Mriy don't they come to mY workshop? 

People learn a great variety of different things. Most people at the 
beginning of the interviaw say to us: ''You picked the wong person; I 
haven't learr^d anything since I left school." But by the end of the Inter- 
view they are usually astounded at the amomt of things they have learned ^ 
the methods they have used and the diversity of their learning. CrochetlJig, 
playing the piano^ stereo equipment ^ classical rmiBlc^ cooking^ psychology 3 
.-^j^ current events^ physical fitness^ ballet ^ poetry^ biolo©?^ federal Jjicome ' 
taxes ~ Just a typical short list. 

% guess is that everyone In this room could list perteps 6 ^ 7^ or 8 
projects. Even tliou^i you are in a profession vAilch is dealtag with leam-- 
Ing you ar*e not really av/ar*e that you are lemming. Ttost of the things 
consciously done are supposM to be related to your professlori, but you may 
find that 4 or 5 of them are not, Wiat about the Job and non-Job dlstlna- 
tlon? Pertaps you may be sitt'prised about how much you do lea^n on the Job, 
or how little. 

I m interested In yoi^ research because I know how much librarians can 
help people Iri self-learning projects. One of the reasons for having me come 
to your institute lb to try to encoumge you to do a snail scale survey 
v/ith yoLT ovm. patrons. It's all very fljie for someone to come and tell you 
what has been discovered In Itennessee, or Syracuse or Georgia. But you want 
to toov; not on].y what it is like in yoi^ o\m town but also what., people do 
who live there and core to your library. You v/111 mnt to rraice It meaiilng- 
fiil in yoi^ oim library* 

Part of v;hat I w^t to do is to encourage you to consider interview- 
ing people in yoir library. Such intervlev/3ng med not seem lilce a "scary" 
thing: v^liat resem^chers do^ but not librarians. You are probatly thinking 
that you do not Imov; hov/ to do it or that you would be too aiAcwart even if 
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you did toiow how to do It i You have an tatervlev/ schedij.e ^Ith a set of 
questions. But initially ^ it nay be better to Iffiare the quest iomalre 
and do a very simple inventory, You could even start off talking with 
somebody you live with, or a close friend, or one of your parents. You 
do not have to st^^t off with someone who uses your IdJbrary. 

One of the purposes in doing m interview or several interviews with 
people who use your llbr^y is to find out about tl^ir learning processes, 
l^t/ guess is that you will develop quite a different picture of tYmm ftom 
what you have now. I have Interviewed people that I thou^t I knew very 
wells like iny mother, sister ^ wife even m daughter. I thou^t I 
knew all of those people md what they were dojng. Yet as they taUced 
about their leamirig projects I vas astoi^ed. There were whole aspects 
about them that I had not seen befca'e. 

% guess Is that there are niany sides -of your patrons about ^Ich you 
are not aware. You my be quite surprised if you set down and totervlew 
them* We also find that people are ver^ enthusiastic at being Interviewed, 
Vflnen vie Interview about adult Imrnlm people Just do not refuse. They 
are delighted to talk to sOT^one about their leamir^* Most people thank 
us anstead of expect Ing to be tharfced. Our refusal rate is close to zero 
except for v^y legltiJiate reasons^ while in most other surveys the refusal 
rate runs frmi 101 to 501. 

I also find that a real kind of closeness develops In these interviews 
mips one to a realization of hunan need in comunlcatlQn. The person be 
ing Interviewed is open for an hoi^ and a quarter lulling you somethdng about 
all of the things that he^s trying to leam. At the end of that tl^ tl^re 
is a real bond between you; you have really shared sOTethdng like an adven- 
ture* I end vp learning an Ijicredible mounts because learrdng projects have 
a way of touching on all the raj or areas of a persons life di^'lng the last 
12 nionths. You end w developif^ a lot^of affection for these people duo^lng 
an interview, Vhat will eventually grow out of yow interviews is probably 
better services for these people and better imlp for them. 

I think you can give better help to people if you fM out about their 
learning processes* This worte on the Jridlvidual^ not the system level* 
In other words if you want to help an individual^ thm the best way to do 
so is to find out first of all what his current learning pattern is. If 
you want to desipi new servlGes for learners ot a better way of tolplr^ th^^ 
you are going to have to mderstand sore of them first tostead of J\^t sit- 
ting back in your chair ard saying: I think ttey need this; or I think they 
need that; or I think m can change the library this way. 

How about Intervievring people viho do not ordinarily go to the library 
in ord^ that you may reach nw targets? gi^ss is that there are mm 
people who are hi^y effective learrors* Tliey are gettlr^ along ve^ well 
but they are not using llbr^les for some reason. It wuld be fascinating 
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to find out \vhy. Perhaps there are a lot of their project a wtiere ttere is 
no vay a librarian could fit into them. Yet on the other liand there nay be 
sore other projects where a librarian could provide ver^ useful service. 

Another reason for trying an Interview or two Is as dia^ostio test. 
If you want to diagnose vAiat leairilng a person needs or vtet help they 
need the test base for that, is the results of an Ijitervlew lUce this, 
tou can then help them figure out what else to leam, or what to add, or 
perhaps what to drop. You also ray find out some resoua'ces that they 
need am cannot get. In any event, this kind of interviewing could very 
well serve as the basis for reconsidering your helping relationships with 
clients. 

Librarians aM educators keep saying how can we get people to use our 
services n»re? Well, I can't think of a better way than doing this kind 
of interviewlns. As people come to be nore thoughtful about their om. 
learning then they are gotag to mate much better and more thoughtful use 
of resoio'ces. Personally I would love to undertake sorrie interviewing in 
a park or in a bus station with people Just sitting ajourid and enjoying 
themselves . In any event you could nake a start by interviewing your 
friends ard friends of your friends, Just people you know. You coiid ask 
them to suggest other people. 

Various kinds of libraries show up in our interviewing studies, liter- 
vi'^wing research engineers for escample a* lawyers are two that come to m 
ndnd rl*t away. Ihey rely heavily on a special librarian to develop their 
"learning" projects. Ihey Just go to her and ej^lain vtet the project is 
all about If she does not do a good job they m^m really sunk. Ihen there 
are other Jobs in which once you've got through the first three weelcs, there 
really isn't much more to learn about that job. 

Obviously, special librarians as well as academic and school librarians 
could fit into learning projects Just as well as public librarians. It 
occirs to me tlmt when response is as exciting as we have found it to be, 
a librarian could use the pattern with her own staff to show them what kind 
of learnlnE projects people do. It ml^it be a way of ahanging their atti- 
tudes tovard the goals you have In the field of library service, look at 
Joe Doe who works at the local ^s station putting gas Cw the neighbor- 
hood* what can we do to help him? When we really get into how people learn 
and how mjch tim they spend on it, then there is more to the *ole profile 
then just a sJiiple listing of learning activities. 

I hope the interview schedule does not do you more ham timi good. It 
may tipn you off j and if it does, then ignore It. Hm sheets nanwdTor 
resDondents" arp what you will actually l^d to the person you are Inter- 
vlev/lng that is, if they can read reasonably well. Oie other sheets ^e 
for yoLT use. Since this instrraent Is for a research iJifcerview, you will 
not want to use this fomat if you are doing it for other pwposes. 
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However you ml^t vant to use the flj:'st few pages, Hieir purpose is 

to help people mm a list. You ral^it have it filled out in the second 
half of the mtermew. The fli-st page is deslsied to help people look at 
the phenomenon of their ov/n learning. It is reaLly hard for people to un- ' 
derstand this phenorrenon. You will notice that we never me the phrase 
"learning projects." In the interview Bchedulej it never appears, but 
learning effort does. Ihe phrase I like is "trying to leajm." What have 
you been trying to learn? That seems to get a better response than any 
other phrase. 

Once you have done the first part of the interview then you have 
established real rapport with the respondent, Ihey now have an Incredi- 
ble awarenwss of their own learning. That Is an excellent time In the 
interview to ask some other questions that you want to ask. How has this 
library been helpful to you? How could the librarian be more helpful to 
you? Suppose there was a perfect librarian available to you, l,e. an 
ideal librarian, how could she have helped you? 

For one study called, Learning Without A Teacher, I interviewed 40 
people v;ho Just happened to be college p-adrntes. I Interviewed each of 
them about one learning project. I asked them about the' people that they 
pot help from and found these were all self-planned. Each of these 40 
^ople have done a project in vAilch they retained control of planning. The 
iearner does go ar^ get infomation, or advice and help from other people. 

Now if you asked questions like that at the beginning of the inter- 
view you will not get very ^od answers. But if you ask them at the end, 
after they have gotten in touch mth their ovn leaming patterns, you may 
get better answers. Why didn't you use the llbiwy rrore than you did? 
VMat obstacles did you encounter In your leamlns? "niese nay serve as 
ejanples of the questions you want to get answers to, but ask them at the 
end of the interviev; after people have developed some awareness. 

Many of these people had used libraries but they had not used librarians. 
T^iey used the cani catalog or they got books off the shelves, . I Uld not 
Imow another thing until I did the study; people often get books through 
other persons. A wife nay bring home sane books to her husband on organic 
^rdening. He doesn't actually go and look through the books himself. He 
lets his wife do it, or a ft«iend, 

I vrent back over every interview that I Imd conducted and asked myself 
the question' could this leaming project have benefited from a librarian? 
If this person had gone -to a librarian would it have been a useful thing. 
i-y conclusion was that in about 201 of the instances the leaETiing project 
could have benefited fran using a librarian. 

r-t? feeling was that the other projects would not have benefited tran 
a librarian 5 evm thou# the world's greatest librarian could have been 
available. As far as I could see it would not have done that imich good* 
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You v;lll of cotn^se v;ant to checK this out aiid correct me If I am wrong. 

But there rjeemo to be a point beyond which being helpful to everybody's 
project becomes counterproductive, Despite this it would also seem true 
ttet llbrarlajis coLad be helpful to twice as niany people as they are now 
helping. 

I hfive asked different ^oupa and various Individuals sijice then why 
r ^t those results. The usual answer is that by the time people reach 
adulttiood they get timed off by llbrar'ians . I doi't Imow if this La true 
or rot 5 but that is the answer 1 get.. Apparently nsny people have gone to 
librarians for help but it hasn't worked out very well. So then they flpffe 
v/tet's the use of going. I mow my experience in going to llbrariariB for 
tielp has varied considerably. 1 have also had trerrendous experiences with 
librarians, 'fliere v/as one In the referaice department of the University of 
ClTicaeo Llbrar^y. I used him once and anytiine I needed help lii reference 
v/ork I went back to him. He vas Just superb. 

Ivhat I thlnlc the most Ijiportant thing for us to do is to help people 
choose tlie things needed for learning; help them with what to leam and 
help them v/lth hov/. I thljik librarians Imve fallen into the sajTB trap 
as educators. Instead of facilitablng the actual learrong Itself, educa- 
tors run courses. Hiey do not help participants with the planning, they 
do all the planning. Librarians have been the same. Tney say here a, e 
the raaterials you can use In learning; ccme and get them. 

I thlnic another Vdnd of service Is golrig to catch on vei^ soon. While 
the planning remains in the harm of the learner, the librarian can help 
i-rtth" that planning. There are some basic w^s of doing this which occur 
for ire. There are now quite a few books and other printed resoiffces that 
help people with this choice naking. ft-int can help by giving general 
advice and encoiffagement such as Just sayins leaming is InpDrtant , op 
iTere are some general things on how to leam and how to change, 

I call such £,eneral books the advice and enoouragement books. Ihen 
there are also a fev; books that give you a panorama of possibilities. 
Thiese are very stLniulatmg to some people. Now, an annotated biblio^aphy 
can do that and many of you give them to your patrons. There also 
biographical accounts of other people who undertate learning projects. 
Think of the President of the United States. Any given U.S. president Is 
doing an Incredible amount of learning. He is taJong In an ^credible 
amount of information given him by advisors even thougi we quarrel with 
the quality of his learning. 

Uiere are various kinds of catalogs, course catalogs for Institutions 
in your area, corresporrience ootrse catalogs, even the TV Guide Is an escam- 
ple of this. TV Guide is a basic tool because it helps people to choose 
Which p:roff.am they are solr« to leam ft-om. People do go tfrou^ 
for that purpose, plcldng out thuifis that they are goajis to mtoh tW.s weeK. 
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I think you caii do someone a good aervice by ^dlAg people to ti:^se re- 
DOirces. People usimlly sense tine power of such resourGes rlgit awa^ and 
want to wite down the titles and look them up, 

The other possibility is tliat as you talK to people and find out their 
needs. Ihen you suggest a partlcul.w book, A mN^ of helping people rmke 
these decisions is tlirougi one-to-orie counsellns* ' Coimsellng my be the 
VJrong v/ord here = perhaps one-^to-orie dialog of sore Idnd, At the lovgest 
l^vel j you would be helpmg ttem choose resources rrom within yom? ovn build- 
ing, ' 

Eventually m will have iiiuch broader baseci consultaAts \\;ho vrtll help 
people sort out and plan their learolng projeots. Probably they vlll start 
v;lth a modified fooi of the survey cjuestlonnaire wa have been talking about 
and develop a helping ^^Gonversatlorf* ai^'ound other polrits i^hlch rCTTmin enbed- 
ded in the instnment. Ihen the helping professiorial will look at patterns 
and identify the ^ps or the other things that the client woxild like to 
learn . 

llie other .possibility is doing the same thing In a group even thou&h 
this is as yet 'renarkably rare. I thiik there Is a lot of po^er In the 
n^el to help reforai teacher-domajiafced eduoatlon and make learning more 
responsive to clients. Actually this approaoh is like the '^planntog sroup'^ 
which nany organizations ^e now uslngt These ^oups look at themselves 
and where they ^e nov; before Identifying the changes that they mi^t 
want to naka In job 3 interpersonal relationships^ hobbies or whatever. 

Ihls fascinating function is also begimlng to appew in the later 
stages of various women *s p^oups. Earlier stages dealt with aJTgOT .and 
hostility: we have been put iovm by mn since we were bor^j put down by 
010" fathers 3 our teachers ^ and ov^ bosses. We've got to get U\ touch with 
that ard see how serious it is. But at a later stage wonten say^ okaj^ 
that rrmy be the v/ay the world Is^ but v/e ar^ going to worlc to change it* 
Society Is not gDlrig to change a heok of a lot Iri the next teri ye^s ^ but 
v/e are going to do it indlvlcimlly • 

These groups often help each woimn look at hm om life and her own 
options. Is she going back to school? Is she going to get a part time 
J*? Is she gDlng to do volunteer work? Just vmat kind of choices is mM 
going to make. It is this kind of ^ovp which helps her raJke declslonSi 
I am not aware of any llbr^y having this kind of ^oap^ nor for that iratter 
any other educational agency, Llbiwlans nay have groups on sti^ habits 
vJhich deal with how to le^n. But there btq no ^oups helptag people iiBke 
these choices even thou^ there Is a lot of ^tentlal power there. 

1% e^^rlence is timt in traditional library education this Is not 
even considered a potential role for the public llbrffi^lan. It Is too much = 
of a high risk area* But for my library Is the obvious Instltutton 
to conduct ej^rLmOTts* Tlie library Is the one institution ttot already 
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h«3 the reputation for Lelplns dividual -arners f^^ry f her institution 

!a=a\Se'?ou c^^ B.. Ho o^ is eolng to try^^^o^^J/- - Sal- 

get you to rmi tteousi sore process. It there to ^ervt. ^uu 



vldija,! . 



I woiari lii-e to see this e^-perUnent developed within a library. I 
thinlc th° lioii^v has the most potential of belm attmative to people, 
^^^ink n will have to start off on really a smll scale. I am not 
Pnt Saitlfabo fl^ge national projects. At this stage 1 thmk it is 
Singlo be one lihrarian trymg it out in c«.e ^ 
■jT, 4-.^.,^ ,-41-' -v-'ir'p in how U seenied to work. Each of you here toaay 
c^1t°Jfof/wiih^'^y eLai things, but then co—te with one anotr.er 
and keep up the good work you have already started. 



Selected References 



Here is nw list of "the top 50" the most useful 
books" I can suggest for gaining insltfit ^iito hi^ 
groiAh efforts aM major personal change. You will 
not want to read every item on the lis.. It is 
Just a tool to help you choose the reading that i= 
most relevaiTt for you. 

Richard Atcheson. Itie Bearded Ladv: Going on the Comriun e Me.^ 

^T^thor set out to visit cornnunes throughout the U.o. pii^ booK i= 
S enStalnlns and moving account of his adventi^es and findings. 

George Brown. Mnn^n ^anhing for Humn learning: An IntroducUon 
to Cqllg^atiM: New York; ' l^WWll- Efforts to introduce 
Esalen-type methoas into schools. - 

Robert R- Carkhuff and Berrard G. Berelson. Beyond Counseltog and 
Therapy New York: Holt, Rinehart & Winston, 1967. _ Moving ajd mand- 
iiPlinsf especially ch^ters 1, 13, 15. Re levels of enpathy and car= 
Ing in friends aiid counsellors. 



rflrio" Ga-^tgneda Journey to Tv^-i^n- ThB lassons of Don Juan. 

of seeing the world. Shock ending: he decides not to take the next 
obvious growth step, 
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Arthi^r Comi.)^ et al. Helping Relatlonshipo i Basic Concepts for the 
He lping F rofejUBior^> New YorkV ' Aliyn and Bacon/ 1971. ' The helper «s 
ipontaneous re^pomQ in the iiiiiiediate situation, aM perceptions of self 
aM others 5 are' f ai^ inDre Important for coed holpins relationship than are 
the helper training^ teohniques and theoretical baclc^ound. 

Elear^or Crizv^all and Severln Peterson, ^'Hie whole soul catalog," 
Psychology tod ay, April, 1972, pp, 57-^6^, A canprehensive guide to 
mrious possible tecriniquas arri paths. 

Lambent 0, J, Denys. Tiie MJ or Learning Efforts of T ivo Groups of Accra 
Adult 3 . UnpubU^^hed pfuD, aissertation. University of Toronto (OISE), 
1973. ^ Interviews with teachers and business people in one West African 
city, A rrajor step toward batter understandlns of the Bilrd World 
educated adult »s efforts to learn^ change, ^ow. 

Elizabeth iMoni''oe a^^ews and laslle Llpson, Values and Huimnlty. 
Toronto: I-lacrrilllan Co* of Caiiada, 1971. A valiant attenpt to inte^ate 

efforts of sevexml v;rlters v/ho teve described a hierai^chy or series of 
levels of psychological p"ovrt:ri and development, 

Robert 3. Ellwood Jr. Religious aiid Spiri tual Groups in Modem Anierlca. 
Ibronto: Prentlce^Hall, 1973- Insightful descriptions of a wide range 
of spiritiml, mystical, religious^ m^. psychic ^oups. 

Jim Pair, Tieachers as Leax-ners: The Lear ning ^o jects of Beginning. 
ELement ary-School Teachers . Unpublished Ph.D. dissertation, IMlverslty 
of Toronto (OiIe), 1973. Wlmt and how teachers tr^ to learn. T^ie seeds 
of a revolutionary approacli to the liTiprovement of teachers and . Instruct or s . 

Ann Faraday, Dreajn Power . London aM Toronto: Hodder and Stoughton^ 
1972, Tne significance" of "Owning, plus three v/ays of dcalJjTg with recent 
c^eains. An exainple of a tool for personal ^owtln 

Andrew Farquharson, Peers as Helpers: Personal Q iang e in Merrtoers of 
Self-Help Gr oups in Metro politan Toronto, Unpublished M*D" dissertation, 
University bf^toronto (OISE), 1975. 

Glen FllDon, Majo r Perspnal Changes in a Oroiffl of Canadi^s Workin g in 
Nigeria, Unpublished PfnU dissertation^ Lftilversity of Toronto (OISE) , 

Rrank Goble, Ihe lliird Force i Itie Psychology of Abraham Maslow . 
Mew York: Crossnnn, 1970, A convenient guide to the Insists of f^aslow on 
f.elf-actuallK;ation, basic needs, hunmri potential, psychological ^owth, 
education, therapy, management, and mental health. 



28 



24 



LIBRARIAN LEARNING CONSULTAOT 



r^y^^ Go^dnn. Pai-nt Effectiveness Trainin g- the Ito-D3se Proffiain 
ro. P^S^ £oon.lbircMl dran. Mew York: 1370 Tc^BmSk 

c^^niSitiorin d problem^so l V lng between par-ent and child translate. 
;^'r^e^B 'oV the huP^i ff'ovrt.h movanent into specific approaches for use 

In the fariilly, 

Stari :l3v Grof . Realjns of tne Iluiian Unconscious: Observations ^frgn 
LSD Rujeai-^u . lorkr-mJn-, 1975. 

Willis Ilanmn. Edncatlonal Alterrmt Ives for tm Rjti^e. Itenlo Park, 
r-nifoiSa- Mucatlonal Policy Research Centre, Stanfora Keseai^ch In.ti= 
tutifim: Excellent inslj^ts into world problems, alternative futures, 
Qivl trie Inipllcatlons for education. 

Roner. A. Heinlein. S tranger in a Strange land Hew York: Putnam, 
i:)bi ■ A :^tiiniiLatlnG scienii fiction account of the efforts by omith, 
i^o^^ivP:^ from beyond the eanth, to learn our culture and language. He 
ca^l ^er 'his consciousness fairly easily, and can "irolc" a situation. 

Cyril 0. Houle. 2liJBui£iQIL£a^^ 
tix.ue^ to Learn, i-iadlscn: Univi^^ity of Wisc6HiirPress 19b^. m in- 
^S^m'mmSr describes 22 adults who were conspicuously en^ed m 
education. Viiiat, why, and how they le-jrned. 

Jane H--ard. Pleas e Touch; A Guided Tour of the Human Potential 
r.lovenent New York: ilcGraw-Hili, i97U.^ M enjoyable adventi^e story of 
i^Hriences arKi changes as she n:oved from one ffowth center or ex- 
perience to another, 

Morton Huiit- Afmi..- a Pnrtmit of Extra-toltal Love In C on- 

t^rrporS-rte^lca. !^^Ymrmm7^9r-amm^ the cases described 
^if study, one gains sonie notion of the mjor personal changes in= 
volved in sc^ne affaire's. 

Ivan Illirh De-schooling Society. New York, Harper & Row, 1971., 
His f^ pian^to i^J^SlliThrilhool system, and to spread learnang 
tiirouiriout society via leaminE exchanges, etc. 

Divirencp LeShan. Hie ^fedium. the fustic,, anQ he^Ryslclst: Toward a 
Gpnera^lheory^f the I^SmSlfnm'^^rimWrV^^ri^^ 
^^m) Ism. DescrlberrhSw people can be trained m psychic healnrife. 
TbwSfS intesratlve theory in the paranornml and n^stical reaLris. Note 
Ghapters 7^9 « 

How^aM R. Lewis md Hai^old S. Streltfeld. Growth Games: How to^^ 
v....."?y^n,,rr Family, youi- 1-rlends, Harcoui^t, 1970, One of the earliest 
irotHfel-Hraerclses for awarerass and psychological p-owtn. A sample 
of v/hat^B available. 
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G^'cur^! Fli'^t rajt^ . :;'jW V.rki BiJlc BjoIw, 1,^7 3. A detailed atudy of a 
^^IdTringe of r^^oucj Ciii;:^;-; i'.-^lation:;, ae^talt, TA, Ecalen eclectic, mara- 
rhcn, oavciioa-ialytic, r^xi l^Xi i-^rlo .;.:■) . CQir& moi^nodologlcal flawa (SprlriG 
1975; J?-p")j :-ut ujoful. 

Jorn C. Lillv. ai& CenUro of tiie Cycloiie: An AutoLloRmphy of Inner 
3ra2-2. n-iw Yor,-:: ,T'ill:ui", 1^^72/ "Dfu/cribon^hj n er'^jeriences with isolation 
ex^imejnt.::, LSD, conTnia-ilcatlnn v;lth dolpliins, exerclues to eliminate rei-e- 
ti-iiouj poy-i;>:d.;.:ical prOfy^Cufi.;, ana hlriier levels of conoclousness. 

P-uLl. McGLuiij. :aJor r ei\:ona l Chanfieo in HO Ret urned CUSP Volunteers ., 
Ynpubli.;hod Ph.D. diajertatlon University of Torohto (OISE), 1975. 

Ai-f'-^v.an :i. :a.-in'/. Ihe rartiier Reaches of Hainan Nature . Ilev; Ycrk: 
Vii<in;% 1D7I. A rant:e of papers from a faocinating thinker. Note especial- 
ly chapter 22, ''Iboory Z," 

Robert Pki-ier,^ and Jean Houston. M ind Gaireg. Canada: I%cmi],lan Can- 
pan? of Canada, l')7b. A oer'ies of exercises usins I'lypnotlc trances for 
jelf-discovory , conociousneos exploration, and poycholoslcal cleansing. 
Sarpde of a tool for a self-nmnagijd tp^oup. 

Rob-^u-t Ptistero and Jeaji Flouston. l^ie ^/arleties of PsyGhedelic Ex per- 
ience. aew York: ifolt, Rlneh.ai-^t & Winston, 1966. Desoribes their work .in 
tieipinp- people use LSD for psycholoEical arxi even splritLal £^o\"rt;h. Includes 
description of tiio deeper syintjolic arid i:'eligiou3 levels of experience. 

Stiart Miller, tiot Sp rlnrs : The True Adventures of the Fi rst New York 
Jewish LTterary IntellA^ GtTal^ in the^ Human Potent laljtovere nb. New York: 
Yii'tinE, 1971. ' A fast-mjving account of the experiences and changes that 
occur'llur'ing his nionths at Esalen. Enjoyable. 

Claudlo ibir^injo. Trie One c^icst. New York: VUcinc Press, 1972. A 
tvravo irrpor-tai^t rittcnpt" at a comprehensive overview and integration of edu- 
cation, splritial ryowth, imd psychotlierapy. Contaisis irany insigits. Higily 
nigilf leant . 

llio 'l ew V/oiran's Gur-vlval Catalog.. New York: Cov/ard, McCann & Geogiegan 
BerkoliTPub. CotvT71^!3. Browsli-ig g-i-ves you a conprehensive concrete over- 
view of var-ious facets of the woncn's nDveinent toward strength and libera- 
tion. 

Vmnont O'Coroieil aixl April U'Connell. Choice md Cha nge: An Introduc- 
f: Lnn to the Psyn hology of Grwrth. Fir-^:;lwood Cliffs: Prentice-Hall, 197^ 
ThT^econd rialf "doscrlbea various paths one can follow in oMer to function 
more fiaiy, interpn-et dream:;;, ciiscover tlie mytljical self, decrease physi- 
cal anxiety, lud be'conie center'ed, 
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Mrtna j'^Jeill aiid Oecrse O'Meill. ' Open ?'arriage: A New Lifestyle for _ 
CcuclCw. :'. E^Tii-ic srd J. E. Lippiticott", 1';'72 . " Presents individual gyovren 
fts'rhe central DuriDOje of any tv.-o adults living together. Tae general 
tho>:l3 i= L^irrroly tiil.-- if oaoh par^;nor feel- free to c^ow and change, and 
cares a; nucir aLout tho rrtit-^'.; fr- :'-:o-n to r-'Dv/, then a Joyful Bynei'glatic 
r'.lation;:nip will rejult. 

C. ii. Patterson. Tlieo riaa of GoiinBellng aiid Psychotharafiy (2nd edj 
V::r;:: P^U'c-ir P^iV;^ lij73r Poie^teen ehantero c.utljjie 1^1 approaches ^ 
roiir-::'^-^ rrom Onii^ aivi behavior therapy to Gestalt arid Rorers. Note his 
l^rt .-:;ar'^'^:% or; iiv^jr-icncec; ai^ih converrioncosg arid his chapter on Thorne^s 
ecioctic . :sz€:v^, 

:V;vuri^i Potet^^on. A Cateloe of tho 'Ways Peopio GrQv^_ Baliaiitine 
Pookj, li71. Dotailod deGcriptions" of the entii^e range of teclmiqueo, rnove= 
::,^rit.:, orcanl^iat lono aocigriod wO iielp people j-ow in various diineri^ions, 
UoefiLL dotailo arout par^ticular mothodo and approaclieo. Stlmulatixig brows- 
inr, 

^/:orleo A. ?alc::. i^o Grcfehing of An^rica^ Toronto- Baiitain Books ^ 
I'^Tl. P.^ueclally chaptero" 9 aiid'" lo:" Tfiej/alues^ lifestvles, and search 
for -elf tnat cnaracterlzo Conooiousneas III^ plui^ a rai»e description of 
hov; the onange or '^oonversion^^ can occur. 

CaiU no^ero. A thoor^y of uherapy^ p^^iraonality ^ and interperoonal 
r^..lot:icnsr]lDK m develooed in the cllent-centered ft'arnework. In S. Kock 

Pnvcholon^^: A St udy of a ScienGe , Volire 3 (F ormulatio ns of the 
oerson i^^Thr^lal cont^)> New York: McGraw^illJ 1959. i^ses lb^-256. 
TvArTTirtn^ nrjst orocise statement by Rogers of the conditions m thempy 
t:/:t faollitato chaiices in trie Indlviduai. He also describes the process 
arKi th^.^ changes thoiiiselves. 

::arl Honors, ri-eedon to lj2:xm._ Coluirbus, Ohio: Merrill, 1969, Usliig 
.jfiLor ;^H;;ups and sioilar^ approaches to traiisform sciiools. 

Pdwnrd inosenfeld. ^I>ie Book of Hi^is : 250 Ways to Alter Consciousness 
V/p .^^^j^^j^T-. \]f^^;] YorkT Qiadrange/Phe New York Times Book Conpany, 1973, 
FFr^:inatiiu^%igriettes of an enonnous range of techniques^ ranging trcm self- 
av^:Lreno..u, 'fontai:y, and oxercioes tte^ougn therapies ^ mysticism^ religiouB. 
Pv ,n inclLdo^ 62 duvioos and nnchinaSj about half of them electric. 

:-achael Rossnnn, ''Hov; Vie Learn Tbday in America." Satipday Review. 
Au-ust in^ 1973, panos 2^1-^33. A fr^esh^ useful analysis of the broad^sweep^ 
of "h^a^-'nln^^ tliroiiia^ vai'lous rnenns v/ithin the alternative culture. Stimulating. 

;pi;-:o CajnuolJ arid Hal Bennett, The Ifell Body Book, RandOT House, 1973* 
P^iis tool for lay [)00ple gives a glljrpse of a potential future In which 
neoplo t-u:a nx^ro' responsibility for their own physical health. 
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--^^u.- C. Zc::xv:z. H^ re Corner Everybcdy: Eod^^jlUid aM E ncounter 
.^uifi^" ;i^^"v;'vorK: iiarD.riHd ■Row, 1971: ' A moviiig, Tar reaching .e3- 
S^^; of'th^^atire encounter movement an^l its teclmiques. Includes 
five 3cenaJ»ics pci:irine up tha future potential of encounter. 

Cor^ie^ ^\ ^n-t. Alt ered Status of ConGclQusness- A bo ok ofre^aia' 
Tbronto: Wiley, 196^. Hypnosis, rrediation, areamu, yS^hedelics, and so on. 
Still uooful. 

Fnb^-r-. P-o-.M am J. .1. Scott. Te£ls,i99iiJ^ Antlclpatlmof^h| 
■V^ar^'ul'" "■"a.U.-.r.: Swallov; Pr>o.., l^t A rT^vins novel that ^wmst^ 
5f docuyrt: acout'tne learning of a" 22 year old worran duriiiS her fellow- 
.Viip yo'jj', i'Aiicri occmT'ed in 199^. 

r..rri,.^ i.Mtn^^ Shnck. Raiidom House, 1970. EBpecially aiiaptera 
J-, yj ^Jv:^r.n■\\■v'l^-.^ tr^r^roumrof i helpiiiE a person cope wi^n rapia 
nociai crianse'arid with tJie diversity of aubcults and lifestyles. 

Allen 

A ssi^itanoe _ 

Dea-riben hcvJ ^U) 'ibrontordSis pi 

of fort J, particuloi^ly v/lmt help they obtained and from wnom. 




Allen Touf-n The Adult's Le arning Projects; A Fresh Approach to 

^^%S:SHrWforts, regies? of v^hetter^self-planned^ m a 

n« in a onf^-to-one situation. Son^ learning projects am at major f^^ 

rea^fk^g personal Change, but other, aim only at brief or minor change.. 

. ai..n'iHn^n. Expanding your Life. (Offset). An effort to help the 
reader choos^liic r:5il^anse or igroWthl^tep by presenting a broad 
panoranH of po/ jibillties. 
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GUIDE TO C^lESHOM asking 
/y.ien Tough 



(Lntrodu"r' ■.oijrself- If necessary, say "Vfe're c&ndu0tliTg a study of certain 
people ill this ai-ea." If mcetmry, check that this person meets the criteria 
lar .".ample). 



,^'ir rese,ar-ch is about wtiat sorts of things people learn, Everyone 
learns , but dirf arent people learn different thlngs-~and in different ways . 

I'm interested in liatirig the things you have tried to learn durjjig the 
past year. 

(For elemfintary srd secondai'y school sti^ents oray). We won't Include 
laari-iing for school, though, mat in, if your naln reason for learnjjig sotne- 
tiilrig was to pass your year or please ycm' teacher at school, we will not 
incline it. But if ttmt was only part of youi" reason for learnlrig, then 
we will certainly include it. 

Wnen I say "learn" I don't Just mean learning the sorts of thdngs that 
people learn in schools a«i colleges. I mean any sra-t of deliberate effort 
at all to learn scxnetiiirigj or to lear-n how to do sanething. Perhaps you 
tried "to cot sane infoimiation or taowledge — - or to ^in new skills or 
Ijnprove your old ones or to increase yoijr sensitivity or understandlr^ 
or appreciation. 

Can you think of any £:iTorts like thds that you teve irade dicing the 
past 12 months? 



Tt-'y to think back over all the past 12 months — rigiit back to (raDnth) 
last yeai^. I am interested In arw deliberate effort you made to learn _any- 
thiriF at all. AnythJjig at all can be Included, regardless of whether it was 
casy'or l-iardj big or little, important or trivial, serious or fun, lilshbrow 
or lowbrow. 



It doesn't matter when youi-- effort started, as long as you teve spent 
at least a few hours at it sometime since last ( rrpnth ) . 



We want to get as ccxr^lete a list as passible, because we think tlmt 
people rrake far more attempts to learn th;m >anyone realizes. We can In- 
clude any sort of Infonnation— knowl«ig6--sklll— or under stanilng at all 

t!mt you liave tried to gain just as long as you spent at least a few 

hour^s'at it HornetljTio dui'lng the past 12 months. Wnat else do you recall? 
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(For Rerpordenr,) 

Car VGU rfc-tll ariy ether efVarzc to leai'n trat were related to your 
v^om- or your faiaily? Air/tnine relatftl tc .-our hobbles or recreation? ^oiir 
^ob'> Your- racDonsiLjllltles iji various or-uj-ilsatlons, or oliibSj or m a 
rhurch or B7iia^0£ru€;, or on a conmlfctee, or some other responsibilitieB? 
ArwthiJii- rolated to sai^ teachii'ig, v.riti-ng, or research timt you ao outride 
of yoir jcb? 

nnim I'^^Tfit "a2k ^.ver tiie past 12 rranths, ami you recall any Ouher 
t tn=3 that you^ tried to leai-n sanethlnK by readli-ig a book? Wnen you read 
vmi-^uat^^rz or rtE^m-ines, do you read certain topics or sections oecause you 
^^Tt to rtimeiTt:.or"^the content? ILave you tried to learn ani^hing else from 
hooklPt«- Dainphlets, or brochui'es? R-om memos, letters^ instructions, 
or Dlir^:" '-^om tecimlcal or Drofesaioml literature? i-^om material from 
a iiX:vmr- i'^-Jn. ...r;:.. n.;p^ rv>ccrnrr.a:I instnacticn? i^om an encyclopedia 
or. other roference v/orir? 

-ov- you l-'e-rsa anytniiig at all from a medical doctor? K-om a 3.awyer? 
^nm a r^oufi^clor or therapist? From a fiimncial or tax adviser? From a 
r;ocial woriier-? r^-om a coac:!? From a private teacher? Ffom a specialist 
or expert? Frcm individual private lessons? 

tIav^^ you learned anythinff from documentaries or courses on television? 
rVom TV r-ev;.: or J ^me oth',;r TV programs? From radio? In a theatre? 

teve you tried to learn from conversations? Or fr-an askina; questions; 
^riat 1-. tkve there been bk/ topics or areas that you Mve tried, to learn 
about "from yoLir^ friends or other people? Have you deliberately sought to 
1...^.,; i,y ^^r.;.kui- out ,:it Lmulatir>n IMividuals? tfeve you tried to learn ^y- 
thing from your par'entD or your spouse? i^om your brother or sister? i^om 
a neighbor? 

p-r^>an • you rave le^a'ned something in sasie group or other? Perhaps 
In -nme rn^r.tint^ or diacussion group? Pl'om attending a conference? From a 
rptreat or weekend meeting? mim an institute or short course or workshop. 
FV-^irn a cmmltteo or staff meeting? Rr-om taking a course? Prom attending 
evening Glasses, or lectures, or a speech? Vrm a correspondence course? 
Prom attending a club or association? 

Perhaps tape reoordlngs or phonograph recorts or "a language lab" 
hielped you* lear-n scmotiilng diui'-ii'ig the pa,st year? 

Itave you h-arnod In a chLtt^ch or syricagogue? In a college, university, 
or 3criooi?' in s.ome caimunlty orgaiumtlon? In a company factory or office. 
In a FoveiTO^nt prof^am'? In an exhibition, museum, or art ^llery? In 
ione mcation protyam? In some extracurricular activity after school? In 
a club? At the "Y"? At a camp? 

Can you th:iiik back to 11 montha ago? Try to recall your main Jobs, act! 
vifcles and problems at that timie. Were there any efforts to learn connocted 
with tneae? How about six months ago? 
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McvJ, I i^ave a li^^ of the tMng^ people learn. It nmy remiraj, you of 
ether uiLi'^^ ^i'^^ y-^ii nave tried to learn during the past 12 rrDnths, Take 
a^' lcr^ as Vou v/aiit to read each word, ar^ to think ^out whethar you have 
tried' to' Icai^n c:ornet:dnr; simllOT- (Give hlin the G^iOet^ or read It aloiM 
if nece30^"^y . ) 



OK, thank you. 'I^iat glveo a fairly complete list. If you su±ienly 
thint: of somethtng; -^l^a you have learned^ though^ please tell m. 



3.jme things tliat people learn abuut 



I, a :3nort or Kai^'O; swlirmingj dancijig; bridge. 

d. ciE^'wnt wVu^iL.;; public affalrsj politics; peace, biograpny 
3. eev/ing; cookiri;;; hanemakingj entertainliig 
ij. drlvinp; a car 

5. hccne repairs; woodworking; h^^^ ijnprovement project; decora^ting and 
furniture 

6. a hobby or craft; col J eating sonething; photo^aphy 

7. raising a child; discipline; infant care; child's education 

8. natiff'e; a,^"'lculture; birtits 

9. matherratico; statistics; aritlimetic 

10. .^pe^::^ i^eading; effective writing; public spe^a^iUig; vocabulary; litera- 
ti^e 

II. science; astrc^nomy; man in space 

12. health; nhyslcal fitness; posti^e; clothes j appearance 

13. history;^ r^eop^^aphy; travel; sane region or city or nelgWDorhood 
personal finances; savings; insurance; investing; purchasing SOTething 

15! psyclDloar; effeotive relationships with other people; ^oup leader- 
ship; social skills 
lb. typlnp;; data processing; mechanical skill 

17. some personal" problem; 'mental health; an emotional problem; an Illness 
or medical condition 

18, vm-^ious careers; choosing an occupation; finding a Job 

11. £pMenliw:i larid5caping 

20, sormjthin/" related to a job or responsibility or decision 

21. musical instri^ffrient ; singing; rmisia appreciation 

22 professional or technical competence; sales skills; how to teach or 
supervise 

23. some aspect of religion; ethics; philosophy; moral behavior 

24. cia^'ent changes in society; the future; problems in cities; pollution; 
soelolOQ/, 

25. dating; relationship with the opposite sex; manners; marrl^e; rela- 
tionships within the farrdly* 

26. Ewti painting J architect ur^e 

27. businens mnan:ement ; economa.cs; business 

28. sensory a^^^'enees; hurran potential; contnunicatlon; i^erstandlng one- 
self; efficiency. 

29. new tecliniques; a new way of doing something; an Innovation 

30. English, French; some other language 
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nr., T vent r,;, fiiia out a Dlt rrm-e about each of your effocws wO Imin. 
T^t'. ^epin^tr/the fii'at one wiuch you ci^cked on the list. It was yoi^ 
^^,;vrfj: ^ . B-J-S Sheet vri.ll help us estiiTiate 

nuSb'° offL ^s you spent at yoiir a ct ual efforto to leam this, and tne 
n^er'of hours spent at planrilng aril preparlns for tnau learmng. 

(l^ him zne sheet. If possible, pin down and record just what the 
learning episodea were. For exainple, you could ask "How did you gp about 
'eS^ln? thio? Wmt did you do? ... Was there anything _ else you dad 
Tiam 7 " Exainplea of the sort of activities you t-.- 

^orti afFfTached a pro, listened to records, read . . ..practised 
n-tpnd-d Ihi3 li.5t of activities Is prUmrlly for your benefit 

ti 'uplxvrr the person eatliimte his tinB accurately: we do not need the 
l^^t^for othe;- purwies. In other woms, don^t rmMB any special effort to 

it or to record it cai^efully, but on the other hand don't discard it 
either.; 

(If vou are doubtful about aiiy activities suggested as leaamxTg epi= 
^odes c4ck v/i.ether the desire to gain and retato certam knowledge mrJ 
^k^n'^ifs^ronier than all the other p^^posiTp^ together. For exanple, 
JoG^S ai Se following question: "In that ^tlvity °Lf J^oda ^s 
voLff' desirp to cram certain definite Knowledge and skill, ^ to retain 
l?^o.. at least'^two days, stronger than all yoic other pi^poses pot 
together?" Or- you could ask, "During that activity, how long did you 
want to retain what you were learning?") 

(If the numoer of r^ours is below 14, check two criteria^ first "With- 
in -ome six-month period, during the past year, did you spent at lea.t 
me hou?'^^^ iearnlAg Itself-that is, a.t the fir-st items on yo^ 
"^^^^r ^a. "Wi thin so fe-^&nth period or other, dicing the past 
year, did you spend at least seven hours altogether? } 

(Repeat for each learning project. Record the bottom question on 
III.) .;hcet, too.) 
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(For respondent) 

nead yciir bert guesLS about the total ajnoimt of tirrB you spent 
at all aBpacts of 'tnij particular learnljig effort during the past 12 nDriths. 

Please incluia the tiirie you mem reading — listening — observing — 
or learning In^ some other way ™ if your main purpose during that activity 
v/a3 to gain and retain certain toiov/ladge or skilly arxi to retain certain 
lmowled?e or £;kill. In otlier words, we will Irclirie all the times during 
vv.lch at leant haif^ of your^ total rotivatlon vas to gain certain knowledge 
or slclll^ ani tcTritain it until at least two days later. 

In addition to the time you spent at the aot^ual learning it self ^ please 
incluue oil tiie houisa that you spent ^ dur^ing the past 12 ironths^ at decide 
Iru- about the learning ^ planning the learning ^ and preparing and arranging 
for it . 1^ ii;3 can iiioliKie any thm spent at deciding whether to proceed 
vdtn bi-.G le:.rnln^ decidin g v/rmt to learn ™ deciding how to learn — — 
deciding vn.'^re to get help — "seeking advice about these decisions (from 

other people or from printed mterlals) ^ traveling to sane of the leai^n- 

iTig activities, such as a meeting or practice session or library — 
arran^ring aonropriate conditions for learning — choosing the rigiit book 
or person for the actual learning -~ obtaining that book or reachijig trmt 
person. 

Of course J you canriot rerteniber exactly how many hours ^ so Just give 
yo^w cueo.s. If you wish^ ju2t choose the closest nuntoer from the 

following list: 1 1 6 10 20 ^0 70 100 140 l80 or more. 



2. V/riich of these two answers describes this particular learnliig 

effort at the oresen t time. 

(A) NOT mHY AOrr/E that is^ you liave dropped it or completed 
it, or you iiave set it aside for a w^ille (or you are spending imich less 
time at it now then you mre before, ); 

(B) ^EJIIELY AOriVE — that is^ you are definitely continuiiig 
this learnhif: effort right now^ and you are spending about as much time as 
ever at it . 
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upturn to zVaX first learninE; project on the list. The 
knowledge arri ^kill you gained in lYaX. one v/as . ^or tnat 

laiowi^e and skill, olease tell rne your answers to these questions. 
(Give the Sheet; Sirily record the three letters for each learning pro- 
ject). 



Tn :.nv '^f vn'ir lermiinp efforts listed ho far, cjedlt any part of 
vour nTDtivation? Tmx. ia, did you hope to use am of your leai^raiig eiforta 

nrad-nic cre.dli;=towards some degree or certificate or dlplcma, for 
pjc-rnpip'' (Pause) V/as any of your learnins dli-ected toward passms a_ 
^f^^^ar SKunijiation, conpletlng an aaslgnrent for a course, or producing a 
thei-io? f Pause) Vfere smy toward some license, or a driving test^~- or 
tnvard snrno reaulrenient or examination or upgr'adlng related to a Job? 



(Probe if there are any other learning projects in the list that 
ycu thinl-: niignt iiave teen for credit:). 

(For- each le-arning OTOject that he says for credit) mink of all 
V'W reasons for trds particular learning effort . Was your desire for 
credit about one=qimi'ter of yoLff- total motivation for learning, or about 
a half, or 90^ or just what portion was it? (Record as credit 
if 5d;S or hipher; as "partial credit" if 30-^1 and as "non-credit" ii 
less than 30?j). 
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(For mapondent) 

a please think for a fnanent about hovj much \aiowledge^ Jnformtion, 

am unaerstandirs' you gaUied as a restolt of this one learrmig ProJec^ ^ 
think PlDout how much yo-jr skills mrl habits lirproved — or how men yoi^ 
attitudes or sensitivity changed. 

V/oulcl you say that altogether: 

(p\ lonriieci a large aTOimt or changed a weat deal; 

(B) you viere about halft/ay between (A) and (C)- or 

(C) you just changed or learned a little 



tow enthusiastic have you been about havlTig this new knowledge 



(F) very enthusiastic; 

(G) quite enthusiastic or fairly enthusiastic; 

(H) not especially enthusiastic 



1 r^t's set aside your own benefits for a moment, and look at any 
b-nefi^s for other people. Your new Knowledr-^ 3^ skill might have been of 
-an- ber-fit t^l^ur family, your fr^iends and relatives, yoi^ boss, yoi^ 
coiaiiy or oraanlzatlon, your field, or even to people who live an other 
places . 

lb what exteni did the kriowledge and skill you gained provide some 
benefit to people other than yourself? 

(J) to a fair-ly large extent; 

(K) medium (nhout halfway between J and L); 

i'Ij) only to a snail extent. 
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T have mother sheet that right halp you recaLi some learning efiort 
that has net jumped into your rroM yet. ^Is sheet describes lour different 
sorts of learning efforts: perhaps you assumed we were not inclixiing all 
four types In this iriterview. (Hand the sheet). Please tell me when you 
have read as far as tho line th^t goes ri^t across the sheet. 

iW^m hp "tops) Can vou think of am other learning efforts , during 
the past year. In which you attended a g-oup?. Do you uMerstarti the sheet 
fairly well so far? Now read nurrtoer 2. (Kien ask whether any recent learn- 
.big fit #2, ard repeat this procedi^re for #3 and Pi)* 

(For Rpsporxlentt) 

aiievvp four different sorts of learning efforts, according to who 
dii'ects them, ivmt is, a person's efforts to learn can be classified 
q"rordln£ to who was responsible for the day-to-dav planning . We have to 

at each session. For example, who- decided v^hat tYm person should read or 
hear, or what else he should do in order to leam? 

1. Some learners decide to attend a goup or class or conference, and 
to let the group (or its leader or instructs) decide the activities and 
detalle-^. subject natter tcom one session to the next. A ^oup my be oi 
any size erom five persons to several hundred. 



2 In other learning efforts, the planning ac deoldlng of the details 
Is handled" by one person, who helps the learner m a ^g-tg-one situation, 
lhat Is there iTCTTSH'e learner. Ihese two persons Interact face-to-face, 
or through correspondence or the telephone. ™ k«i„«. 

Private mi-islc lessons, individual lessons ft-om a golf pro, and being 
tautfit to drive a car by a ft-lend are exan^sles. IWo or even three learners 
receivine Individualized attention trm one other person can be Includea 

3 In some learning projects, nest of the detailed daj-ection reding 
vAiat to leam and do at each session resides in sme object (some.nonhunan 

^^^°'^^lea of these are: a set of recordings, a series of television pro- 
a-ains, a set of prograi^iiied instruction materials, a workbook or other minted 
imterials, and a language lab. Ihe learner follows the pro-am or natertals: 
they tell him what to do next. 

ij In other learning projects, the learner hjinself retains the major 
responsibility for the day-to-day planning aM declslon-nBklng. 

He nay get advice Prom various people and use a variety of materials 
and resoLTces. But he himself usually decides Just what detailed subject 
mtter to learn next, and v^at activities and resowces to use next. In- 
stead of ti^mng the Job of planhing over to someone else, he nmtes these 
day-to-day declslona himself. 
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Now we are gotag to think about each of yow learrmig efforts in turn^ 
am try to decide mo or what was the director* That Is, ^o decided what 
you would learn*— ajid how you would learn— whenever you spent sane t^re try-- 

ing to learn? Ihe first learning effort in oi^ list is ' , 

Does it fit into one of the four types on your sheet. 



(If no om resoi^ce was prlmrlly (51$) responsible^ classify that learn-- 
Ing project as "rrdxed direction," If he does not seem to understand , or 
if you feel doi^tf^ dbout his response , ask who the ps^icular director 
was for the past 12 mnths rather than earlier.) 



(Repeat for each learning effort. Do not bother asking for details a- 
bout the p^lcular d^ector or irethods^ but whenever these are rentioned 
please record them) . 



(If the director tos a group s or the tostructor In a p?oup). Now I 
want you to choose one of two 'possibilities. The first possibility Is that 
this groi^) was sponsored by an educatloml tostitution^ or it had an instruc- 
tor or leader or speaker who was assigned to that p*oup of equals meet^^ 
outside of any organized or tastltutlonal frairework^ aM taking tiffns plan- 
ning their am learntag activities. Which was yo\m ^oup? (If hard to 
classify^ Just record a few specific details. For example perhaps it was 
about half aM half ^ or perhaps there was a shifty or perhaps there ms 
a smll conmittee planrj^ for a^ very le^ge group or association of which 
the GCfiinittee was a part*) 

(If the learning project was person^Jrected ) . Now I will suggest two 
possibilities^ and I want you to tell me ytolch one is correct. One pos- 
sibility is that the one person who helped you was paid to do so (paid by 
you^ or by someone else) | or the person was doing so because this was a 
definite responsibility for him^ or part of his Job. Ttie other possibility 
is that he was helping prtoarlly because he was a ftiend or relative* 
Miich was ttie case for your learning project? (If he was a friend or rela- 
tive ask: "Was he a trained or professional instructor In this subject 
mtter who Jist happened to also be your ftlend or relative?") Ifere you al- 
most always alone with hlm^ or wlb there often another lemier with you — or 
even two other learners. 

NOTE: Also record the rrajor soiree of sitoject natter* Tmt is^ what 
resource provided most of the content? Exiles: ray brother; a pro ski 
InstrTj^torj Dr* Speck's book| several books j a parents' discussion group at 
the church. 
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Mlscellaiieous Notes for Interviewers 



Do not inteiTupt the person's list of learning projects In order to ask 
criterion questions mless it is clear that the p^son Is far off the track. 
Mienever there Is a long pause ^ thou^^ you iw want to clarify the one or 
two or three possible learning projects that have Just been mentioned* Use 
all youi? insight aM questioning skill lii order to undorstard Just what the 
real focus was. Ti^y to become precise about Just what the p^son was trying 
to leatTi. Especially If he selects one of the methods or si^Jects item oio:' 
lists 5 try to get hlin to use his phrase rather than oi^s. Record the desired 
iciowledge and skilly the task or responsibility ^ the question ^ knowledge and 
skill 5 the task or responsibility^ the question or interest ^ whatever 
the focus was. 



Do not quarrel with the person's decisions and data^ but do SOT^tlmes 
nmke one or two attempts to check his uMerstmdlng of the question or to 
clarify his answer* Record ^y doubts you have about the responses you get. 



Vftienever tte person mentions some activity or mam Brea, of Ms life 
that you think ml^t have produced other leOTiing projects^ too^ ask him 
about this possibility. 



Detailed (leflnltlons and criteria ^e p-esented In Chapter 2 of Ihe 
Mult* 5 Le^mng Projects. 
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I believe that caTmunltles can charige for the better. The Joy of 
being a citizen Is to participate In the commmlty change process which 
occurs anyway for better or for worse. I hope that we as professionals 
will begin to listen to the coirmunlty without necessarily explaining what 
we are doing but rather begin to listen with a difT^ent focus. We are 
going to ejqalore sane Issues tmt seem to be relevant to conmmity growth 
and change." Ihe questioning process Is basically the role of the library 
profession in ccmnunity change. 

We thou#it we would go about it this w^. We are going to ask a 
^oup of six people to Judge one of these Issues vrtiile the rest of us 
JiMge what Is Jmppenlng v*ille learning wtot the Interchafige Is, In ques- 
tioning the role of a library it Is not In any sense a ne^tlve approach. 
I know that you are thinking about the role of the library. I am bring- 
ing to you some hard p'oblems that I see In our coniTiunlty . 1 really would 
like yoir idea on how the library can associate Itself with these crucial 
problems in the comniinlty. I am sia-e youc Ideas will differ ; but in that 
process we all might think rrm-e effectively about the carmunity. 

The four situations that I bring to you are really closely related. 
The actual details of this community are not as ImpOTtant as the fact that 
the conriunlty itself is extremely divided ov&c decisions for and a^lnst 
black and white participation, lhat sltmtlon rerralns a major battle 
^ound and has been evident In the school itself. Everybody tends to meet 
in the school because that Is what the controversy is about. 

It would seem to me that the public library can be a neutral meeting 
ground. It could be a meeting place to talk about the Issues. Ihis means 
that librarians would have to be out In the camiunlty becOTlng ii»itoers of 
such p-oups as the tfrban League, anl In working close]^? with the schools. 
When someone needs to have a meeting place, the librarJ^ would offer the 
library. In dolnt so It is not merely a question about the resoicces in 
the library. Even nore so, I think it m^ns that tYm librarian should 
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get Involved in the cOTmunlty and not Just read a newspaper about It. I see 
a g?eat wlldlty really of bringing people together In a place where the re- 
sources are also visible. 



Questions for discussion: 

Can the library provide Inforratlon without taking sides in 
social controversies? 

Is constitutlon^lty one criterion by which judgeirents can be 
made as to the help the llbr*ary can give? 

Official segregation is mconstltutiorml. Vfliat if the Ku H,ux 
ICLan asks for telp? 

Can the staff of the libr^y be used to aupnent the staff of an 
organization^ such as the or the Ife^ban League? 

Can the storytelling teclmique^ to induce children to read^ be 
elaborated and extended to adults? 

Can the abstract learning in boolcs be nsde uMerstandable to 
uneducated adults? (Can'the essence be extracted ~ Is this 
the librarian's fuiiction?) 



POUR OTAUENGES FROT BE COrWHrTY 



1, How can the library help a bl ack cgrTOinity get good education for 
its" children? 

About el^t years ago^ the Homewood corrmunlty vas dl^dded on 
whether to accept the Board of Educations *s plans to build a new 
elementary school In its midst. Ttm school was needed* but protests 
nEde on the ^ounas that It would be all black. The school was not 
built, mm 7th arid 8th grades were in the senior high schwl build- 
ing^ and becaro a dlsclplljie problem, 

A new middle school has Just been cOTpleted on tte boni^ be- 
tween the black comrrimity a^ a white cofrinurilty . The Brard es- 
tablisted a policy of enrolling HB% black stiMents and 52% mite ^ 
stixients, Enroltoent was on a volimtaiv basis. All the black eli- 
gible cWLl^en applied. Half of these had to be rejected. Strong 
recrultrent efforts were made for the vihite children. School 
opened with 100 fev/er white stuients than were needed. 
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There was bitter dlsappolntTOnt that the 6th^ fth^ and 8th gLmde 
black children wto were not accepted would not get equal education 
with those In the new school. Ihe Board of Education selected another 
black elerentary schools converted It into a middle school at short 
notice^ and re-asslgred grades 1 to 5 to other black elemntary 
schools In the area, ^ere were protests from the elementary studaits 
assigned elsewhere ^ protests ft^m those who vranted only intepmted 
education^ arO, protests from those wto felt the qx^ck and si^rflclal 
ronodeling of the old school was a sham. 

How can the library help parents evaluate a good learning 
envlr omrent . 

How can the libr^y help parents Jidge good discipline poll-- 
cles? 

How can the libr^ help parents help their cMldren to 
learn and to wmt a good education? 

How can the library help p^ents evaluate advantages and 
disadvantages of jjitegration? 

Conmmity Resources: tt^ban League 

M Hoc Nel^borhood tooi^^^ 

Parent Representatives in the Schools 

BoMti of Education 



n « « 



Ho w can the library help a white GOTTmimty get a good education for 
Its childrai? " 

The East End^ Squirrel Hlll^ and Siadyslde coimnanitles were con- 
cerned about the new miMle school. Some Itod the Idea of the open 
classrooms, le. the stated policy of allow^ each child to proff*ess 
at his om speed. Others fea?M this flexibility and said they 
wanted the traditional classroon teaditag. Vbm feared that the hi#i 
percentage of black st^ents would result In pl^sl^l attacte ifljon 
white sti^ents. 

The Board of Siwation placed all of the Sctolars pro-am (upper 
20^ of students) In this school so that the vmtm stud^ts who were 
in this progran ted no ctolce but to go ttere, 'Hiere w«*e d^e 
predictions that tm ^Ites would rrove to the subi^bs emoll In 
private schools. 
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How can the library help a coninwilty deal with racial Searl 

Hov/ can the library help this comnunity evaluate a ^od 
learning envirorffnent? 

How can the mentoers of this cormunity evaluate the adva^ 
tages and disadvantages of integration? 

Other resources: National Comcil of Jewish Wonen 
Squirrel Hill Ift^ban Coalition 
Parent Representatives in the Schools 
Board of Education 
IWan Lea^e 



# # * 



3. Can the library help an institution brlj^ about social ohaTge? 

Ihe WCA has a national priority ov^ aM above all its nany 
and varied progranis. It Is called the Inperative — to ellmtoata 
racism wherever it exists. Definition of racism: "toy attitude^ 
action, or InstltiAlonal stnicture that si^ordinates a person or group 
because of his or their color. " 

We carried out an audit of all ovr activities within the Y 
structi^e to Identify Institutional racism. We ^e going to niike a 
siMlar audit of the coimunlty to Identl:^ where institutional racism 
exists. We try to effect change where possible to eliminate racism, 
both within the or^nlzatlon, and elsewhere in the conmmity. 

We have used professional consultants to help m become more 
conscioi^ of the problem and to help us devise a system of nonltors. 
The national office of the Y has ^voi us a nanual su^esting how to 
proceed. In this nanual is the following statemnt: 

■^Jn the pastj public libraries kept some boote off the 
shelves which expounded too vigorously tYm real truths about 
slavery, amlhilatlon attenpts on iOidianSj the treatment of 
migrant workers^ and concentration c^rp in An^lcan society* 
Ethnics of color were often derd^ed their rights as citizens 
to use vfrilte library facilities." 

Also^ In the sairB irmual: 

"By consulting with your comnunity library or nearby 
bookseller you nmy be able to ^^ange for a dlspl^ of the 
suffiested materials at the YWCA, the library, or the bookstore* 
"nils display would be one way of coranmicat^g to the piillc 
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that the WCA is focusing on Institutional clmnge and that it 
is concerned with providing chamels for rrare persons to be- 
corre aware of society's Inequities," 

The library has a representative on our piiillc affairs conniittee 
and in one coirinunity has Jomed with other cormiimity groups to fight 
a higivray plan, ar^ to participate in planning for ccmmunlty services 
We used films Pcom the library to stimulate higi school discussion 
groins on black-white problerrB. We have not thougit of going to the 
libraiy for any other telp, aiould we? 



» » 



How to start school for higi school drop-outs. 

IVie Opportunities Industrilication Center is an or^ization • 
which trains unenployed and underenployed men aid women far Jobs. 
Last month it was suggested at the board meeting that we also con- 
sider establishing a school for hlgi school drop-outs as the organi- 
zation is licensed to give a higi school diploma. The director said 
that in Philadelphia there is such a school aM that it Is a very 
exciting demonstration of what can be done. 

I was asked to be chatnTan of this project and it was suggested 
that the director and I would go to Philadelphia to see the school 
there. We are all aware that conmunitles and personalities are dif- 
ferent. What works in one place my be a disaster elsewhere. 

What do I need to toiow to be a facilitator for this program 
or to reccrTineM a^inst it? 

Can the library help ne? 

Can the library be a special resoiarce if the program is 
established here? 



Ihe Dallas Ej^erlence with Independent Study 
Je^ S, Brooks 



Independent Btxjdy in the milas Public Library is a pros^am for 
self-education. People Mve largely extilblted two piloses for me 
of the pro^m. Self-enrlctoent identifies the p^pose of many 
people who cane to the libraries. Biere are probably as na^ topics 
in self-enrichment as there are people who ccme* Study projects 
often OTlerted towards COTmmlty interests. People are concerned 
about real life interests related to their every day problens. 

Another pilose people have for indepeMent stidy la that of 
preparing themselves for college level exarinatlons to earn credit 
through CLEP (College Level Examijratlon rtogram) tests. For these 
indeperdent stiidy services^ the library provides study guides and 
reading lists to the learner at no cost. Ihe study pildes and read- 
ing lists were prepared by Southern Lfethoiist Urdverslty faculty 
mentoers durlr^ the funded Mependent Study Project. 'Die Project 
cov^ed a two ye^ period trm 1971^1973j and was funded by the 
College Entrance Examination Boards Natloml EodoMnent for the Hunan- 
it ies and the QDuncil on Library Resources. 

Even uslr^ CI^P^ tests are an optioml goal* Ttie learner does 
not need to take a test if he mrrts to study for persoml eyirich- 
ment. Hie dEP pr^ogram provides a focus for the pro-am and helps 
some people satls^ their curiosity about college level education. 
These tests can also provide the basis for mmy mOTe people to ad- 
mnce to professional positions. Learners use IndepeMent study 
materials for a rarlety of purposes. 

Parents are often attracted to iMeperrient st^y as a soiree of 
Interest and guidance for their som and dau^ters; Perhaps a 
father cones in ard gets Involved because he wants to uj^ade Ms 
Job performnce^ or he nay be looking at a career change^ In the 
process 5 he thinks about his son*s college education stooe the son 
will be graduating traa high school in the next ye^ or two. Ihe 
fatl^r considers the approach because of present day costs of 
serving ctdldren throu^ college. Through CLM^ both money sund 
time can be saved for the son^s education. The fatter can continue 
to work whUe earmng college cr^lt to i^^ade his work status. 
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At mias, dicing the IMependent Stijdy Ftojects only the adult 
services librarians worked with the independent sti^y pro^w* The 
only foroal training was an orientation to CLEF inforaation ^ovlded 
by the College Bit ranee Examination Board, In faot^ the project was 
a very IMependent learning situa.tlon for the librarians* Ihere 
was a g^eat deal of objection to the new endeavor In the begtoilrig. 
However, by the close of those first two years ^ the librarians 
wmted independent stuiy to stay In the system because they recog- 
nized that It had beCOTie a soiree of real dewice to the user* 

In working with Individiml learners sore librarians never did 
get used to the type of person who came in with needs not clearly 
articulated such as: "I want to do sonethlng. I v^t to learn^ but 
I don't toiow exactly what I want to learn or how I vant to use niy 
le^'ning*" 

Ihe llbr^ian needed to be a patient and uMerstanaing listener^ 
serving as the sounding board far the prospective learner's desires^ 
^mgue Interests, and doubts of personal capability, Mependent 
learning, which removed the structures of enrollment ^ teacter sup- 
port anl time/place lljnltatlom was a concern unbellevedly difficult 
to translate* The librarian was being asked largely for 
"reassi^ances" as to the learner's capabilities, Tm learner's 
Interests md needs had to be expressed in order that reader's guld-- 
ance could take place* 

Ttm librarian was sympathetic but busy semrlng other users who's 
needs were clearly articulate, ^e llbrwlan felt a sense of guilt 
because of tlrne limtatlons resulting in Imbillty to fully satisfy 
the learner's needs. This same advisory need had been reco^zed 
years earlier in llbr^les^ resulting in a reader's advisory service 
where one librarian worked in an office with the leamiing Individual 
and his^problenB. It was abardoned by mst libr^les as too costly. 

Other prospective learners are more articulate In describing 
goals. SometlTOs people are Interested in iroving from one career to 
another. Often this is a housewife ^ maybe the children imve gone 
off to college, bj^ the rrother sees a sort of vacum out front 
of her, ae wants sonethlng to do but it my not yet be defined as 
a career. Usually when a career decision is nade she heads for col- 
lege and most often st^ts at the comnunity college level. This 
person is still sanewhat unsure^ so she is not going to move toe- 
diately into a four ye^^ college situation* At other tlires the stu- 
dent my be the business nan who also sees hlroelf at a dead end 
aM often needs the Bsim assi^ances to telp him nove on toto p^e- 
pM*ation for a more self ^tisfylng work role. 

^e wonmn vrtio had stso'ted with us early in the independent stiKiy 
project came back in to visit. She used to come to every workshop 
the" college faculty offered but she never appeared to be sti^ylng 
working towmd my defined goals. Mthou#i she wasn't zeroing 
in on am particviTar area^ she was interested In what was hap^nlng. 
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Poiar' years later she is still with us . She has taken some examlm- 
tlons, and the other day she left us a note, "I am erTOlled now for 
fifteen hoirs at Rlchlard Cormunlty College. Pray." So she is 
still moving out tentatively ^ trying out her strengths. I talked 
to her a little later that d^ and learned she was having the time 
of her life. "You toow," she said, "as we get older we just have 
to learn to keep quiet and listen." Learning Is growth and change. 

Librarians have long reco^aed their role in helping people 
use library materials- readers advisory service 1ms been in the 
profession for years. However, librarians often feel uncanfortable 
with the Irriivldual who cojbs in and just whats to leBm about 
"something." Perhaps as librarians we have not always really served 
such a person with an understanaing of vAiat kind of process Is 
happening to him, 

mm librarians have not really given serious thought as to 
vrtiat Jjiroact certain nBterials will have upon a particular person 
once he leaves the library. Really, the only difference between a 
reader's advisor and a learner's advisor is a minor one. Tim 
learner's advisor looks at this person as a continuing learner — 
not Just a patron or user of the llbrai^ In a limited sense. Per- 
haps we need to look at the reason he uses us. We need to toow a 
little bit irore about the naterlala we suggest and how they will fit 
into his needs. 

Ifaditionally, librarians have ejected people to use library 
naterials for study on their ovm. People have either selected their 
om materials or have been directed to do so tram outside the 
library But in independent study, there is no backi^; there are 
no asslgrments from teacher-figures. With CI£P the lihrarlan Is 
responsible for putting a book in the hand of that individual that 
will help him pass this particular test. 

Tne librarians who worked In the independent study project were 
dismayed at the implications of such an imperative. The librarians 
response took various patterns: "I haven't seen that test," 'I 
don't Imow whose bias It shows;" "How can I take responsibility that 
this particular book is going to prepare this person to pass the 
test?" In other situations, when soneone cane In to get a car re- 
pair'nanual, there was no tostn^tor. Just the car, the ran and 
the book, and the librarian never worried about vrtiether that man 
got his car repaired with that book or not. But when it cane to 
this newer type of lear^ilng the librarian's vei^ expertise often 
nade her fearful of accepting such responsibility. 

Some librarians such as those at St. louis Pi&lic LLbv&cy are 
taking on testing responsibility. We have been asked to consider 
the possibility of offering regents external dep-ee tests such as 
those for example given in New York or in New Jersey. 'Diese are 



50 



46 



LIBBARIAN LMRNING CONSULTAOT 



tests which will test oiA a person's ej^rientlal Imowledge. "nie 
state of Texas has not yet developed their omi atate exteraal de-^ 
^ee. Were we to move into thlSj we would be saying "Come anl get 
a college de^ee from New York." I m not si^e this woi^d be a 
politically wise decliilon for a public library to nmke. However ^ the 
non- traditional learner also 1ms needs to be met, Llbr^lms must 
cortlnuously consider roles they can JustlfV. Perlmps librarians 
will someday become more involved with testing. 

The response of the educatiorml institutions as we becaro 
more aid more involved with CLEP has been very good. In fact we 
have been just recently in the process of updating m Infonnatlon 
booklet on Cl£P test acceptance that we prepared very early in the 
project. As soon as the very first college pi±)llshed credits they 
would accept, the library mailed copies to stt^ents. 

Eventually more universities called to let us toow they had de- 
cided to '-get on the bandwagon^" and now we have a list which Iji- 
eludes all but two colleges and universities in our tenedlate area* 
'nils directory lists all of the course areas for which a person may 
earri credit ttough CLE? tests. It gives the score the person must 
have in order to get this credit and the nurriber of credits available. 

Even thougn this information cmm to the library directly from 
the colleges^ some librarians were reluctant to accept it at face 
value, rfeny of them had had a bM e)^rlence as far as credits 
v/ere concerned somewhere along iii their ovm personal college 
experience* Refeiral directly to the source then becomes the next 
step, tellas Pifcllc Library llbr^lans had experience in such 
referrals. Ihe system has a l^ge bank of comnmlty infOTmatlon 
data and the data bank has been In computer for^ f^ some tire now. 
We also know that agencies often do not always tmve the capability 
to serve in capacities they list . Referral is or0.y as good as 
the person to vAiom you send yow leamer. We learned very early 
that it is best to locate one person on cairpi^ or in a camMiity 
^ency who cm relate to the individual ^ ^o will mderstand special 
needs and will provide hta/her the InforTratlon at the leaner 's 
level . 

Too often in the education area^ the learner cm be left con- 
fused^ not really knowing even what m how^ of credit rems. 
The prospective student can go on campus and get the "rnjn-arour^-' 
or he may even get lost on canpus. It's a very fri^itenir^ ar^ 
ne^tlve experience the first time aroujid. The older sti^ent who 
has been out of th^ educational strem a long tiim is trying some- 
thing he is not at all sure he shoiH^d be dotag, ft'oper tofoniatlon 
and referral helps him avoid seme of these problenE, 

In the tellas area^ at the beginning of the dependent Stt^y 
Project there was resist^ce frm local colleges and imverslties 
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to allow credit. 'liie educatloral InatltutionD appeared to feel 
threatened by cr£P. This too Is part and parcGl of a leamlng 
process which must take place across the ooiTmunlty If the library 
learner is to have access to non-traditional learning alternatives. 
'Ihe colleges and universities in our area soon be^ to nake a 
serious study of CLEF as it related to their Individual pro-ams. 
Ihls involvement was aided to a preat extent by a meeting conduGted 
by the CEffi (College mtrwice Efflminatlon Board) and the ElB 
(Educational Ttesting &rvlce). These people' came to imias and 
spoke to the representatives ft-om colleges and universities about 

and what It could do for their students. Today scores^^are 
accepted arri more and more non-tradltloml approaches to 'entice 
the new learner are offered by area colleges and universities. 

^'Iglnally It was presimed possible to tate CmP tests and jass 
them purely on the basis on one's previous e^J^lence. However, for 
most people, experiential Imowledge is not coifl'se oriented. Ei^r- 
iential learning is extreirfily valuable as the learner's resource 
pool. People do learn ft-om going to the museon, ft-on vatchlng tele- 
vision or ft^m reading books. The study guides we developed 
recognlEed this fact. Each guide represented a subject area to be 
covered. With the suggested boolcs and other materials, one coiild 
pull together the knowledge learned ft'om ejcperlence and enrich It so 
that a test which was coLrse ot discipline related ao\m be taken 
and passed, 

Canmunlty colleges have led the way In coiimunlty service 
courses and are exerting considerable leadership. Cctrinunlty college 
see this new learner as a true comnmity learner. More recently, 
private colleges which my be having flnanci^ difficulty are recc«- 
nlzlng their responsibility to the non-trBdltional leajner v^o tes 
not until this time been attracted to the traditional academic class 
rocm. 

Educational Testing Service together with a number of colleges 
and universities across the nation Is studying possible guidelines 
on assessment of experiential learning. The library leanilng con- 
sultant will find the availability of experiential learning assess- 
ments an Invaluable aid to the individual who states: I have so 
much learrring, but I can't get any credit for It." People do have 
learning and there Is a need for ways in which leamtag achieved 
throu^ non-tEBditlonal methods can be TOlidated. 

Infonnatlon and referral plays a very big part In a successful 
leaiTilng process. People are coming to the llbraiw fcr accessible 
learning Inforrtatlon. Educational infcrmatlon should be available* 
at any college or Lrdverslty in the canmunlty, but library users 
still report. "Thank goodness, I've foui^ you. I have been calling 
throughout the city for three norths and you are the oray one who 
could give me the infonratlon I needed." 
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toe must also reco^iize that part of the ta^lllty to obtain 
infonmtlon may stem f^om faulty Qorrminicatlon between the contact- 
ir^ parties. Evaluation of referi^al success requires fee^ack. Ihe 
learoer^s advisor can advise: "If you do not get what you M'e seek- 
ing, call us back ard m^ll try another vmy." A poor "cormectlon" 
does happen often enougi tlmt we believe the advisor of Independent 
learners mst consider that poor connections nmy happen because the 
Indlvldml you send out nay not yet be ready for referral* He has 
not learned how to ask the questions he needs to toow. Ite hasn't 
the vocabulM^y and hasn*t lewtied to sort out what it Is he reaH/ 
needs or v/^ts to know. This is part of what iTBy continue to happen 
In Infornmtlon and referral toTOrrow. We find that we can pub all 
kinds of lists on conputers* But vAio is going to be the liason^ 
the huran link between the list, the le^^ier with a problmi, and the 
p^lcular problem solving elerents contained vy^thln the list? Who 
Interprets Information use In the final delivery system to the user? 

Follow^ the Independent St^ ftroject^ the Southern Methodist 
Olivers Ity/Dallas Public Library affiliation mm no longer fuM^* 
lhat university now has its om IMependent sti^y office ^Ich is 
concerned largely with the "Open University*' = in reality a veiy 
closed uraverslty. The library TOved down to aid that comrnmlty 
learner vftio seeired to require rrore ^visory help in OTder to start ^ 
his learning project. We rep'etted the loss of SECf participation. 
The econondcs of educatioml Institutions all too often work against 
individual independent sti^y coordination at no cost to the user^ 
The workshop approach lii which SW faculty had participated did not 
always fit into otr busy library system plamlng* The TOve of 
Julias Public Library was Into a resource pooling coordlnative 
effort with the cormnunlty college in our district and at a later 
stage with the school district. We opened a llbr^ learning center 
in two of our branch libraries. The concept was the use of the total 
library as a learning center. We added two helpers (at no cost to 
the llbr^y)^ a guidance associate who answers the kind of dnforaa- 
tlonal questions that the patron brlres, bM a facilitator ia*io an- 
swers learning problem questions. 

We ^e belr^ asked by the coimmlty to do unbeliewble things 
to provide learning v/hlch llbr^lans do not have the es^rtlse to 
do. One ex^le is that of tte rehabilitation agency which sent a 
brain daroged IMy to us to leam in oot leairong center* Her 
husband was mi alcoholic. Her son mm l8 years old. He did not 
krow how to read and had never tskmn a bath. Wmt she mntmd m to 
do was to work with her alcotollc husband and teach =;he son how to 
adjust to society. She caro to the library becai^e ste thou^ she 
could get help. Theoretically we toiew where ste should go far help. 
But in practice she still came back to us as a neutral nonjud^ntri 
library ageney where ste wmted the learning to take place . 
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Theoretically 3 such help nay be viewed as a beautlfia llbrwy 
role 5 but the problem Is the down to esp^h realities of the every- 
day llbMr^ situation^ its basic funding patterns ard its actual 
resources and expertise. Is this sanething that the library system 
can absorb? Is this parb of the role of a piAlic library^ or is it 
not? Do we do ttitogs by default because mbodiy else out there 
appears to fill the needs? ]to opening leM^lng at lower levels in 
om* comnunlty we have also opened a Pandora *s box of uranet needs and/ 
or mfulfilled and oStm unrealistic yemnlngs. 

Perhaps the solution rests with overall city plamtag^ Md ulti- 
mately may orOy be solTOble at that level. The role of the library 
my be one of alerting the larger coirmmity. Of more lumedlate con-- 
cem is the f^ct that'bMget decisions ^e r^e by the city adMnls- 
tration based on perforronce. Vtoat is the measL^ernent stick that 
your taxpaylng body uses to give you money to keep the library gotag? 
Social services md Inforrnation and referral are less easily measured 
than circulation. How nany books went out of that library? How 
mny ^ers do you have? "niese are realistically TOasi^eable quantity 
units of library perform^ce for the tax pay Ir^ dollar spent. 

There ep^ other agencies to rtiich these special learners nay be 
refew^ed. When, as in "this case, those other agencies are re-^refer^ 
ring si^h individuals back to the llbr^y an unmet COTmwilty need nay 
have been defined. Ihe leamtag consultant will continuously be de- 
fining lljTiits for the library's role. Periiaps the next move is 
advocacy of a camrsuttilty soiree vftiich can eTOluate mmt needs and 
lacks in existing comnunlty resources. Of course libraries have 
naterials available on life coping skills, alcoholism, personal care, 
but when deep-seated under^li^ problems prevent learalng we must not 
corrfuse consultancy or guLdmce with rentedlal therapy. 

The leaiYier's ad^sor for IndepeMent study needs to taow what 
is available in his/her cOTmmity. Ihis is part of the ad^dsor^s 
need to taow. Otherwise hw can he help these people reach what it 
is they are seeking? Nobody can learn for tarowow if he is de- 
prived mid starvtog today. Someone my ccme in ai^ say: -W husband 
is ^Ing of cancer, I don't have O©. But I've ^t to get it so 
I can get a Job because he has only ttoee ninths to live. But I 
don't have the mney to take the test." Now the library can help 
her prepare tar the Qm. But we can't glTO tmr the ncmey for the 
test. So where does ste ^ to get it? ^t ^mcies serve as 
helping agencies for this individual? 

We nay start with an acceptance of the fmt that in the CQEfr- 
nn^lty there ai 5 people meding help mo are not getting it* ^e 
learner »s advisor will continually evaluate how much or in vdmt ways 
the library c^ give qmllty support to telp meet needs. Perhaps if 
you are talldng about conpletely Independent learning, you are not 
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tallcLng abotfc the mentally retardsd. They my he able to do a 

little," but very little. 'Tri&y need constarit help, 

Librarlann :ii-e not there as Instructors, but we, can do things 
^'lifh pro^mm. VJe can shov; fitms on health arid recreation. Vfe can 
show this wotad-be learner How to use the libraj-y and help tlieni 
choose boolc^ to read. We can Imlp them to adjust to a nornBl com- 
.munity env^j^orLrrent aiid help them leam hovj to behave m a nornmL 
aociaT sltimtioii . Many adijcable; fejtaj^ded aie being moved out of 
imtltutions into halfway houses and retrained in Jobs. Hiey ape 
heing returned to the aonmxiiilty. Perriaps they need us or the kinds 
of thwE librarians can do. But i-je mve to be sure of wlmt is oui^ 
of vitet'lB our iTOst effective helping role. We are searching too, 
biit hov/ far do we go? Can we becorTie a "school district" for inde- 
oendcnt study In coping sldlls? Otoviousl:/ v/e have a facilitatliig 
role, but how rnuch nore then fchat? 

-n-^roufh expftrlences at Dallas Public Llbiwy, the librarlati _ 
learned to with the learTiBr a*: nmn^ levels without condescension, 

to accPDt Ills ability to function viithout prior assunption, to valwe 
hlj npeds for reasdiirance. md to listen perceptively m order to 
provide uiforrrHtional iiputs suitable to liis task requireinents . _ 
llie librarian' s goal was bo help zt^ learner choose and direct his 
ovm learning. 
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The Office of Library Independent Study and Guldaiice Projects was 
organised in July of 1972^ basad in part on the eKperieiice with the Dallas 
Public Library project which gave us enough xnformatioii to gat etartad In 
library indepeiident study. The national goal of the library independent 
atudy projects was to intereat public librarians. The effort converged 
on the self -directed learner in trying to halp an adult learn on his oxm 
and in providing the services that that adult needed. The first efforts 
at this time were initiated by the College Entrance EKamlnaCion Board* 

The library Inda pendent study project has been a national effort that 
seeks do interest public librarians in developing programs of independent 
study for the adult ^^ho is on his own. One of the problems in the whole 
area of learning In public Itbraries has to do with the ppulatlons which 
libraries serve. There are sotne populations that librariis do not seeni 
to serve at all. The person who is interested in adult basic education 
Is one type of audience chat is very badly served by libraries for the 
very aimple reason that publishers do not produce many materials for adults 
below the 8th grade level. This Is a big probletn that stllL hai to be 
aolvad. 

It iiould be remenibered that the college level examination program 
was little wore than Just a set of eHamlna tions. It did nothing more 
for you than act as an Intermediary between what sonie person knew and vhat 
the local college vas willing to give credit for* Basically if you knew 
sotnething or wanted to study something and could work on your owns the 
CLEP was Initially of no use to you. It came at the end of the learning 
process. And as such there was something imis sing the educational 
deltvery systenip The normal students who vas associated with an instl- 
tutton, received direction and support* But If he was going to work on 
hla own there was nothing available, 

VJe knew from the early work and research which had been doLie^ i.e. 
the jDhnitone study of adult education, that approxlniately 114 million 
were involved in fortiial education and 9 million were working on their own* 
Of Course a lot of these areas in which they were working had to do with 
subjec ts like gardening or bible study. Very little informa tlon was 
available for eKample about those who were studying physics or biology. 



51 




52 



LIBMKIAN LEARiaNG CONSULTANT 



The Education Testing Service survey of adult learning in America 
which was done about 10 years later indicated that something like 77% 
of those adults in the country ^tre invDlved in some sort of learning 
actlvityp That evidence indicates chat a large number of adults are 
involved in educational activity. In addition, there was Some evidence 
that while many people are willing to learn , they nay be seeking other 
forms of learning or other alternatives to achool-type aituations* 

The first ching we started to do vas look very closely at 'what was 
needed, "We more or less conceptuallaed with the aid of some consultants 
what should be done in a career counseling project. We felt that if one 
were going to bring change Into the public library ^ then we had better 
understand what is gDlng on there already. 

So we conducted surveys which gave us sotiie inforniation about the 
field. Then we attempted to describe Ideal service by visiting libraries , 
talking to llbrariaris and brainstorraing with consultants. We felt that 
if we analyzed the difference betveen ^hac Is and 'what should be, we vrould 
conie up with a need* With that need we could attenipt to develop a prograni* 

Let me take a quick look at soine of the things we have learned frotn 
the surveys. The response indicated that housewives were the group that 
were mainly served. Next in order inentioiied were college students^ pro^ 
fesslDnals, buslneFSmenj office workers, senior citizene and blue collar 
workers. As you can see that is the ranking they gave* Mow what about 
adults themselves with whom the librarians had the moat ccntact* Interest^- 
Ingly enough 767^ of the people with whom the libraries were dealing with 
were Interested in leisure and recreatloiial activities. 

The important thing that we learned was that adults engage in areas 
which might be regarded as personal development. On the other hand adults, 
engaged in activities of learnings were not the main focus of the libraries 
thmt had been surveyed. What we did get back interestingly enough are the 
traditional library goals. Every library in this country seems to eKist 
to serve the consnunity with asaentially reliable information and to build 
the beat pQaslble collection which is organised for ease of access. 

These surveys were done quite early in the project. They were useful 
in pointing towards problems we would run into* Obviously we had to start 
with some considerations and develop some plans to overlde the existing 
situation. The surveys mainly showed also that the large urban libraries 
had the most reeources such as available conference rooms and machinery 
Cor groups who wanted to get together for learning escperlences • Alio of 
use to us were the concepts that canie from the large urban libraries i 
the learner determines what his goals are; the learner determines when he 
wants to do it; he determines when he wants to do It* he determines what 
it is he wants to get Involved in* 

Basically what these services do is help a learner plati a program 
of study, provide the learner with methods of assessing what he doeSj and 
guide the learner in the selection of appropriate materials* These baelcally 
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were the types o£ services they idenLifted. Essentia lly this sort of 
thinking went into the final model %^hlch we presented to public librariaris , 
union represent at Ives, tnanuf ae turer s and people frotn the comnutilty who 
came in to help us settle on specific goals at a conference in Colorado. 
Me spent several days developing what was to become the first stage plan 
for each Ubrarv model of services. The plan which came out looked 
something like this. I had a very few basic elements. The first one 
was a statement of grant design representing the mission, philosophy 
and values, 

Vhy would a comniunity want to get involved in this? It Is interest- 
ing to see how these stages were developed. The thing that we are 
interested in is that the program have the support of the values of the 
conmunity. The values of the conanunity were translated into a rationale 
for the existence of the public Library. Thus we were able to specity 
where the public library can be involved with a learning function having 
to do with educational goals. We had to work with the statements and 
the documents of the public library which could be translated into actual 
services in the area of learning. As a result we had started formulating 
goals based on the values and philosophies of the conmunlty. We wanted 
them to understand that the goal must be translated Into objectives. The 
goals themselves may be vague but objectives must be measurable. 

The problem ernerges when translating a goal statement into a real 
service, such as the library shall provide physical facilities to meet 
the needs of the independent learner. Even the statement is not specific 
that the library should provide independent learner consultant service. 
It took us a long time to show librarians that such broad statetnencs were 
not really objectives. This was the first time that librarians began to 
perceive the difference between an action that you take and an end that 
you may want to achieve in terms of library service. 

As we moved, we ended a description of the goals and took some pre- 
liminary steps towards a plan which could be devised. Time would have 
to be devoted to the changing of the librarians that were going to be in- 
volved in the program and the development of plans. We presented what we 
felt were the needt. The librarians could take these needs within a train- 
ing program aimed at the services we had designed. 

After training, librarians were then asked to take what they knew 
about the services they had planned and start launching a program based 
on the actual services that they were going to provide. We did this 
through a simple task. We told the librarians that the objectives of a 
library service had to be broken down according to the tasks that the 
librarian was going to perform in that actual service. Each library was 
headed toward something called learnerB advisory service. 

WhlW WB have been looking for coOTnonflllties in the various llbTarli.a, 
we have not reached a consensus as to what that service Is going to be 
like. One of the things we recotimended was that each librarian do a self 
analysis based on the tasks that they were going to perfoim . We asked them 
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CO grade themselves as to what Level of cc5mpecency they 'Were and then to 
foliow it up with somB self -directed learning on their o^n part. We thought 
this would happen during the actual in-t ^^rvice performance of a librarian 
with the public. 

In developing the training program, there were several basic areas 
that had to be covered. One woh qt\ understanding of the sduiE learning 
which despite all the rhetoric to the contrary remains almost a no=man-s 
land among librnrlans (see: Ronald B* SzcEypkowskl , Under standing the 
Adult learner , CEEB, 1974), 0£ related concern is the fact that librarians 
surprisingly recoil from getting involved with decision making. We had 
to provide more training in the decision making skills which they tnight 
use in helping clients reach their own decisions (sea: H* B. Gelattj 
Educational Plann ing and Decision Making , CEEB, 1974). 

If you are not careful, the individual becomes dependeEit upon you. 
The individual depends upon you for making decisions. Some counselors 
of course encourage this. The librarian^ as we perceived itj should 
take a different attitude. The librarian ought to make each patron as 
much as possible independent of the librarian. This of course relates 
to the biggest stumbling block of all: interpersonal comniunica tion or 
the interaction between the librarian and the learner. Throughout this 
we continue to hear that Librarians are doing IL already. But yet when 
you ask sornebody to do it they freeze. We need a guide to the sort 
of things which may be Included, although not a manuaU Perhaps we need 
more Institutes Like this one you are involved with. 

Our original problerii remains of trying to get librarians to use the 
counseling model and translate it inco a helping role for eKample for the 
guy who wants to repair a garage door, or to the woman ^ith an alcoholic 
husband who wants to learn how to assist and help him. In the beginning 
librarians tended to see the project as one of dealing with college edu- 
cated people. It took us some time to convince them that that type of 
program was going to fail if that is all that the library was going to do. 
The majority of people are not interested in college credit at all; in 
fact this is 85%. of yo»=ir learners. 

Many citiEens are getting Involved in non-tradit Ipnal learning areas; 
but why aren't they being helped by librarians? We learned a lot about 
this area from Tulsa, Tulsa took some of their staff and had them role 
play. They role played In front of TV cameras. The entire role playing 
was put on tnpe so that they could go back and look at themselves. The 
Atlanta librarians understood what the service was all about and they 
decided to watch themselves role play it out. 

We decided to take what I call an internalized evaluation approach. 
We might try to develop 3 plan from the ouCside, but the evaluation of 
it would be done interncilly by the librarians themselvea. This taught 
us quite a lot. The model which we used for evaluation came out of the 
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Ohio University Cencer for Evaluation. It is a very simple concept which 

basicalLy says that you should evaluate everything. 

If you have a goal you should evaluate whether indeed that is the 
goal The way you evaluate the goal is Co conduct a community needs 
assessment. Your goals should not come from 5 staff members who go into 
a huddle and say here is your goal. The actual design will be done by 
Che library itself. We may try to direct these designs but we would not 
build an evaluation design for any library. The people involved in the 
programs in the library are asked to evaluate what they produce and we 
Chink that this is probably the most successful part of the entire prograjn. 

The learning function of a puilic library can be monitored and can 
be assessed. One of the things this shows is a model of the whole eval- 
uation process. You start out with a philosophy that must he analyzed. 
In turn, this philopshy is used to analyze the need of the community. The 
philosophy and needs are very important. Some for example will say that 
there are people starving in the United States who should be fed. Other 
people inay not have that value and say there Is enough food in this country 
to feed everyone. To them, no one is starving. 

Needs are the values which are held in that community. But in terms 
of evaluacion they mean nDthlng more than that information must be gathered 
to make a decision as to what to do about those needs. From che needs 
should come the goals. Goals are very funny things. Goals are not usually 
measurable. The space program in the U.S. is probably one of the best 
examples. They have a goal to explore the universe. Russia also has the 
satne goal. It Is interesting that the U.S. developed its objectives as to 
how to achieve those goals which are all related back to a value systen. 
and philosophy. 

When the Russians announced their goal of exploring the universe, 
the strategy and objectives that they choose were unmanned flights while 
the Americans choose manned flights. We were willing to risk human lives, 
while the Russians were not. The first, objective was landing of a man on 
the moon. An objective should have a time limit. It Is very good to say 
you are going to land on the moon but are you going to do it in 5 years 
or 3 years. What methods will you be using? 

The concepts that I have been trying to get at throughout this whole 
presentation concern som.ething which has been pioneered in England. It 
has not yet caught hold in America, but it is called participative plan- 
ning. You've heard a lot about par ticipaeive management but you haven t 
heard that much about participative planning. Participative planning 
may still be a questionable concept in management. But the idea is help- 
ful In library development because It involves a number of staff of the 
library In the planning of any project. In some cases this may be a 
disadvantige. Since 15 people do not plan so well together in one group, 
you have to create ways by which you can feed information to maybe 7 people 
who make the final decision but who welcomes input from everybody in the 
library. 
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ParCicipative pLmning and management forces staff to reach a consensus 
on goals and objectifies as Veil as on bow the whole thing is going to oper = 
ate. But finally when you get down to management, it helps to monitor 
what is going on, l.e, the control of the actual program. Again, the con- 
cept Is very iinportant that everyone should be involved in the planning 
and that those who are involved in providing services should also get in- 
volved in the management of service. (see: Ernest Prospero, ^£i£2E 
Planning and Evaluation Training Hanualj CEEB, L9/3). 

In the evaluatlDn process the parson on the firing line is really 
the librarian. That person should have more to say about the nianagement 
of the project than anybody else. If the librarian does not like the in- 
fonr.atlon, the project will never get off the ground. So the first ob- 
jective of the evaluation system is to support the decislon-iiiaking needs 
of the responsible Ubraxlan. From there on any questions that are made 
about the service would have to Include at least the librarian. 

Now those two concepts of paxticipative planning and particlpatltig 
management were the two things that eliminated most of the obstacles we 
had with staff. Nothing was superimposed. We worked with the librarians 
on the basis of internalizing all decision making. This was carried to 
the point where we stopped short of dictating to the librarian what form 
they should use for collecting inforniation. We told them generally some- 
thing about form and design. But each library determined what information 
was needed that would allow theni to make decisions and manage the needs of 
the library. 

One can see from the appended forms the kind of inforination that most 
librarians felt they naeded. Of course there were some other aspects of 
it, other information that they felt they needed about the characteristics 
of the service itself, i^hat about referrals and study aids given out? This 
diversity in needed inforination caused some problems in the national office 
and subsequently in reporting back to the libraries involved. How do you 
inake any evaluations about a service In which not only do different libraries 
collect different information, but they explDre different categories, values 
and variable change? Eventually everyone understood there was a need to 
have a common data sysceni. We are now aeklng for the same Information and 
the variables remain the same. Out of that came a cQimnon evaluation systain 
used by the libraries which more or less also describes the service. 

In reference to evaluation, the first form is the most basic and 
important form of all* This fortn was not devised by our office. It is 
the consensus of 9 libraries after eKperimenta tion. It is the one they 
felt would work for everybody. If you take a look at the top of the form 
you will find that the information begins with data about the interview 
and right there we had a problem from the beginning* We knew that in some 
libraries a person would come in and say I've heard about your program^I 
want to get involved. Then the pereon would sit down across the desk from 
the librarian. The librarian in turn would ask for name, age and occupa- 
tion* Fifteen minutes later the person was dying to leave the library* 
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The librarians felt that the fTeedoin of the libraiy was sacrificed ^ 
and that Che Inforinallty of the service which characterized public lib- 
raries warn coiiipromised. So instead, the information was colLacted through 
an interview process wherein you explain what the program is all about ^ 
From the roonient you start explaining, that person can start giving you 
infortsatlon which can go directly on the form. In the beginning we en- 
couraged experiinentatioii. The form is to serve the librarian providing 
the service. The second time tha person comes back, the librariani hag 
an idea of what is going on. It was made so that minimal information is 
collected* It was also made so that the information can be readily analyzed. 

The first area of information has to do with the learner hiniself* 
It is fascinating when yon ask a person a question* The staff in Woodridge 
is very young and their set of values about getting inside the personal 
lives of a human being is very strongs They did not want to ask many 
questions. One question they did not want to ask anybody was occupation. 
In add it ion 5 no one wanted to ask the question of age. Later on we found 
out that Woodridge had a very high uneinploynient problea and that asking 
a person's occupation was sensitive. We found out that if you ask a person 
one question you may get 10 different answers. If they object to giving 
you the Information then do not collect it. Eventually librarians began 
hearing things that they did not want to hear about j like perionaL problems* 

At the end of two years we finally had an idea of what the sesvice 
is all about. It took on the name of Learners Advisory Service* It 
also told us what is possible and what is not possible ^ what coats money 
and what doasn't cost moneyt The learners adviBory service is coropoeed 
of two parts* an advisory function and an information support function. 
The infortnation support function includes those traditional services that 
you have in any library. We finally discovered that the general rncdel of 
library service consists of the learner on one sldej information on the 
other J and a lot of constraints in the middle* Library programs tend tend 
to be described in terms of information support* 

What is usually miSBlng is scrmething which deals with the constraints 
in the middle, i,e* a learner who needs access to information* How you 
facilitate access of the learner to that inforination is what we felt was 
advisory service* Over a period of a year in talking back and forth we 
finally decided that the librarian would have to get involved In depth 
in the sharing of information with the learner. The first thing to be probed 
would have Co be %ome diagnosis of the learning need. The traditional 
librarian accepts the first thing said by the patron am a goalj such as to 
study biology* But the learning consultant has to be a great deal more 
sophisticated than that* 
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WORKSHOP ON NEED DIAGNOSIS 



The purpose of this workshop Is to provide adult service librarians 
w^ch a set of procedures for working with adult independent learners to 
Identify describe and structure infortnation needs. The principal focus 
will be on facilitating the interaction process which occurs between 
the adult service librarian and the adult who Is engaged in or planning 
to engage in a sustained and serious independent Learning project. 

Approach 

The task analysis approach will be described as a means for organising 
the need diagnosis procedure. This approach involves discussions between 
the adult sen/ice librarian and the adult learner which are aimed at develop- 
ina a detailed description of the adult learner's objectives and the tasks 
that need to be performed to attain these objectives. These task descriptions 
are then used as a basis for determining what Infonnatton support la re- 
quired to facllitace the performance of each task. 

Basically, the task descriptions and the statement of objectives create 
a context for need definition and the provision of responsive and focused 
information services. Throughout the task analysis process both the llbj^wn 
and the adult make contributions to the task descriptions. Once the initial 
task descriptions are developed the detailed need diagnosis begins. The 
need diagnosis procedure involves a characterization of the need in terms of 
such factors as: 

. Purpose - what ask is being supported; what purpose will the 
inforraatlon support fulfill. 

Level of sophistication of the adult in the subject area. 
. Time when material is needed, 
. Type of material that best fits the purpose. 
, Detailed description of topic. 
. Material already read by the adult. 
. Amount of information materiai desiKed. 

Time that can be devoted to the use of materia is. 
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This detailed need characterization can be used by ths adult service 
librarian as a basis for racoTOnending and/or providing information service 
or guidance. The final step involves obtaining evaluative feedback ttom ^ 
the adult on the usefulness of service in the perfortnance of a task. This 
feedback is extremely iniportant to the adult and adult service librarian 
in that it provides a means of Glarifylng and refining the characterisation 
of the need. That is, i£ the recotmended material is not exactly what is 
needed an analysis of why it is not can be useful in guiding the next se- 
lection. 

The task analysis-nead diagnosis-sewiGe-evaluatlon cycle is one that 
continues throughout the period of the independent project. Initially 
the objectives and tasks are described and put in the £ortn of a model, then 
soine needs are characterized based on task descriptions. As services are 
provided and evaluated and additional vork sessions are held between the 
adult service librarian and the adult learner the task model is refined and 
alaborated and th » need characterizations are clarified. Keeping a detailed 
record of this process provides both a guide to continued work and a des- 
cription of past events. 

Topic Outline 

, The role of the adult service librarian: to provide educational 
guidance and focused inforinatlon support to adults engaged in 
independent study projects. Basically the adult service libra* 
rian functions as a link between the needs of the adult learner 
and the resourcee of the library and the conttnunity, 

, The tasks of the adult service librarian includes Stimulating 
adults to pursue Independent learning projects, guiding adults 
in the development and description of independent learning 
objectives and tasks, diagnosing information needs as they re- 
late to the objectives and tasks of the adult learner, trans^ 
lating needs into responsive services, and obtaining evaluative 
feedback on the usefulness of Bervlces provided, 

. A description of the interactive relationship between the adult 
service librarian and the adult learner. What background and 
skills each brings to the interview and how these backgrounds 
are combined to describe objecclves, tasks^ and needs. 

* A list of guidelines to be used in the Interview situation for 

e^Lablishing rapport, asking questions, etc. 

. A description of the task analysis approach and example of how 
it can be applied to an adult learner, 

. A description of need diagnosis including a possible forni to be 
used for this procedure, 

, A characterization of hov a task analysis-need dlagnosie is likely 
to proceed. 
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, A discussion of the -need for evaluative feedback and the 
presentation of a form to be used for this purpose* 

Exercises 

, A tape of a task analysis interview will be played. Workshop 
participants vill take notes on the tape and develop a task 
model. These models will be dlscuascid. 

♦ Two role playing interview eKerclses will be usedi 

- An adult pursuing an independent project to gain credits 

- An adult pursuring a non-credit independent project, 

St ud^^ A a algrimen t 

, Each participant will be asked to try out the approach in a 
real situation and develop a description of that experience* 
This will serve as a basis for discussion at the second 
moetlng. 

Stud y Materials 

, Aids to interviewing, 

. Bibliography on interviewing guidelines, 

^ * * 



INTERVIEW GUIDELINES 

, Make the adult feel comfortable. He has come to the library with 
some objective in mind. Explain to him why are are there and how you 
can be of help to hini. You have worked with other adults with aitnilar 
study objectives. You have a knowledge of resources^ you have contacts 
in the community* You can get him the things he needs efficiently* 
Tell him In order to do a really effective job you must first work with 
him to understand his goals and Interests and to describe th€ steps re« 
quired to meet those goals and interests* 

, The basic idea of the interview is to provide both the librarian 
and the adult with a shared understanding of what the adult is trying to 
achieve, and the steps chat are neceasary to get there, Thla will provide 
a framework for looking at inforfnation needs* That Is, if you have a 
detailed description of goalSj steps and the guidelines that direct how 
the steps are performed you have a flrtn basis for exatninlng and responding 
to needs. 
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. The librarlaTi should ask questions about the adult's goals atid 
discuss tasks or ster^ required. It is best to start off by discuSiing 
objectives - how does the adult want to change himself, ^here does he 
tKpact to ba at the end of his study projects^ etc. This tnay not be 
easy - in many cases objectives are not well formulated* You may ask 
about objectives but get an answer that applies to some step he must 
take in ccmipleting his projeGt* Write down what the adult says - it 
will probably provide an answer or partial answer to a later question* 
Try to make the conversation flow logically but at the same time keep 
on the topics of interest. Move from a discussion of objectives to 
the discussion of the following steps: 

- Determining the scope and emphasis of study. 

- Determining the sequence of study^ 

- Selecting study fnaterlels , etc^, within the scope and sequence 
of study, 

- Studying and integrating materials to teach one or more stated 
objectives , 

In ea«h <Df these arMs there Is information that the adult can 
provide about his interests and needs and information the librarian can 
provide in terms of guidance, direction and service^ 

, It may be that during your firit Incervlew with the adul£ you 
will not be abla to discuss all his project tasks, pependlng on how 
much thinking he has dosie and how complete hla goals and objectives 
are you may not get beyond & discussion of determining the scope of 
the study effort* 

* It Is a good Idea to tske notes throughout the diacussion. 
Review your notes Dccasionally to see where you may need more 
Inforaation, Tell the adult what you have written down and 
ask if there Is more to be said, 

* Do not worry about silence* There will not be a constant 
flow of conversation. You will ask a question^ the adult 
will think before answering. When an answer la given you 
will write it down and think about the next logical question 
CO ask based on the adult's response, 

. A very Important aspect of a good Intarvlew Is effactlve 
listening. Try to put yourself in the frame of the adult* 
Tm more you can take on his perapeotive the better equipped 
you will be to meet his guidance and Information needs* 

. Close the lntervl<ew by providing the adult with some Inform tlon, 
him started on his project tasks* Also make it clear that 
you look forward to continued contact with him* You hope you 
can work togethcsr on bis project* Tell him you would like to 
know if what you have given him is useful. 
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Training Analysis Worksheeti 

Program 

A, Tasks of the Librarian! 
1. 



6. 
7. 

Required Knowledge and Skill 
Task 1 
Kiirwledge(s) 

1. 

2, 

3. 

4, 

5. 

SkllL(s) 
1. 
2, 

j » 
4. 
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E,. Out line of Proposed Training 

1. Purpose* To acquire the foUowir^'^ kno^^ledge (s) ; ekiUCi) 



2. Suggested tralnlag method. 



3* Specific subjects co be co\reFed, 



4, Who will conduct training CWsldetre library, outside the library). 



5, Nvmber, length and spacing of ifisilcns. 



6, Format of each aesaion. 



7, Cost, 



8. Proposed method a, for evaluating tralnliig. 



G9 
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Interaction of Librarian with Adult Learner 




Step 1 
Describe adult's 
objectives, 
tasks, perspec- 
tive 



Step 2 
Specify informa- 
tion needed to 
support tas^B 



Step 4 
Evaluate ma- 
terials and aer*- 
vices provided 



Provide 
niateriala 




aer- 




Skill in 
providing in - 
forniatton 
seivlce 



Skill In 
structuring 
Information re- 
quirements 
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Meed Daicrlptlon Form 



Client's nBtnei 



Objectiva of Study 



Area of Study 



Date Requested 



Date Needed 



Date Supplied 



Task Supported : 
Fonnulating Objectives 



Stud/ing and Integrating 
Information 



Determlrilng Scope & Emphasis 
of Study 

Determining Sequence of Study 

Select lug Stud/ Materials 

Time client has allocated to study 
Clle^*^s iavel of sophistication ^ 
Dc?scrlptlon of topic _______ 



Steps taken by librarian 



SarvlceCa) provided 
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Eva luatlon Fonn_ 



Client's Nanie 



Sen/Ice Provided 



Fomulate Study 
Objectives 



Deterinlne Scope 
of Study 



Deterinlne Se- 
quence of Study 



Select Study 
Materials 



Iritegrata 
Infomatlon 



Other 



Useful 



Directly 
Applies 



Nice to know 
About 



Not TJseful 



Too general 
Too specific 
Too sophisticated 
Too elements rv 
Redundant 
Too old 
Irrelevant 
Other 



Comnients 



EKLC 



72 



LIBRARIAN LEARNING CONSULTANT: 



0 u 





OJ 



^ tfc M ^ 



^ % ^ ^ 

«^ g) fc* 
^9 O 



o 



s g 



. B g 
e 

*^ a a ^ 

© Q p ^ 

--go 

S S -4 

-.^ t3 ffl SJ 

!5 0 ^ S 

> o a s 





1 « 


m 
m 






H 


go 

o 



C 0? 

0 a? 



S3MriaamD 



73 



INDEPENDENT LE^RWIHC 




74 



70 



LIBBARIAN LEARNING CONSULTAm' 



m 
m 
H 



□ 

m o ^ 
0 




> s 

*^ d) ai 



^ ^ M 
0% B 



SMS 

^ s 

2 S 



5 o 

0 fs © 



75 



INDEPENDEin LEAKNING 
IntervlMr 

trUirview conducted: □ Phone □ In person 

Time: Begun_^^__ - inded^^. 

Ganaral infarifiatidii about Laarnar 

1 . LeErner__.._.^^ — --—^ — — — = ,=.— ^ 
3, Address-, 
4, 
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Tht purpOM of mil torm la to pmvlda the 
advisor with Infomatlon about tha laarner 
and t© pravide both the advisor and ihm 
learner with a comtnon basis for working 
through the learning project. This form 
should be filled out by the advisor. 



.2. □ Male 



n Femala 



Street 



City 



Stats 



lip 



Home phone 

5, n Resident 

6. Specific occupation. 



Businais phont 

O Nonfeiidtnt 



Btit xhmm to €itl 

n In-sarvlee area 



7. Occupitional caiegory (Coder mil complete): 

□ Housewife □ Manager, admlniitrator 

□ Blue collar worker □ Other ^hite collar workef 

□ profeiiionaJ □ Unemployed 



□ Retired 

□ Student 

□ other 



8. Ag t (QirclB one): — 1 8 

9. Use of project libftry; 

n Once or mora a month 

10. Use of other libraries: 

n Once or more a month 

11. Library card Dves 



18^24 



25^34 



35-44 



45-54 



65+ 



NR 



O Once or mare every 6 months 
fn Once or more a year 

O Onoa or more every 6 months 

□ Once or more every year 

□ NO □ NA 



□ Less than once a year 
Q Never 

□ Less than once a year 
n Never 



12. Learned of Learner's Advisory Service through: □Newspapar 
□ Library dliplay □ Community display □ Librarian 



□ Radio □tv 

□ Word of mouth 



□ Another agency 
13. Education completed: 

Elaborate: . ^- - 



□ Community outreach □ Other (specity)^ 



□ Eighth gride or iess □ Some high school □ High sohoo! graduate 

□ some college □ B.A. □ Graduate work 
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DMeriptiM of yiarnin0 Proltet 

14, lBmr\mgQOB\%(s0lectone): 
n Increase knowlt dge 
n Pieasure and reoreatidn 



LIBRARIAN LEASNING CONSULTANT 

□ Educational credit □ Job advanciment or chinge 

□ Increasi skill □ Contribute to community 
n Meit people with common interests 



Elaborate goal; 



15, Area of learning projict (select one): □ General works D Philosophy 

□ Religion □ Social sciences □ Language □ Pure science 

□ Technology, ippliediciinca □ Arts □ Litirature □ General geography and history 

Elaborate area of Interest: - - ~ — — ^ — - — 



It Background knov^ledge/ skill In learning area: □ No experience □ Some expirieno© 
□ Expert Elaborate background; ^ — — - 



17, Learning method preferred by learner fsa/ecf one;; 

□ □ Audiovisual □ Programmed instruction 



r I Formal classes 
Elaborate teaming method: 



□ informal dlicusilons C Other 



18, Learning location preferrt-d by learner (select one): 

□ In library □ In classroom □ At horns □ Other 



Elaborate location: 



1 9 possible ways of halping the learner meet learning goal(s): 
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0«»cr<ptiott ef Uarning Proitcl (eontlnumd) 

20. Recommended sequence of learning project (where to begin andstBps to follow): 
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Adviaery Scrvic* 

21. □ Explaining indepandeni learning program □ Clarifying learning goals 

□ Defining proiect icope □ Developing leirninQ sequence 

Elaborate serviee(i); - . - 



InfcrfMllen Support Ssrvlee 

22. □ Provide materials □ Refer outside library □ Refer inside library □ Gather informition 
□ Provide study guide □ Provide resource list □ Other (speclty); — ■ 



Elaboratt service(s); 



Steps 10 be taken before next appointrrient. 



Hevx appointment date; 
Corn men ts; _ 



Learner's Advisor. 
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ProgrMt Rapeil 

Contact: □ Phone D In person 



Tima: Bigun. 
Leamer:™^ 
Visit No,^ 



.Ended. 



LIBMRIAN LEADING CONSULTANT 



The purpoea of thli tmm It to provide a 
rtcord for th© It amsr and tht adviiof of th# 
learner's progresai This farm thould bt fiiltd 
out by the advisor. 



ModlfiealloM In Ltarnlng Pro|a€t 

1 . Changes and/Of elaborations in leirning goals:^^ . 

2» Chengas In scope of area of interest: O Broader 

3. Elaborationsof changes in area of Interest: , 



n Narrower 



4. Changes In ways of helping Isarnar meet goali: 



5. Changes, ©laboratlons In sequanca of learning projeci: 



6. □ Explaining indipendent laarning program D Defining project scope 

□ Clarifying laarning goals □ Developing learning itquenca 



7, Elaborate sifvlc8(s): 



Infemiatf on SuppQil StrvlM 

8, □ Provide materials □ Provide study guide □ Provide resourca list □ Gather information 
□ Refer outside library □ Refer inside iibrary D Other fgpac/^y;; .^ — ^^.. ....^ 



9 Elaborate service (s): .. . . = . , 
10. Steps to betaken before next appointnient: 



11. Next appOfntment date: 
Learner's AdvisDr„^__ 
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INDEPINDENT LEARNING 



PnigrdM Eveiluatiovi Inltrvitw 

Contact; D Phone D In psfson 



The primary purpos© of this toPrn Is dUHi- 
nottie. it should htip th« advlior adjust to 
ithe neidi of th@ leamtr, This form should be 
tfllid out by tn@ advisor In o«»m«mttofi with 

the learner. 



1, Uarner , . . . ... — 

2, Dots the learner fee! that the learning pi c^^ch ■ ncv ng a* n ; > t^ace? 

O Yes O No 

Elaborelt; 



n 



_j Ron't know 



3. Does the learner fael that he/she is progressing toward his/her iiarning goal? 
Q Yes D No O Don't know 
Elaborate:.. . = ... , .^.^^ ^ --^^ - . . 



4. Has the advisor bean available when needed'^ 
' IT "no/' how can this problem be corrected?_ 



5, Have the library facilities been comduciva to the learner^s project^ 
□ Yes Dno Dna 

if ''no," how can this iituation be improved? . . 



I Yes 



□ no 



6. Has the advisor provided the netded assistance in learning plan developnienl? 
Q Yes D No n Don't know 

If'^no/* what should the advisor do^ — ----- — . 
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Matef ials description (Title and call number) 
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The purpose of this form is to get the ieamef's 
impressions of the advisory mmcB. Th© 
learner fills out the form. 



Learner** Evaiyation 



Evaluations 



T 



E 



£ 



Quesiions 



0) 



e 




Nas the library open when you needed it'? 



2. Were the library facilities helpful to you m doing your learnmg project? 



3 Was the Learner 's Advisor available when you wanted to talk? 



4 Were you comfortable in talking to the Learner s Advisor about what you 
wanted to learn^ 



5. Did the Learner's Advisor understand what you wanted to learn? 



6. Was the Learner^s Advisor helpful in developing a plan for your learning 
(helping you decide how to begin and what to do)? 



7. Were the right nnatenals (books, tapes, etc.) available when you needed 
them? 



8. Were the matanals given to you by the Learner s Advisor useful in helping 
you learn what you wanted to learn? 



9. If you used a list of resources or a study guide in your *'^arr ^ p were jy 
helpful? 



10. if you were referred to another agency did that agency help you in your 
learnmg project? 



1 r Overall were you satisfied with the help provided to you by the Learner's 
Auvisory Service^ 
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12 Would you use the service agam'^ □ Yes D No D Don"! k 



now 



13 Would you recommend the service to somech . J else^ D Yes Q No Q Don't know 



14. How do you Ihunk you have changed as a result of your project and the help the library has provided'? 



Learner's name 
Date 
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Th© pyfpQit Of this form is t© obtain the ad- 
visor's overall evaluation of th© ixperiencs 
with the learnef. Advisors fill out this fofm. 



Leamsr's Advisor Evahitt^on 



. „ _ _ — - — =- - 


Evaluatsons 




QusstiOns 


Never 


O 

m 


s 

CD 

e 

a 


g 1 

5 


< 


] Was the learner comfortable in talking to you abo.^l what he/she wanted 
to learn? 












2. D^d you understand what the leafnir v^anted to iearn? 












3. ^^.ju?^ r j heipful in deveiopmg a learning plan"? 












4. Were you available when the jearner wanted to talk'^ 












n. Vere appropriate matenals available for the learner wnen ne/sne negueu 
them? 












reacTi nis/her learning goal? 












7. If you provided a study aid was it useful to the learner'? 












8. If you referred the learner to an out« agency was this agency helpful to 
the learner? 












9 Overall were you satisfied with how you helped the learner vdih his/her 
learning project? 













(ovar) 
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10. Did you feel you had enougn iime lo .vork wiih the ife^^ner ^ Yes ;_J No 
If "no,"' please comment 



1 ^ . Wf>f ^ the tacihties and ^ ^uiprnent in tnu liorary SL::tiCient 

for what you neacied to ■ ^olp the learnet^ D Ves ^ No 

if " r- j," please comrent . ... . 



12 D voi] see :ndiCP*'on5 of change H 'nnlr^^ '^u. a r^^Ru -jf his/h.r projects? 



Loarner's AdviSor 
ID. No 
Datn 



ER|c 8(i 



DISABLED AND ALTERNATIVE LEARNING mTTERNS 
Albert MasLantuono 



It is particularly appropriate to look nr the nt:.lity of people to 
learn ad tho barriers they encounter in learning. It is only recently 
that hove begun ::o examine adult learning and what th^ implications 
of ' arning disabilities are for thetrw As such, it seems to me this is 
n r: u trail-blazing effort: on the pnrt of librari^^ns to understanding 
le ning disabilities. 

Learning 4ibabilii .4, so confusing boc.ause you will read one 

:ng in parents magazine J, another in poDular digests and still anolf *^r 
women's journals. It is a particularly big thing with children of 
.lourse. We have only started get^ Lng into the problems of young adults 
and adults with learning dif f icu : cies . It is really a band wagon concept 
and we have to be careful of that. Everybody cannot auComatlcally be 
labeled as learning disabled in order to take care of any problem they 
may have, I am going to try today in my portion of your institute to 
get across the message that you've got to work with people early* How- 
ever you cannot ignore the adolescent or adult who already have problems 
and who may not have been taken care of in the home and espaciiiily in 
high school* 

Right from the beginning I want to be sure that your realize we are 
not talking about people who are totally illiterate. We are not talking 
about retarded individuals iOr cxonple people with severe physical pro- 
blems. A lot of people with Uarni^.^ problems can read. They can dc 
arithmetic. But their probleuis have been severe enough over the years 
thac they remain handicapped when they become adults. 

1 have several things that I will be reading directly from because 
they nre so beautifully cK ue and they get across certain pointii. This 
very s^ort little poem comes from Specific Language and Disability in the 
papers , r. Anna GiUihan. The title is "Preface". 

The college dean rhvs 

such rawne.'- ? ntudent is a shame 

-r. . *tis a lac' jaration is to blame* 

The high : /Inclpal says 

ConH heaven- ikU- crudity. The boys a fool 

The fault of course Is in the graimiiar school. 
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The granmiar school princip.a says: ''Would that from such a dupe 
I might be^ spared. They send th(ini up tv us so unprepared J' The primary 
principal saysi ''Poor kindergarten chilOrenl And they call that prepar- 
ation? Worse than none at all I" The kindergarden ieacher says: "Such 
lack of training I never did see, Whnt sort of person can the mother be?'^ 
The mother says- "You stupid child, but then you're not to blame. Your 
father's famiry are all the same!'' 

T,..;p ^ - how so many of the people we work with get started. The buck 
gets passed all down the line. There are a lot of problems in educating 
people more effectively. I hope thut we can hit on some of these kinds 
of things. 

Some kids really tu have ainotional problems thaL prevent their learn- 
ing. Ic*s a question of the chicken and thu egg. Which came first? 
was it the emotiona. problem and defective learnings or learning problems 
contributing to the emotional problem. Some kids really do have emotion- 
al problems^ because it is easier for most parents to accept the term 
learning disability than mentally retarded, or emotionally distarbed, or 
brain cd . The ti-rni h.-s been used aver rmd over to describe a multi- 

tude of isabilities. 

The federal government has been given a lot of money for studying 
thi;^ field of learning dirability pnrlfcularly to bureaus of education 
for the harLdicapped, The tem Learning disability has often been used 
s-r^aymously for brain damage and mKirulcgical impairment. Wa are talking 
abcat most of your departments of education in a state such as Pennsylvania 
where 1 or 2/ of the school age population are definitely learning dis- 
abled. Actually these people are apt to show some kind of brain dama:^e, 
but that is a much too difficult term for most people to absorb. They 
h^ive some kiud of neurulogical involvement. It's not that they go walking 

I personally think that: ,.n my eKpc-^ience of the Bchool age p,/palatiou 
there are more like 67% of: ths kids who have learning problems, These 
are not due to rer ardinef s , blin ness or deafnees but they would be in 
this category or learni. disahUd. I think they are going way out -y 
saying that 407 of the school ago popuUition are learning disabled, 

V/hat doe:; learnliig disablcv: mean? Often it means that someone haii 
failed one course, -r that they are three moni;hs behind on an acaderic 
achievement test. But this is under change because the state and tcderal 
education departments are not going to continue funding such a huge 
population. Such a loose definition covers un awful lot of klde. When 
we talk about learning disabilities we have to first look at the com- 
munications system. 

Right now you are looking and listen? ^i^,. You are takin^^ in percep- 
tions* You arc* erceivlng what I am doing and saying* But you are also 
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oerceiving other sorts of things such as outside noises, people out m 
the hall.' You are listening to my voice which is the figure. You have 
CO decode or breakdown the perceptions that are coming to you. 

What do you think of when you think of integrating or associating? 
How do we express □urselves as huma n beings? There are other ways m 
which we conmunicate: gesture, expressing verbally either in the written 
or spoken word Chen there is a feedback system. Feedback may include 
brainwaves, ESP, teleconir.unications . You tnay simply be reading expres- 
sions on peoples^ faces. Indeed your response to a test may be a feed- 
back system. We know about feedback long before we enter formal scnool- 
ing and continue during the entire life process. But you may be an in- 
dividual who has a breakdown in this area. 

What is happening right now? A jet plane going overhead. That is 
-arv iisrraccing, particularlv if vou are by the window and particularly 
it vou were a young child. You cannot if you are truly a learning 
disabled individual, if you have a audlotory figure grounded problera 
vou reallv have a grent deal of difficulty blocking out extraneous noise. 
It may be^mpossibl. to block out a record player that a teacher may have 
going. 

This happens so often in school where a lot of kids have to sit right 
next to the window. Right under the window may be a playground or kidds 
m.t running around the school. What happens? / truly learning disabled 
child r.,ay have a nrobJem in the first place blocJ In,; out auditory back- 
ground noises. But in addition some visual stimuli may be thrown rn. 
Suddenly a« the irnnths wear on the teacher will say this child is lazy. 
He's like his older sister or he's not like his older sister who was 
very srrart The teacher won't write that down, the teacher won t tell 
the child what happens but thv child gets the message by gesture or by 
expression . 

Try to think back on some painful experiences in your own elementary 
yePrs Reflect back on your grade school and think of some painful ex- 
pediences The teacher may not have said "booo" to you, but you could 
telL by either what she may have said tc you. or by some expression on 
h^r face, or from lack of praise. The same thing can be said abo;.t dif- 
ficulties of blocking out visual sCirauli. I am talking about kinds ot 
iearninp problems that if not de^i^ ^,.th early in a school career can lead 
to aduU learning problems. So we have talked about the auditoi-y and 
the visuals and 1 am not going to go into any more than these two cote- 
Eories My notes on the chalkboard are so scattered and mesa«o up it 
is hard to pick up visua;. , have highlighted the word I want you Co 
zero in on. Suddenly i^- bec.mes less blurred, and now becomes more of the 
foreground. This Is a simple example. 

We learn to rend by over 50% of our hearing sense. We do not use 
ihe vi'ual on uch as we thought in the olden days. A child for example 
may have let ter reversal; he Is not necessarily being smart alecky. _ 
He is not being lazy or retarded. He doesn't need glasses or corrective 
lenses. .Kids that have a visual discrimination problem may truly have 
letter reversal. A class example is when the child sees god for dog. 
They really see It that way and yet they have perfect vision, iKicluding 
;hat part of the brain that you do your seeing with. 
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It is inconsistencv which brings about learning problenis. You have 
all read samewhere In a%asic psychology course about the optical exprrience 
where they use lensas which reverse your field of vision, Afttr a nmijber 
of hours/ or a nurnbar of days depending on the kinds of optic .enses, the 
whole world turns upside down for you. 

I aiTi going to pass up association and go to encoding. M iiiy times 
the kids will see the *^d»» as a "d" . But they have trouble when they 
code it and put it down on pa ^r, or tell the teacher ^^hat they see. They 
will put down a "b" for a *'d" even Ihough they had a correct pereepti on. 
At the beginning of a school career, this is the beginning of constant 
frustration. Finally a child may be able to take it in appropriately 
but there is a great deal of difticulty with the integrating ,^tage. Some 
researchers in the field, particularly behaviorists in psycb- \ogy , main- 
tain that all problaiTis are in rh,^ black box, i.e. in the mind of the in- 
dividual. 

There are some basic t^^.. i I have Just alluded to* Visual 

perception is one of them H . central response to a visual stimulus. 

Auditory perception and memory (h.u li long term and short term) are other 
terms. Long tem memory just can't possibly handle all inforniation pro- 
cessing. You have irm-aediate memory, delayed memory and long term memory. 
All of these are necessary tn learn and get along in this world. 

You know I have som,e three year old daughters. If we tell them we 
are ^oing to see grandma in Erie, Pennsylvania on Sunday and it's only 
Monday, then we have made a grave mistake for obvigus reasons. Next 
Sunday is now as far as they are conc^ ned , They cannot wait because they 
hava n- ;^ense of time, A lot of learning disabled adults, whom you may 
nol bft -'^ble to detect, have difficulty with basic time concepts. Such 
factors all affects how we learn. Linguistic input is the ability to urrder- 
stand what is said and to demonstrate what is said again. Output com- 
vmlcation and expression of ideas, either through gestures or words, are 
diiticult for learning ciisabled individuals who have motor problems. 

If /ou havi read ro.ne of the professional articles about eye and 
visuai-motorr coordination problems you would get the Impression that a 
lot of kids really have this kind of problem. But if somewhere along the 
line they cannot develop good mot _.r-eye-hand coordination abilities^ they 
will have problems in other learning processes as well, A lot o£ these 
kids really have a great deal of difficulty in movemant. Some of these 
kids may need medication to help ^.hem maintain balance. In early to mid 
I960's, general motor training was a big thing in the profession. In any 
event from the few studies which have been done, motor coordination train- 
ing usually has to follow .1 natural T.aturation procnrs- 

A learning disability is present when a person of average or above 
average intelilgence is not eKperiencing success or reaching a potfential 
level of achicvemnt . lliat is determined usunlly by minlaterlng an IQ 
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test within a group setting or clessrooro. There has been major crlticisnis 
of iPtelligence testing. How is a group acheivement or a group intelli- 
gence given in school? Think back on how many teats you took In Echool. 
ir the classroom the teacher says: "Pick up your pencil and reaa the 
instructions." This has to be done because of the standarlzecl proce- 
durea. Suppose you have a third grader who is taking the reading com= 
prehensive session of this achievement test and can't read the instruc- 
tions. What is her comprehensive score goinR to be? 

AcMevemeni tests and Intelligence tests are very often one twi the 
sflme. Achievement is supposed to measure what you have acquired. In- 
te]lJgence tests are supposed to measure your intellectual potential, 
ir is difficult to separate the two. An IQ test is an achievet.H'nt test 
and certainly an uchievemfnt is a measure of Intelligence. The point 
is a lot of learrng disabled kids particularly in the reading and math- 
ematics section of their subjects chey can't begin to understand what s 
on the page. Of course their response is going to be wrong. As a 
result of the IQ test they are going to bfc placed in the retarded range. 

TP This -^ace and in i.osL others, n ;-r>tally rotarded child measures 
between 60 and 80. It his IQ falls below 80 he has to go into a class 
for the educably mentally retarded. There is some flexibility but not 
much They say we have to have a cut-off point some place. If you 
were in Michigan an educably mentally retarded child has a score of 
50-75 A retarded child from Fennsylvania who moves to Michigan 
is no' longer retarded. Or a le/^rning disabled child moves to Pennsylv..nia 
and he is put in a claao for the mentally retarded. 

Even on an Individually administered IQ test there are 5 points either 
wav. On any given day you may rneasure 135 which Is very bright IQ. But 
th'e next day with the same test you could have gotten 140 or 130. This 
variation is a result of measurement error that is built into the standard- 
ized test. As a result, kids are being mislabeled. Part of that is 
because we are forced to put kids in certain categories. This is not very 
humane for the learn i :g disabled child because on a given day he cou!,d 
re/aiy be reconmerldd to a class for the retarded. But when you SL'.rt 
talking with kids .,w '-1 Truly retarded, they have an awful lot of pro- 
falems that the lenrr .r disabled child (who nay actually be around the 
area of 82) does not have. 

It is a tragedy to put that child In -^ich a class with retarded. 
That is wiiy more and more public s;;hools are eliminating certain kinds of 
psychological testing and why the Buckley amendment was passed Just re- 
cently. Right now anyone in this room can go to the public school or 
the college yoi: wsnt to and ask to see your complete folder. The con- 
servative republican from New York was classified as educationally 
mentally retarded when he was in grade school. This fs what motivated 
him to get this type of thing done. 
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Because the learning disabled individual has such difficulty in 
learning or in grasping basic concepts that the rest of us grasp very 
easily, psychologists and educacors have mislabeled these kids* That 
is why we have to do a lot more in the area of clearing up the kind of 
cescing in schools* One out of every 15 children in U.S* classrooms 
who are average or above average intelligence have failed to learn 
at the expected rate. The significance of this fact is that these child- 
ren beconie adults whom you may expect to use the libraries with facility 
and ease. 

What we have been looking at indicates a great number of character- 
istics. For example, one of these may be a lack of established sense 
of direction in reading and writing and what the affect of this may be. 
How do we reau in our culture? Left to right, of course, Thera are 
very few cross cultural studies in learning disabilities , I have often 
wondered who is having lateral problems may therefore be contributing 
to her own iearnin disabilities. But how would this person do if she 
were Chinese where the reading is vertical? 

Other people lack the ability to learn through the visual or seeing 
sense , They have difficulty in building a basic reading vocabulary, 
1 want to mention three or four terms that you should be aware of. 
Hyperactivity actually means being overly activated and full of energy. 
Hyperactivity is still considered mainly a medical term and is used 
all the time in education and psychology. It is further used to *he 
point where everybody Is hyper if for example you drink e lot of cnffee* 
My kid is really hyper, he drives me up the wall. The truth is tV.jt 
some learning disabled individuals are hyperactive but not a large per- 
centage. If you have a truly hyper active childj sometimes they need 
medication. Most of the medical people I have worked with are relatively 
concerned otherwise you would have kids pepping pills at a very young 
age when they may not really need them* 

Some people have an inabUity to learn how to read plain and simple. 
This is a true inability dun to gentle causes. Now that is where the 
medical profession ends it^s agreement on an explanation because they 
don't know why, Ther$ Is a real physical problem. Maybe it is in 
the lntegr:3tion center of the communication model. These people can 
learn something but they have an extremely difficult time doing so. 
Some may never learn how to read. If they are , ruly retarded^ they can't 
handle the abstractions. But the important thing T want you to leave 
with is that these people are really few in number. For the others j the 
expliJiui t ion of their difficulty has to be sought elsewhere. 

There are hiJ kinds of reading problems among adults. Perhaps they 
can read but thuy cannot comprehend for some reason, if long term mrmory 
is bad and short term memory is good, this can affect comprehension. 
There are motor control dlsabl litif--. fhat have nothing to do with lack 
of atility to read due to genc^tic causes. But the point is th^t they are 
always used interchangeably, A lot of learning disabilities u< have per- 
ceptual- notor coordination problems which affect learning how write. 
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This is a crue story about: ih/oin whci able to get through the 

first thi e& grades wit h e^quMi u rt-puri w-rds and no major difficulties* 
But then he discovered that something ^iiH wrong, A Lot of learning 
disabled kids start developing emotional problenis by the third or fourth 
grade. By this time they know they are dumb* They cannot do the 
simplest things that everybody else is doing around them. When he stood 
up to recite the children laughed at his expression. 

Therefore he claimed sore throats as an excuse from going to school. 
Why should he go to school and try and try and never succeed in doing 
anything like other children. He would go on the playground with other 
youngsters but woulv^ ;;u:i? in the bushes ^'>en his sympathetic teacher 
insisted that i-:: join theni. He began ri luing up and down the play- 
. refund ^^f. if he yer^ with a gr^^up Inste-i^^ ^>f running along side them. 

Bv the trnie he tenchod fcuurth groadt , in real trouble. His 

mother wnrked with l.im at night. H u \empt to memorize and 

copy what he was shown. But there or: over to the next time. 

When he saw the sarie word ur ^huLl - h . ouh not recognize it, Dwain' 
effort made him liked by the tt^acli i:> ■U:.^piic .he fact that many of them 
realized that hD cheated on tents .nrnents. One of his more 

effective coping mechanisms was to hi:. . hind someone else in the class 
room, Hn would slump down or he would move his desk so that he would 
be out o.^; his teacher *s immediate vision. That technique along with 
the fact that he chose the back of the room kept him frequently out of 
sight and mind of his teacher. Another method of Wing his disability 
was when he was called on to read n passage from a book. He would 
turn to iome paragraph he had memoriEed and begin to read it. The 
ttracher v/ould only be impatient with hiis lack of attention. He has 
escaped ..igain. 

All of his time was spent in learning how to get by* He would study 
teachers to learn their methods of giving tests. He fought as if every 
day were a new battle which had to be survived. He learned to put aown 
answers m his own kind of urirrstandable shorthand on pencils, inside 
of socks, on his fingers. He systematically changed many ways of 
cheating and worked at th^ pruject constantly. The highlight came when 
the entiire school was cor , ting in a : - iling contest to choose top 
parboil for national cump-t' .^o" . By u: , t> time Dwain was in the 6th 
grade. There were several ^uju^^ rod bpulliug words □n the list* He 
worked daily at memorising list and finibhed third in a ciass of 

3 4 on 1 y b e a u s e he memo r 1 s ed . 

Finally after two years in the fourth ^n-ndo and two in the sr^th, 
Dwain was moved into seventh grade v/ithouL «n> elementary school Uiploma* 
Life grew ivure tenne as the competition stiffened. Dwaln's mother was 
puzzled, she could not undLtstand, When she /approached a teacher and 
asked that Dwain be put In a class of retarded children she was refused. 
Rut for r>^ain who overheard the conversation, there was more proof that 
he was just plain dumb. To so many kids this 1h what happens to them 
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when they are le^^rning disnbler!. A lot ci f^chuol phobia and avoidance 
o£ wanting to go to school is traced br:cU to the child who har^ learning 
disabilities. ~\lietbni like il or nott-, the older a child gets who 
has learning disabilitios nod the i-.^s r^ttencion given to theni the more 
does his emotlonol disturbance increase with ^^ge and grade. The re- 
peating' of grades /.nd scboci yonrs hns been proven over and over again 
to bs usriess. 

Fortunately some states such as Ktw Jersey have begun to autoniatically 
screen aU o£ kids enteiinr kindt^rgarr^n to look for high risk learners. 
Even in states such as Pennsylvania ^nd Ohio -here this type of screen- 
ing is not ..Ding on, at Itaat touchers are becoming more attuned as to 
vh^t iar^V for in kindergarten, fir-.t, second, and third grade child- 



In Pennsylvania in 1971, the right to euucation was a landmark 
case brought about by the Association for Retarded Citizens which de- 
clared that a child who is retarded ha?^ Lhe right to a proper educa- 
tion just as a nornial child who is in a *'c lassroom,'' It also said 
Chat the parents have a righc to a hearing to disagree with the school 
district who has labeled their child with any dogree of retardiness. 
It has become law. not just: Lhe >.chcol c^.'de. Since then th^.re have been 
275 cases brought before educational hearing officers where the parents 
J^^ive their outside experts present data. The school district has it's 
experts present data and the hearing officers make a oecision. 

By July 4, 1976, tied in with the bicentfmi r- 1 it is hoped that 
the sanie privileges and rights will be extended to the gifted and talf^a- 
ted* The gifted and talented are exceptional Il.o. Have you ever 
known someone who was really bright? Do yuu know how difficult it is 
to cpnTmunicate with Lhem, MJisachusev. ts had ihe first test case, A 
mother believed that her high school son was truly dalented and that 
the school was not providing a proper education* She insisted that the 
child be allowed to go to Vale, Coloracu for skiJm iossons* Maryland 
has the same nmndate* If the parents don't belxLJe or the hearing officer 
finds out that what has been rect^mnendf d is not hei\ 4 carried out by the 
school system, they are in trouble. They are goin^ to be called on the 
carpet by the departnient of education and this . ^..rw.:. ;o affect heir 
gtciua funlin^^* 

We have been talking mainly about younger kica; a-. f f he pi vale^ns 
carry over to adulthood, Thiy is the kind of person who very often 
lacks motivation and may be frustraLed with learning tasks. This kind 
of person may do well in matheniatics but may have great difficulty with 
subject areas involving reading. Or it may be just the opposite since 
the learning disabled do not have a single profile, Man/ learning dis- 
abled people are excellent readers. But when ic comes ^ any kind of 
mathematlc competition they are way out in left field. Written work 
is very offcen tedious and difficult for the adult ^earning disabled. 
Their speed is sJ ow, leglbl I Ity is more often than not vdiy poor. Their 
work is of ten incyniplete a;id lacking in detail, Eniotionally such a 
person almost always has m j/oor self concept. 
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4 reenaaer who is 16 vears old and is reading at the second graae: 
leve'. is 'very often eiven a' second or third grade book. But there are 
good materials out now that should ba in some of your libraries with 
high interest and low vocabulary. A lot of cheye people can reach col- 
lege In fact there was an interesting KY Tim es, article about six 
months ago- "Learning Disabled Fathers tearn ircin their Sons." A gruup 
of fathers who were successful businessmen had sons -.'So were diagnosed 
as being learning disabled. These fathers learned thh. these vere r : .e 
kinds of problems they had when they were growing up. They had chs . - 
kinds of frustracions. But they coinpersated they made it and were success 
£ul in their work. 

The OT^.e;. Who do reach college level usually go to community colleges 
Now most community colleges have an open door policy where anyone can 
CO tn the cotnir,un±tv college. But these students are reading at the 
fourth grade level. Very often taking class notes is very aiiricuit. 
They have difficulty forming topic sentences. 



DEFINITION-; OF LEARNING LIABILITIES 

A learning d.sabi Lty is present when a person of near average, 
average- or above average inteUigence is not experiencing success or 
reaching his potential level of achievement within a group setting m 
the regular classroom. A primary learning disability within a person 
would pot be a physical defect of seeing of hearing, mental reCarda- 
tion, emotional instability, or as a rssult of cultural or instruction- 
al environments; however, these tuight appear aa secondary or compounding 
factors to the learnin| disabled child. 

These learning disabilities which are of a visual, auditory, and/ 
or motor perceptual nature manifest therr elves primarily in the processes 
of speech, language, reading, writing, and arithmetic. 

The learning disabled person wil] in varying degrees e.^chibit the 
behaviors of hyperactivity, distractabii^ty , perseveration, iniproper 
balance, no pref erred body dominance, emotional instability, weak motor 
coordination, disorganization, and poor sequential development. 

nn. nut of 15 school children in the U.S. classrooms ,iha are of 
average .■ above average intelligence, yet who fall to learn at tm 
expected i'ote. 

A learning disability refers to one or more signlf leant deficits 
m essential learning processes requiring special edutacional techniques 
for its remediation. 
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Persons with special learning disabilities exhibit ':.sorder in 
one or more of the basic psychological processes involved in under- 
standing or in using spcken or writLen language. These may be inani- 
fested In disorders of listfc^ning, thinking, talking, readings writing, 
spelling or ■anLhrnetic. They inc ludt! conditions which have been re- 
farred to as perceptwjl handicaps, brain injury, minimal brain dysfunc 
tion, dyslexia, deve lopmetital ^ph.^&ia, etc. They do not include^ lea7rn-' 
ing probienis which are due ^rimariLy to .isual, hearing, ot Kjta^ handl 
caps, to menLal retardation, ernotional disturbance:- or to environmental 
disadvancage . (National Advi&ory Commictee or Handicapped Children^ 
1968 in a report to Congress). 

■i> 



rTIARArTERlS^ OFTEN ATTRIBUTED TO 
LEARN INS DiSAELEf) INDIVIDU^.LS 

1. Hyperactivity: Child seems to be in constant motion, going from 
one gbicct or acLivlty i j .:na^nGr. ^^Sonetirnes there is hypoacc- 
ivity, w'liich is just tht' opposlto; slow moving and listless). 

2. Perceptual-Motor Impairments; Printings writing, and drawing poorly* 
Difficulty in catching or throwing a ball* Frequent lack of eye 
hand coordination. DifficuLty in reproducing geometric designs* 

3* Emotional Liability: Quick Ciianges of emutional behavior. May 

bo p<.i.icked by what wc^uld ^ippe.yr to others as a minimally stress- 

lul ^lituatiDn, 

4, General Coordinatian D^ticitB: Child often described as clumsy 
or awkward. May be if gross -notor-actlvities such as^ difficulty 
in jumping, hopping, riding ^^r riding a tricycle. Or may be in 
fine T ^ " ::r-rc r ivi tief; F.uch - > diiflLulty in buctoni^.j, coloring, 
etc . 

5, ''iiDrdtTK u£ atirntion: Short attention span, Dlstractibfe , 
i^^rbiiVi^ra tiun becoming "locked Into" an activity, wordj number 
r-r thuught and unable to "shift gears" to something else. 

6* Impulsivlty; Cannot kvvp from touching and handling u^Jects or 
person, especially in a strange or stimulating environment* 
Respond.^ too quickly without thinking, 

7* Disorders of Meniory and Thinking: He may lack short or long terrn 
memory. Hay have difficulty in processing and integration skills* 

Specific Academic Di sahi i i t ies ■ May have difficulty in one or 
more of th;= areas of reading, writing, arlthemetlc, spellingj or 
ianguagci. 
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9 Bisorders of Speech and Hearing: May have delayed speech develop' 

tnenc and difficulty with receptive or expressive Lang'uage, Although 
his hearing is normal, may have difficulty in receiving and under- 
standing sounds and their meaning. 

10. Equivocal Neurological Signs and Electroencephalographtc Irregularr 



iCies 



a . 



"Soft" neurological signs such, as uncoordination ot oculai 

muscles, pooir coordination of fingers, mixed and/or confused 

Laterality, slow speech developtnent or defects, and general 
awkwardne ss , 

b. Borderline or abnormal EEG (brainwaves). 

<r A * 

ACTUAL CHARACTERISTICS OF LEARNING DISABLED 

Leamlng difficulties wltli which parents atid teachers are con- 
fronted usually fall into the following classifications. 

Lack of established lateral domnance , 

Lack of established lense of direction in reading and wr icing. 

Lack of proper perception of relettonshlps between figure (foreground) 
and ground (background). CThis problem nay occur with the perception 
of a work on a certain part ot the page.) (Visually and Auditorily) 

Lack of Ability to perceive and copy simple geometric foxm. 

Lack of ablllcy co aense the space relationships of objects. 

Lack of ability to hear sounds correctly and f.o reproduce them correctly. 

Lack of ability to lecognize visually slinilaritiei and differences in 

word structure. 

Lack of ability to separate figure from background In llsCening. (In 
actual practice, the pupil may not be able to separate the teacher s 
voice from the general hum of backgrouiid noise). 

Difficulty with the proper control of impulsive beha\!ior. 

The difficulty of controlling eKcesiive Bctivity. 

DifflcuLcy vith flcqviirlng a yropei attention span. 
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,i,4Hf-., f-r^ '-oticentrate and niainti-atn 
Difficulty in deve loping a proper ability tu ^Diicencx. 

concentxa tion, 

Th. lack of ability to learn through the visual or s.alng sanse. 
The lack of proper coordination to p-uysical fctivitles. 

Difficulty with developing a sense of ihychra. 

Difficulty in buiLding ft basic reading vocBbulary. 

Difficulty in puttitis things down in writing or printing. 

The lack of ability to meaningfully perceive number concepts. 

Difficulty with the proper perception of aelf. 

Difficulty .ich the proper perception of relationships betwean sell and 
others including parents and teochers. 

>,.fw.en his qbiltty to understand events and experiences 
Showiiis of a gap betv^«en his ^^^^^ ^ and write, 

and his ability to learn M read, compute, spell, an - 
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Sara Fine 

reste^fda^, -vjhen .41 I%stantuono asked you to listen to wiiat some- 
nn^ ^vanted to talk: about, he suggested that you respond vath onl^ one 
of'the fbUcwlnt? phrases: "Yes?" "Ttell me more," "Go on,' or Im 
listeriintr." You were oaly to listen and encotr-age, and you were there- 
fore notable to interrupt » interfere, or Intervene. It was the 
ollent's tiim to taric and the coiinselor's tliw to luten. 

k simJle process in comnLtilcafcions, cand yet one ttet is the most 
difficult for nnst of us to perform — the aiJiple act of listenijTS and 
encoLirai^ing . We have a name for thio process miniiml encouragiJTg, 
1 e- behavior tMt is not only active llstenins but whicli oonrnunicates 
to the other person tlnat all of our energy is directed tOTwd that 
task. rtoL-ml enaoiiragers are not only verbal. Noddins, «ye contact, 
the direction md postsjre of our faodies, the stillxiess of o\x' behaviOT - 
ail of these tell the client that we ssre actively present . By our 
bpha:\aor ve are saying,, '"I recogaise you as a complex Brd worth hmen 
being. I v/ill folloi.^ where you lead. I <So mt have enough data to 
respond to you until you sriare wore of youi^ experience witn me . Please 
go on; I'm following., " Did you notloe how hard it was not to say, 
n^t me tell yon about m experience:" or '"Here's what I'd do If 
I v.'ere. yoii:, " or don't you..." or "You don't really mm chat., 
or '"nilng:i3 aren't a.3 hafl as they seem." 

Let'' a look at the iirpact of some of these respon^ea. Sane of them 
ar" suDtly or overtly critical, such as "How would you feel if youp 
brother were really dead." Inpl teat Ion ^ You shouidii'fc feel the way 
vou feel.. I^je ciff'taJji drops- the iroraliKlng judgrKnt of the listener 
ffl"! throfe-m down the barrier, and tht; speaker imJ.st either defend or ex- 
plain his position, or capitulate in remorse, Tm sooiai response 
Says, "I'm sure you're Jiost as BP'Od as he is," a well reajning res^n^e, 
but Acceptable to the client. The listener Just doesn't understarid 
the Intensity of the feeling and is rejectins Its mlidlty, A^in the 
CLErt.aln drops. 

Itie enpathic. response says tiiat the cia^fcain is open and that 
th« listener has accepted and is ready to accept whatever the 

9S 



94 



CCaMJNICAT ION PROCES SES 



95 



speaker has to say. A deeoer level of toteraction tids been 
experienued alorig with a rtc-re tcwaiKS greater Intimmi, Jntw&cy is 
the vnllingness to tota.ll:/ accept anothfir person with all of hia or 
her values and experiences aiid a. willlngnesE to see the world frm 
the other person's xri&r^oint, 

TMs 13 a pattern vtnch hoLds tr-ue wliether you' re taUdjig to a 
patron m the libr^ary or to your own child,, your parents, your 
thempist or your spome. If you looK at any therapeutic interactions 
you 5^.dll ^irid that they are exactly the aaiie as Infomative problem 
soliMg interactions or f^lend-to-friend shaiing interactions. Ihrougi 
enipathy comes Insigit , self-dli«ct j jn aiiid problem-solving. 

An additive posture will helj, to generate new Insights ani new 
ways of -leelng things, Enpathy is real arid beautiful j bub it can re- 
rain sterile imtll one can see it as a iiwael for helping. Kie objec- 
tive of an eiTpathin Interaction Is that one person leads and the 
other person keeps up, Bie client leads, the listener follows, and 
the client is f^ee to take hlB/'her owi neid; step. Notice that v...^ 
quest ion-asking response diverts and directs the liiteractlon: ^"Vfliat 
did your brother do^ to inake you hate hlin?" No longer is the client 
f^ee to go his om wajr. He must follow where the listener takes ham. 

Enpathy means that we are botli ^Ing to talk about the Bsm per- 
son and that person is the client. Incidentally, this happens be- 
tvieen frlendo all the time and between people who ai'e tatumte with 
each other, 'I^ra friends wlU ne^tlate In quiet and subtle i^ays to 
decide whose turn it is to be client , whose needs are greater, M 
the client role shifts back and forth. 

I havfi' a very dear ft"lend i«rith Yiiom I spend long hoi^-s on the 
phone after everyone else has gone to bed usually between one and 
three In the Hornlng. ■Hie other night I had a rernarteble ejcperlence 
with her. I called! her up one nlgit and it was obvious that I 
wanted to talk to somebody. All I wanted to do was talk about the 
fact that m feelings had been hurt. I had felt rejected and m- 
adequate bv an Jmcident that day. I was realli? feellns -Jhe need 
for somp support. We taUfJed for more than an how, rmm & thera- 
peutic problem solving eKperience . I talKed about some of the 
reasons that I felt the way I did . 

It wasn^t until the next day tliat X discovered ttet her husbani 
had been taKeri to the hospital that very day, and she didn't ewn 
rrentlon it. Ilmt Incident really represents sctnething underlying 
our relationship. Even thou^ on an objective level her problOT 
was nare serious than mine, she was coping with it. Even thougi 
mine was relatively Inconsequential we tod somehow decided was 
t\jrn that night, that m need was p*eater. 
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One person takes a step and the other one catches ip. The 
iiipo: carit issue Is^ who^s gomg to do the leading now, Wien we get 
to the additive levels it's when my friend says: "It seems -to me 
that not only did you feel put dom^ but the laundry is piling up." 
She pulled a new eleircnt out of viimt I had said. She was catching 
up. But this tiine she was putting something together for mej she 
sm scmething meanirigful in vjhat I had said. 

The additive respor^e here was a step towar-d problem solvliig. 
It is a step toward Interpretation^ perhaps by point Ijig out patterns 
or relationships* I think It^s ijiportant to recogniae the difference 
between additive interpretation and "Instant analysis," Interpreta- 
tlon means ''It seem as thou^i there are c^^tain kirris of thljigs that 
affect you In certain kirids of ways," It doesn^t meaji "Beoause 
your niother didn't like you as a child" or "You're Just like n^y 
mother Ihere Is a very SLitle diffOTence. I see one as being 
constructive aM the other as very hmr^tful* 

^oblem solving ^ows out of a sltmtion in which the person 
who Is the client says: "Here's this ball. I^ve been Icoking at it 
this way. Maybe I could look at it from a different angle j I M^t 
then have alternatives * " You see the problem ftom a different per-^ 
spectlve and perhaps seek other alternatives* Die client sees for 
hlri or herself; the listener is there when it happens . 

Problem solving is saying^ '-It looks as thon^ you are only 
seeing tw possible alternatives." Ihe client responds: *%ybe 
I need to rethink it.'' arpathy is a posti^e^ i,e, B-VB^ of saying, 
"I' in with you." We have two more things to fill In this mcdel of 
intermctlon. 

By the w^ I don^t Imow what yoi^ e^erience is but I can't cope 
with anyone else^s model. I haate tried but I cm^t do it, Tae ortLy 
thing I caji do is try and share some of m own of looking at thJjigs* 
Son^etin^* you mi^t v/ant to take a piece of paper ard develop your 
owi iTOdel for helping people Interact with each oth». If you are 
going to do m Institute^ it 's very helpfui^ You oaji't use arxybody 
else's model, I have a file of mdels^ beoause I am alw^s ir^essed 
withi other people's. But 1 can^t use them because they don't make any 
sense to me. 

'■^ 

B^athyj in the vay we've described it^ is a sense of understand- 
ing between two people in a total life structure* It soiaids lite it 
couldii't really happen across a reference desk because to Im't Imow 
viheve that other person Is coming ftom* But perhaps the real problem 
is that we are unwilling to €>^end the tlji^ and ene:^ that it takes 
to really listen* In one way the eripathlc stance is really an 
Infonmtion and listening stance, 
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Counseling is a place where someone comes to hear vAmt he or 
she has to sa^u M other worts ^ the coLjnselee comes to hear^ what 
the couiiselee has to say. The listener Is a data bank who files 
eveiything away aiid hypothesizes about v^Ailch he or she will check 
out 3 keep or discard/ One way of perceiving is by repetition. 
People don't repeat things ttet aren^t iiTportant, By the sajne 
token ^ if somethijig is l^ortant it will be repeated a^ln ard a^in. 

So ttet is one my that a helping person can begin to respoM, 
In the process of listening you are allowing the other person to 
present his or her data about some issue, I have a lot of trouble 
translating tliat into reference work too. You still are followlrig 
rand allowing data to be laid out which you read and v^lch then leads 
to problem solving. 

How do you ''do'' e^npath^? How does It nanlfest Itself? The 
objective of an enpathic response is to follow where the other per- 
son lias led. Reflection is a my of saying that this is wlmt I 
heard you say and this was the vmy it was processed through me. Here 
is what I hear and I will give it back to you. 

I have a lot of resistance to pt^ases like '^Here's what I hear 
you sayJ^ Biey turn me off. Wien we care ^out people we respond 
reflectively all the ttae. How do we reflect what they're feeling? 

are really tired tonlgtit, dear." ^^Sara^ you hi^t yoi^rself 
Wnat are some other things we say to people we care about? "You 
really seem depressed today or "You miBt have been furious," I 
am going to add Gomethlng, Bnpathy is only en^athy vSien you are 
truly In touch with the other ^rson. You coij_d go aroi^ sg^ing^ 
"You look depressed," to the worlds but tMt does not rake you an 
enpathlc person* Ihere is a p^eat distance between enpathy and 
enipathic verbiage, Ihe eirpathic response is one that reflects what 
you hear f^om what the other person is saying. TSie attenpt Is to 
go with hiin^ to perceive acc irately, md to reflect honestly. You 
tell me, y6,ah yai4 are rlghb. But I have the feeling tlmt you are 
saying that because you viant to please me. Ihat^s not enpathy ~ 
that^s phoney. 

"Trm errpatlw is the reflecting back of that which you Me truly 
perceiving. It -requires trust. If you are listenir^ carefully ^ you 
can accurate Ijf perceive what the person Is saying* Ihe ej^erlence 
of having ^amom regally listen to you is a very iTDvlng one. It 
my be the a;nly tine tn a person's life when someone has actively 
responded. It^a the mment of truth when you. can say, "You're really 
an^y at your brotner/" rather than^ "You mustn^t feel that way." 

lhat Is not; si. reflection of the feeling. Miat is the feeling? 
Vtell, hate cr airger. So vimt is the enpathlc response to that one? 
What is the €rrpathlc response to "I wish he were dead?'^ So do I?" 
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By the my^ I cal'l that response a reinforcement of ne^tive feel- 
ings* I don't thlnlc that is therapeutic, Another counterpart to 
that is vAmt I would call: "You punched hlra in the mutn / Good for 
you^ he cieserved it I" I don*t think that Is problem solvliig^ tecaose 
it is not reflection. 

Hie problem is that as soon as you put mme judganent ijito your 
response it is not enpathlcj it is ji^gnental, It tells the person 
Vihere you tliLnk he sould be going, A JiMgnent that says; yeSj you 
mre ri^tj or: no^ you were v^ong^ Is a j idg rient^ whether it- is 
posltl\fe or nep^tive is Irrelewit. Die point is you have nmde a 
JujagerTBnt, Something happens as soon as you mice a Julpient. Even 
if it is one in favor of the other person^ they now see you as sme-- 
oris who malces jid^ents ar^ the next one could be bad, Thm mother 
who says^'-^^You^re a good boy" cm also sayj ^'You^re a bad boy," Die 
iTDther who says you are arw thing also has the power to s^ you. are 
anythajig else* In order to respond enpathlcally you can only do or^ 
of three things. You can ^ve minimal encouragCT^nt . You can sian- 
narlze the content. Or^ you can refleGt the feeling. "Biat is allj 
because that is the only way of catciiing up ard sa^ing-^ you tate the 
next step. If you think of another ray I would be glad to hear 
of it. Actually v/e don't teiow of any other w^. 

Let us look at the statement: I wish he were dead, Let*s try 
all three responses* A mlnliTBl encourager says tell me morej or go 
on. It says I^m not ^ing to criticize you for the way you feel. 1 
am not going to tell you that it's otey if you feel that vay. As a 
natter of fact I^m not going to irake any Jirisment on v*iat you've 
said at all. Nor m I ^Ing to give you a solution to it. 

I will give you an efflji^le of a surination of content , "It ' s 
always Brian can do this and a^ian can do that. I hope 1 never 
hear his name ^in. Even if he is my brother and I wish he were 
dead/' In surmiary of contents "ar'lm seero to do rather well*-- 
But you have put a jiMsi^nt on it* Try a^n: '^Scmeone seenB to 
sense that Brian does things very well^ that mkes you wish 
he were dead*-' 

Notice what lias happened. Diere Bre two levels: a content 
level and a feeling level. Mien we say "You don -t TOan that" then 
TO are really responding to the content. We act as thou^ he 
mam that he wishes a?ian were dead* What he really means is^^ Vd 
like to stop hating. 

If a message has a feeling level md a content level aM a 
rmterials levels we usually only respondl to the content. We pre- 
tend fctet m don't hear the feeling. ^*I jmt heard that riy hus- 
band has a terminal illness." "Have you talked to the doctor?" 
is a response to the content. Or 'T^at did the doctor say?" Biere 
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are a lot of feelings but we don't want to look at them. So we Just 
respoM to the content. In this instaiioe we hegu' both of then. 
- "me* feeling level Is loiter. It is rrore actively enpathic to re- 
spond to the feeling level than to the content level. 

Somebody comes in and s^s "You Icnow^ I have tills paper to do, 
but I really don't know where to begin." Hie feeling level is not 
as loi^ as the content level. But is it aocitt'ate to respom to the 
content level? tost librarians would say it is more acci;ff'ate to 
respond to the content level than it is to the feeUng level. 

In no v/ay am I prescriblris that you respond to any one level of 
conniunicatloris over another. But if the level is loud, you car!not_ 
not respond to It . You are respondiris to it but you are saying, "I 
don't want to talk about one part of your message. Ihere is no 
sense talking about all of it." 

Consequently, the sunmatlon of content does no*t almys work. It 
was aljmst iJnDossible to put it fcogether because the affect was so 
loud in this example that it requires a response to the feeling. 
The rrore accurate or enpathic you are^ the more parallel yo^xc re- 
sponse is to the verbalization. If soneone says, "I really hate his 
outs •' you misht be tenpted to sa^, "rou are annoyed." But tliat is 
not accurate. VJhat you are saying is that the person should not be 
anw'y The closer you are tb where the other person is, the more 
empathic youc respoase is. Most of us interact nonhelpfully , not 
because we don't want to be helpful, but because we find that our 
social responses are not working and we don't Imow what to do. 

As this Institute has prop'essed for the last nine days I have 
discovered that one by one all of my workshop ideas have been used 
Lp. All of the tilings I wish I had said have been said. I have 
been struggling with what to do about that and here's what I've de- 
cided. Did you notice that each consultant who came in here had a 
sanevjhat different cornnunlcations model? For esairple, the parent- 
adult-child is one . M tfestantuono used a diapw like this and 
July used a behavdor modification nodel. As a teacher I^am going 
to give you a model that explains all the m^els. Here Is one I 
wajit you to v^-ite down: Somebody Speaks, Somebody Answers. 

Among all the mles that is what everyone has "eally been say- 
ing. All those rrDdels have been trying to explain how oorrpllcated 
Simple interaction really is. 

Thei'e are hundreds of humn conmunications models. Ihe funny 
thing is that underlying each one is the fact that sanebody speaks 
and somebody answers. Obviously there are other levels going on 
underneath tliat. 'mep's are all kinds of levels at ^Ich people 
operate in relationship to each other. Hiere is a stimulus and 
there is a response i^ich then becomes the stimulus. 

The only thing that really concerns me is that ^en someone 
soeaks, santone listens and that the true response of the speater is 
that here is someone who accepta aiid values me and is willing to 
follow v^erever I will lead. For m that's all there is. 
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Tbday I wantto go over with sane facts about the Intervlev/. Interview- 
ing i^ basically tallcing to people, I ani rot going to give you a fancy 
definition. Oivljig inforniation is one aspect of an ijitervlew but there are 
other aspects. Later in the week Dr. Fine Is goirig to deri with the help- 
ing Intervievj. Biat Is not basie function today. We are going to talk 
about the infomatlon interview which is a more conplex Interview than the 
reference intervle^w but considerably slupler than the helplnK interviaw* 

I am a bibliographer. I do rot work behind a reference desk, W 
basic job is book selection and the interpretation of the collectiori, 1 
spend from a third, to all of my days five days a week "interpretiig the 
collection^' to faculty, to groups of atidents arid very often to iidivldml 
stidents. The clients I serve are siiTillai^ to the independent leaner tiiat 
you have seen in the public library* 

The typical student I see is working full time ^probably has a fajnlly^ 
and is talcing one or two courses at nl^t. He or she has been out of 
school for a vMle and probably went to a small college and used a siiiall 
librat^y* Sane of these sti^ents come bo me with very specific questions 
and I can help them easily. Others corm and say "Wiere do I star^t?" This 
Is more conplex. 

Today ive ojre going to look mere specifically at practical applications 
of the infomration interview hi the library situation, 1 have set up some 
people in the ai^ience here to help me with role playing because I. don't 
vjmt JiiSt to ^tand here and tell you ^4iab happens or should happen. The 
role playing situations that we are ff^lng to do won't tal^ too long, Ihey 
are more or less based on truth as I reconstruttted it, They s^e thin^ 
that have happened to ne or tliat I tiave observed happen. 

I ajn going to be a reference llbrwiari, At this point I am behind 
the desk and have the card catalog out there * A patron comes in sort of _ 
wandering around trie card catalog* I'm reading the Publlstera Weekly , I 
see her out there but I keep looking at the iiagazine ur*il she approaches. 
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■'I^m loolong for a liat of sciiool districts-" ''Any particular locality?^^ 
^'Yes, in Perms vlvaiila/' ''One county or do you want the whole state?" UIhe 
vjhoLe state/- 

So I reach dovm and give her Fatter^on^^ American EduGatlon. I open 
it to Penrtsylvanla and say: 'Here you are/' '^It's aiTunged by counties." 
She checks the book out, Hiatus m easy reference question and you do tl-mt ^ 
all of the time. Occasional!:/ :you get v/hat appears to be a reference ques- 
tion. If you are not paying attention, you rimy miss something, Orm of the 
tilings about librarians is that we tend to be qulck-'Servlce oriented^ par^tl- 
cularl;/ those of us v:ho v;orK In the public service areas. But there are tv/o 
aides to this. You have three telephones ringing and six people lined up 
miting to aak you questions, Sometlniea you feel rushed^ but what's the 
good ru3Mng. Tiia people v/ill liang up and call back later. Five people 
can wait while you take care' of the first person. Wiat -s the good in rush- 
ing if you cive thir-^ -v pesrsons the virong directions, Biey ^ off and they 
nay ns^W come back. You vjon't toou If you c^ve them v/hat they wanted, 

^his poor soul is vender Ing arourid looking at the card catalog but I^d 
rather r^, my Publishers Vteekly, ''Miere are the W'o?'^ *'There aren't any." 
She is lootdng for the W classification. But there a.-e no W's in the Library 
of Confess, Wen tliis person said to me where are the W's^ I told her 
there aren't any. But what did she viant? She asked me a straight question 
and I pve her a strmlglit answer. But still v^e v;ere talking about two dif-- 
ferent things, 

TnlB kind ^ f thing imppem all of the tline, People ask a question and 
it is misinterpreted by the listener. First uf all I needed to pay a 
littla bit of attention to Ymr, She really was forced to interrupt rr^. 
I answered her queDtion but I cut her off. If I had rmlntalned some sort 
of eye contact I v;ould have Deen the confusion on her face, 

I should have seen her out tiiere wandering ai^ound the cai^d catalog, I 
probably anould have perceived that she was tail<ing about the card catalog^ 
or I shoiad Ym/e asked her, but I didii't, Itow if this were an aggressive 
Independent library le^arner she woiad come back to me and mal<e me get out 
of my Ptab U sher s V/eelcly and say: "1 don't understand what you mem*'' Hien 
I would explain to her. But if she is the typical education student tliat 
I get^ she v/oiuLdnn do that* Siie would Just walk away and probably wander 
aroiind the card catalos a bit. Hopefully she TOuld find it for herself 
because she has something to do arid it needo to get done, 

t^m at the desk ap;aln, I get another nue^tion. "Where are the rmga- 
ztnes?'^ "Well 5 It depends on what you want, Ftost of them are shelved, on 
the foiirth floor and are alpiiabetlcal by title* Do you Just have to find 
the titles of a periodical or do you need an index?" "I an writing a terin 
paper." /Well I fvucjs we uill get you started on neaxicrs "ulde, or some 
'other index. Could you tell m a little bit about the topic?" "It's about 
history." 
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To deal v/ith this-^question I mdt an asaianption th^t; within the context 
of my library is a valid one to ma><e . Within the context of your library 
it ray be iri^elevant, This is v/hy it io very nara to say to you "This is 
hov; you do it." I caii't. You cot learn some genei^al principles. You can 
learn things about eye contact, bcdy rrDvenBnt and really being interested 
in what the person is ^ayiHE. You can really listen to the words they are 
saying when they are asking you the question. But you nave to talce all 
triat and adapt it to yoia^' ovm sltiation and reans. In the library where 
I work we have di3covered that if soireone wanders up to the desk^ usually 
looicLng entoarrassed ard asks where the magazines are they nay really want 
the indexes 5 or the:/ ^ only want ti ki\cy/i where to find periodicals in 
the library, 

A reference librarian imy be limted In the ajroiant of tim he or she 
iTB-v joend answering a question at a desk. You my irrpose time limits on 
yoL^ staff- Tne be^t thing you cm do if a question is complex is to get 
the Derscn star'ted on cornet liinE and get back to them later on when you have 
tahen care of all tne oiione calls aivl the p>eopla. Wien you have read a 
little bit rare about the Inter/iew and practiced it you may have second 
tr-0*a;:hts about "rnposing a tine limit on people^ or about confining them 
to an area. I nave heard of sot© liorai^les v/hare the person isn't 
allowed to come out fY^or ehind the reference desk. 

We t^-^jt to another kind of InterviQW. I'm sitting at my desk i. m 
office working am this person has come in to see me. In general when you 
put youT'self at a desk^ and you put the person on the other side, you have 
created a hairier betvjoen you and the person. It tends to create a 
Dsychological barrier. If you are conifortatile without tliat barrier between 
you, then don't me it. Usually aboiit half way tlirougi a conversation, I 
take the person out Intu the library where we can do some practical things. 
A^jn I can't tell you \'hat's rlgrit or ivhat's wrong. All I can do is tell 
you -hath5 good for rm* (NOIE: At this point, an interview was role 
playeri v/hlch v/ao not legible for transcription). 

If I sit with thio particular person and let her talk, she woiild Just 
ro on and on. She ntiy have talked for about 45 minutes in the interview. 
T don't look at m watch, but I try to m2(^ what's happened not in ternis 
of minutOM but in term of where the person is. This person told me she 
Imd a research methods course and could use all of these library rmterials. 
But on the vjay out she talked to me about attitudes, so I took her to 
Ps vGholop;i cal Abstraeta, After I shov/ed it to her, she saldi "Oh, yes, . 
I've used this beforoT^ But In doing go she showed me that she didn't have 
tfie focgiest notion of iiow it vrarted. 

Honesty on your part will give them more confidence in you, than 
trving to fake your way throi^^u I ask questions and do other things too. 
Also when someone gets^^y confuted, or if you get confused try to restate, 
Fton't ask them. If you have to aDk a direct question, try to restate what 
you thinlc they ^aid/^ Am I uMerstanding you or did I yet tliat strai^it? 
Something like trmt , 
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You rray have to listen a long tijTie* You really have to concentmte on 
v/hat they are sayiiig. ilow I only have to concentrate on you out there ^ and 
I have to CQncentrace on what the interviev/ee is saying to rne. At work I 
v/ould iiave a person at orvij desk to the lt3ft and another person at a desk 
to the right. There vjonld be a lot of noise condng Trom the entrance area 
and telephones would be ringing. But you have to vrark within the con- 
straints you have. We are all pi^fesslonalSj but we all do not have nice 
qidet office space and a secretary who \^11 tal<e all of the phone calls a^d 
messages . 

You have to be In soine sort of separate area to conduct Indepth inter- 
views thoijgh. You cannot be in a public area where you have to answer a 
phone and listen to the demands of other clients, k^ere you M^e really 
going to be depends on your situation. (I think Ideally 1 would lUce to 
riave ri^ om private office with a secretary there). 

(A question wao raised at tills point concerning the role played inter-= 
viev/) . If I had pursued that renmrk, we v/culd have been off on a helping 
Interviev/* ^ila Is a personal problem she has. She cm^ to ine today 
v/ith that problem on her mind alonff with her library question, W con- 
scious choice vas to get her started first on her library question because 
she really couldrf't vde the Horary and didn^t toow \v^iat she really wtoted- 
In a later interview, m tali<ed for a lialf hour about the people in bar 
department. She was having quite a time. She was a part-tlnte Instructor, 
There was an individual viho was very Jealous of her ard who was trying to 
underrrilne her. llils individual wanted a parmnent appolntinent^ etc,^ the 
usual story. I have to stay out of the politics of the school tut I can 
listen. And when the tirn? came to listen, I did. But her first need, as 
we role played here^ vms to get at InforrrBtion to help her define her 
problem. After the initial intern/lew, we met at least five other tlines* 
People who coTne with a question like this corrm once. I see therri ft?om 3 to 
10 times especially those with a problem. But I really hadn't gone into 
everything she vranted. Tlmt was a choice on my part because one can only 
do so much at a time. 

In this Interview the clitsnt sounded conf"UBed* I trl^d to ask her 
mostly indirect questions ^ or to repeat what ste had said, A sumnary is 
really an Inquiry ^ such as: "Is this what you mean?" Tliwe are times 
when you have to' ask direct questions, Ihis is where we my get Into 
problems. Any time that 1 ask a direct question, I set i^aelf up as an 
authority figire^ arid I cannot really step into her life m& tell her 
vihat to do J or do her work for her, 

Ihe Inforrnation I had to offer ter on wmt's available in the library 
rmy help to increase her confidence and enable her to cope with the hunmn 
relations problem she inentioned, On another level I could have been a 
helpinf^ interviewer and discuss the problem v/ith her. But I Trust mke a 
conscious choice about tliat. Did she need content or counselirig? I 
must decide at ^#iat point the constraint of the situation rmkes it possible 
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to get her started on the content rimtter at hand. If she is so upset a- 
about her enDtlotTsl problem that that's all she can taO-lt about, ob-vlousLjf 
she Is not goin -eo able to deal with conteiit. I felt' hsr'i ■tha-fc tim 
content would Wlp her to deal with the other prolDlera. tou I'lave to sense 
this and trnve at some time to nake a deliberate deolsion. 

I hope you will read some of the iterK that ape listed on the bibll.o- 
graphy. I think you will find them helpful. Keep in iriind ttmt these 
people In general" are talking about an ideal interviewing situa'tlori wJiere 
you are do^ the he3.ping Interview. I atn talking about an "un-ideaL 
sitmtlon where you sre doing an Infonratlon Interview- Sometlfnes It is 
more tlian a reference interview aM in sonie aspects It can be a helplxg 
interview. At otiier times it has to be a tielplng interview. 

Benjamin, for esamples talks about this kind, of tnlns. He talks abouf 
tlm,e factors tna.t I liave alluled to . He also taUis about mm ether -very 
pragiatlc things sucii as ore's internal oondlt^ion. What tie is -talMnjg 
about are the condit ions inside you - the values you have ar^ hew thejf 
affect your intercre-tation of yoxw Job. Iliere is no paftlculaj Bequfinoe 
to any Interface bet'-reen the client and librarian. However thsje are cer- 
talr elements vAiich do occur and even reoccirj but the sequence ai\«ys, 
emerges as a uriq.Tie -transaction between two persona ^ one of vihom in these 
instances Is a helping professional. 

A role playing situation followed betv«eri partaclpants selected tvm 
the audience. 

"X saw this thing about a tenn paper clitiic that you. sre gcirm to iTave. 
I want to slgi up foT it. I have to do a term paper." 

'"mf s rigi-t, We're going to have it next Ihti'sday . l/Je're going to 
have a gentleimn here who will tell you the best way of dealing wl-th a tterrn 
paper. He will tell you how to do your research and probabLjf^ tell yoii inow 
to" do your tibllo^aphy. Do you thinic this Is what you want 'P" 

"Wells I -MrU in the learning skills center In the oamimlty college 
where I 'm going to school. I'm dolns m paper on the learnlJig skills Iri 
the center, 'Hiat 's '.jhat m topic is, and I have to do that -terfli paper.' 

"You want to do a terni paper on learning skills, is tha't it?" 

"Yeah. • I liie wrking in the library here. I come down h^re a lot 
and do work in the library. Hie librarian is supposed to be able to help 
ne, ri^t?" 

"Aren't you the librarian?" 
"Yes, I ajn.'^ 
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"Doun jouha,,, a WcKEr-oind x^amins skills! ton',, you have a 

leading center ot g^on© thing? ' 

sorta in the e3<pe-Jirr«ntal stace i-ight "o^''; * ^ope t mil carry ov_r 
CaTl go over It mth rou and show you wlmt v.;e tiave. 

"Sure!" 

• "3 aussune tmt you l^ow quite a tit about a lUmry, Is ^ ^i^t?" 

<n^eil 3 mrl< a* tw lear^ms skUIs oenter at the oomunlty college 
as atxAor.^^ 

-'llow can I mp you in ter^s «f ^o^^ term papar? Whst wotald you 

^ you o,n tell r.e aatout .ow otter schools a^a th.lr learn- 

ing c&nters and rw they're nMTdlrns ttem. 

1 -r,, i-n iFP i-"ne library?. I assume you can 
''Well, v/e t;-:y to leaoh i-ou hovi to u.^e c-ie j,j.u*ctLj 

use t^e card catalDfi?" 

»a3 s^ink on them? WHat »as »e ou« ^^^P^J^^n teaming skills. 

we find out" 



mn^t^at ^-.-^f^- ^^JSSr 
pe<ple some dtect J^Sf ^ f J^f yoS I founfl that 

otler. day when S^kffeSSf' How far did you go 1^ scnool? 

maury of ^''^ ^^^^¥1^^^ that to sone- 

THat da a ver-/ airsct -?n^+ So^ s^hoolSf." Had you done so, 

mm like: "tell m for^eti^Jng aoout yo^ of s Si twre as an autMrlty 
would we given therfl a to tsell you 

KnS^i ^1 S^aSS^foSS 1. ?2a .i.m raae. .ou 

have to gi^e them that choice. 

View proteased In real life, it ° „as fairly ob^lom to mfi toy the 

out vAat he was floang "o^^^tjf. d-i ?Scul v rIkS ft di&i't Identify him- 
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VJhat h© needed ft^orti a llbra2\ian vim ^meone to Just show him the 
catalog and explain to hiM mv^ basically' how to use it. He also v^^ited 
someorW to e^^laln to him hovj to retrieve the books. He needed sonieone to 
go to the shelves with hiJn and help him get his hands on a real book or 
two related to the topic he wanted. For people who are at tliat level such 
Inmediate reinforcerent Is essential. Bi the role played Interview all 
these elements didn't oonm out, 

Sti^ents coTO in and sign up for a teim paper cllnlo and the sbident 
is fi^ven a specific appoiJitment with a librarian vrtio is worlclrig In that , 
subject area. Indexes complex thliigs v^lth Train headings and cross 
references , Ihe Interviewer In this situation needed to f oous a little 
more on the topic in the Intervlevj, Clients often come In with some huge 
topic and you have to tiy to get them to narrow it down, Soinetlmes they 
cannot narrow it dom^ mtil they see the literature* That helps them to 
' rarrow it down. You have to try to perceive when that Is posslfele. 

He also confronted h€r with the quest Ion i '^I thon^it you i\fere an ex-- 
pert on laaniing skills?'^ He wanted reassi^ance that I kievj what he 
vim doing. In the beginning did you nocice that he woiad not look at her. 
He was ver^ reluctant to identify himself and v/hat he vas after^ but he 
finally did end up comimjnl eating v/lth her^ talking with her and looking at 
her, She did not respond to his hostility. It is better to try to be 
neutral and accept it. " 

(A situation was role played hare^ then a question vas asked about 
ralclng a telephone call for the person in the role played situation)* Ihe 
patron nil^it go away and after thlnl^dns ^out this, decide to take a dif- 
ferent coutt^se of action. If you call you have forced something on ner. 
Also 5 it Is very difficilt for you to cormiunlcate with a third p^ty. What 
somebody else v/mts or says you my not get straight- It is better not to 
put yoLTself in the middle. Secondly ^ what you would be do^g is creating 
dependency when what you are really trying to do Is create m Independent 
person viho given the rlgit InfonTation will go out and do something with it 
for herself. 

(Another question vms asked here). It Is the conte.xt of the phone call 
that I think can be irrportajit, Tcie phone call could have been nade if 
the person were being sent to a' specific pl^, ^ou would sayi I teve a 
olient here that I'm sending over to you* You donH have to e^^laln the 
whole sltietlon, aie still has the option of not ^Ing or not acceptuig vjhat 
the other person says. At the least you Imve paved the wa^ for a fi'eightened 
uneducated v/onwi, You have hel^d tier back into society- You have developed 
a trust level dicing tills particular interview process, nie client in turn 
is going to feel some trust in being referred to soTObody that the other 
person Icnovm or Imows about , 

(A question ves asked here) . toother fumy rule In libraries (along 
vrlth not spending too much tine v/li.li people) is that ^trons my not tallc 
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on thf* telephone.. Or.lv librarians rmy use th.v teleplione: I will rmke the 
contact for" you, and let you talk to the nmu 'HierG Ib really no one r.igjt 
answer on this. It dependa on you and .voir library »s rules, it depends 
on the client and on tho situation. 

In this case, I think tliat it U better to let her iwndle it herself. 
Shp "eems to be ready to do it . Perliaps sane of you did not get that . I 
havp nade calls for people inquljinG if this la tte rl^it place for the per- 
aon to contact. If someone cornea into the libraiy and I have to refer them 
to another llbrar-ian in anotiier part of the llbrai-y, I always call ahead and 
say that this person is coiimig for aome InforrTBtlon. 



3e 1 ec ted Re f erence;s 



Interviev/lnr;' 

Alfred Benjaniln. The Helpljiir. Intervlev.' . BoQton: Hoi#iton Miffllns 1971. 
,aiine P. F'ei.lason. Essentials of Intervlewijig. N.Y.: Harper aM Row, 

1961. 

RoLeit L. Kalm aid Charlcj F. Cannell. The Dyriaml cs of BiterviewinK : 
Theory a TeclTnlques c3J i d Cases . N.Y, : Wiley, iffSI 

Joseph D. rtetamzzo and Arthur N. Wiens. Ihe Interview: Besearch on 
its MatoTTiy and Structure . Cliicago: Aldlne-Athertonj 1972. 

Hobert K. iMerton, et al. The^Focmed Interview: A Manual of Probleins 
a nd Procediire_3._ Glencoe, 111.: Fcee Press, 1966. 

Patrick E. Penland. Ad visory ComselljiK for Librarians . Pittsburgh: 
University of PittsbLr^is 1970^ 

Patrick H. Penland. In tervlewln fi for Couns elor and Reference Librarians . 
Plttsburgi: ISiiverslty of Pittsburgi, 1970. 

Stephen A. Richsrdson, et al. In tervlewinpy Its For ms and Fmctions. 
n.Y.: Basic Books, 1955. 

Robert S. Taylor. "Question-Ne^tiatlon and lnforrrEtlon Peking In 
Libraries.'' Colleff; aiid Researc h Llbrarlea, 29: 178-9^4, May 1968, 



112 



108 



LIBRARM LEAMING CCMSULmjrE' 



Interviewing m a Te.achlnfj-^Lcai"*nlnf^ Tool: 

f^lanafsernont Center, Ly67* 

Divid K. Berlo. Tbe FvoQem o f Corrtnunlea tlQn. N.Y. : tolt^ Rtne^^art, 
and WinBtoHj 1966* 

Donald Blocher.^ Dgygloprrimtal Counseling. NUf.; Roland .ft^ess^ 1966 

George A. Bonlen, Aii IntrQdiictlQn to HLgnan CQfTrnmloafc' gn Theory , 
Dii)uquo: KUliam C, Bromj I97I. "" " " ' ■ - - - 

FVarik E. X. Daice. HuTTiaji Corrmir ucatlQri Iteary. W*Y- 1 Holt^ Rxmha^ 
anfj //Imtorij 196?. 

Don Eaburu ConiiEriication-^ ^ ^Ihe T^anefer of Heanl riig. Beverley Hills: 
Glencoe ?rmB^ igbO* 

Jiai^r E^aut. Bod:,; Langiiage. :uY,: Poctet Books ^ 1971. 

Prank a* Goble* -n i^ Tlilrd Force: Tne Vl^yolmlQ (^ of Abrah a m msloyg . 
IJ,Y.: Pocket Books, 197C ——————— — 

ftob^^rt arid Leslie J, Brtggs. Principles of iJistructlonal De - 

sign . n.Y.i Holt, Rinehart a^d Winston^ 197^. - - - - ~" 

''tirvin D* Glock.ed. Guldjiig Leamingt Reading^s in Bdiicational 
FsychQlosy. N*^. : Wiley, 1971. " " " " 

Don E. liajTBGhdc^ ed, HjjiTian Dynajfilcs In F sycholoCT and Le^nliig: 
Sele cted RaadingD. Boston: Allyn ond~flacon, 19B8/ 

Edi^d T* Ttw Silent Lariguage. nreenwlch. Conn*: F^wcett^ I97O. 

Cyril O. Houle. Tne Ijiqulrlng fUrid . !lidlson: UnlverBlty of Wlscon- 
3in Preos, 196I. 

Francl- Hiriklns, C^uautionlng Strateg ies and Taotics. Bostoni Allyn 
and Bacon ^ 1972, " " " 

Abmliam ^m□lov/. rfotlTOtlon md Personality. . 2nd ed. N.Y,r 
larper and tow^ 1970. 

Abraham H, Ibi'/ard A PsycholoB^ of BeiJie , 2nd ed. n.Y.i 

Vm riQutrand Roinholct^ 196B7 

rieil Po^tiran, ImmsandReaj.1t//. M,y,- Holt, Rlnehart aand WmstCTi. 
1966. ^_ 



113 



INFORMATION INTERVIEW 



109 



'Rieodore Relk. Mstg nlng with the 'fliUd Ear . W.Y. : Pyramind Books, 

1965. 

Carl R. Rogera. Cllent;;^ent£TCd^^ Docton: Houston mffllJis 

1965. " — - 

Carl R. Rogers aM Barry Stevens. PP^non^PeraQn, the Problem g£, 
Belrg Hmm .- W.Y.: Pocket Books, 1971. 

Jurgen Rueach aM Vfeldon Keer,. yoiwerb^^jOTTj^^ 
V isual Perception of Hutan telations. terfelcy : University of California 
Press, igbb. 



Ijiterviewiiig Adult Learners in Libraries: 

Jom amncellor. Ij^lmZJ^:^'^'^ Self -Education . . Chlca©D: 

.Arrtericaa Library Aiisociations 1930. 

Jemie M, Flaxnar. A Regder's Mvlsory Service . N.Y. : Anerlcan 
Association for Adult Education^ 1934. . 

Jemme M. Flexrier. Readfrs' Advlsers_^tjtork^ N.'£. : Amsrlcan 
Association for Adult Educatior" 1934. 

Robert E.. Lee. Continuing Education for Adults mrouf^ the American 
PiAli^^Libmry , l833'19ggr~a^l5S15r'Arerlaan Llb^ry Association, 1966. 

r.lsrearet ttora'-oe, Ub^y_M^fcJdimtlonijn^^ 
N.Y.J Saarecrow Press, 1963. 



114 



( 



Evami developTnent Is a concept that is relatively new conpared 
to mom other fields, There are nine or ten schools In the nation 
that hma humn developnient colleges which are corisldered pretty 
good. Hunam developmnt as a phrase covers a broad spectrum of 
Btmy . It would be almost Inposslble for emmple to rm down all 
tmt Pem State has to offer at the College of Eumn DeifelopnBnt t 
CoLorses go all of the way fi^om nutrition to law enf orof nent ^ fi'om 
Interpersonal relations to Juvenile dellquenay* The prop^am encon*- 
passes the whole spectruin of hunian existence In teims of helping 
them and in terriB of being a change agent* You my toII ask: Wiy 
have this kirid of department w:hen we have cllniGal psycholo^ de- 
partTOrits? As a matter of fact^ psychology is In a sad state of 
af f aJa^s * 

There are probably three or four schools in the entire nation 
^here clljiical psychologists along the way in their graai^te careers 
get amy Iclnd of Interpersonal interaction themselves , I am avoiding 
t\m mrd therapy* Perimp:s we caji call it interpersonal iJiteractlon^ 
OP helping skills, or just dliaoglng with another hmm beijig* I 
am not" an> Malytic personj at all^ but I do lite - one concept that has 
cOTie to m ftom psychomalysls , Mien a psychiatrist v^ith a specialty 
in psychoanalysis decides; that that is what he ^ants to dc^ he must*^ 
f lj7st undergo his own analysis . 

We have no arialosr for^ that In psychology. So v^e have people' 
COTilng out of psychology prop^ams wto in many cases have been deal- 
ing almost e^ccluslvely with rats golr^ tlm)ij#i umzes , Biey have 
been dealing with verbal lear^ng e:^eriences. Upon graduation they 
go to a clinic J or to a imiversity and becone a helper or changeagertt 
touching people's lives. As a result the stereotype w have about 
psychologists as jer^ people who don't have their owi heads screwed 
on very vrell is not altogether' a misconception. 

Well the point is thls^ that the College of Eunmn Developnmt 
VJhere I dlfi m POst nasters training leading up to the doctoral ms 
very different x>om the Wnd of tra;lning that I have J list talked 
about. Ihat is wiiy it is so enjoyable to talk to a p'oup who is 
go=jjfig to be on the front line* If we ^e going to develop helpers 
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we hav^e to get rid of vAmt has been bermed the medical model, I do 
not want to go into a whole long history of how pBycholo©? cane ^to 
being. We had psychiatrists ■before 'we had psychologists. Psychiatrists 
are medical doctors j am as such they follow a medical models A medi- 
cal imdel eo^ects that wa ^^e going to diagnosis a person, We assimB 
that sanethlng is wrong when they cone to lus* If we are a medical 
doctor^ we expect that pm^'t of oi^' Job ii a physioal diagnosis* 

We expect that part of our Job is to cire on a one to one rela- 
tionship in the raedilcal model. If J can dlapiosis sOTieone mvlxm 
a partlcolar illness and I taow that a symm exists to cure that Ill- 
ness- 1 give him ■ ^hot. Hopefiaiy when m Job Is done we can talk 
about patients, > aould not be a si^prisci. In a medical model 
there are patient, mx vtet h^pened I think along the way in psychoid- 
ogy is that first of all in rrar^ cases ^ psycholoslsts at one tJjre 
were frustrated psychiatrists . We also toiow the pecMng order 
that exists , I have seen that pecklrig order exist in pidDllc schools • 
Tae teacher is sort of at the bottom of the list, the guidajice 
counselor is a little bit abova the list , the school psychologists 
Just a little higher. When you can in the psychologist and sam- 
how the asswTiDtion is t^en that the teacher camot really deal with 
certalJi probleiiis* She has to send them on to the coi^iselor and frmi 
the counselor on up . 

F¥orri all I know about helping aM all I know about change 3 we 
ai-^e not going to charge anybody. We are not going to help anybody 
in my way by trying to Bnalym them. It is a trap that we all fall 
prey to* If you haw any kind of pover needs which I thlxic a lot 
of psychDloglsts do, then you m^e doubly a^t to fall i^ey to thein. 
If sonieone comes to you for telp md he e^blts a problan, the first 
reaction in rmny cases is to want to be the hero aM to rant to come 
up with an Irrmellate solution to the problem. If we do not really 
listen to that person so that 99 ttees out of lOO^ we really do not 
understand what the problem is, 

I would venture that 98 times" out of 100 ^ the person does not 
really understand what it is they are seK^chlng for. It is very 
terrpting to look for quick answers or quick solutions and even a^^ 
quick Identification of the problem* I think the state of our 
hun^ty Is such that those kinds of things do not exist. We are 
tenpted to think that if we cm have some ^r^i of problan^ we can 
go to a psychologist and: somehow he Qsn wave a naglc w^^ or ttet 
I am going behind that closed door am scrothlng rather mjfsterious 
is goijig to happen* In a session or two I m gol^ to be eiff'ed. 
Notice that we have reverted back to the medical model. Notice al- 
so that irar^ psychologists arn couraelors use the word "patient" 
for the people that they deal with. 

It was Rogers who first thought that this Is a prfitty bad state 
of affairs. As long as 1 ajri calling: you a" patient^ I un inferirig 
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p^fcloiilar Ir^llcatlons about you. I am implyijm that you nay have 
sm&tlnAr^ wrong with you* I am Mplylng via that medical model that 
I cm tskm care of you Just like that if I have the ri^t syrittn. 
Rogtrs was the first to use the word client. TMs really twned the 
i4iole thing ^ound| because now the Jjipllcatlori was quite different. 
If I have lep.1 probleira, I go to see a lawyer. If I am his client, 
that does not mke me any less eqiml thm the lawyer. It does rmBn 
that he has an area of e^^ertlse and he can educate im^ He caoiot 
cure all of my problerns^ but he can tell me vftmt rlj^ts I have at* 
don*t have so that based on new infornatlon, 1 then have a chance to 
worlc out ovm situations based on what I know is best for me, 

I tmve the respomibllity in this case in fusing a solution for 
my legal probleir^. Thb orLLy w^ a hiiTan beiiig is going to work 
throiJ^ anything that's bothering him is in effect to first identify 
his own problCTi ar^ ult irately to come up with his om solution. IV» 
best thing we can do in a helper role is to help facilitate that 
process artl not try to do the problem solving o^selves, 

Gordon who developed parent effect iveness tralM:^^ 1ms a sec^ 
tlon In the back of his book where he talks about IjiefTective coth 
rmnlcatlon styles. This whole idea of giving solutions is very 
terrptlng when someone ooifries with a problem. Xou think that your 
hearing ttBin. 'Riey thJjicthey toow what ttelr problem is. you give 
them a quick answer and later find that nmny ttaies it does not work 
well- What is the efTeet of you giving them the answer aM then hav-- 
liig it not TOrk, In effect they have never had to take any responsi- 
bility for the original pTOblan. 

It Is notworkbigi I don^t have to take responsibilities. It 
also mmB t\mt he will probably go to the next helper aiid omB up 
with an altenmte solution* In fact^ he my to a succession of 
people* Notice however that the main ^oblem Is not evHr really 
getting solved, I m\ not really dotag ^^thlng about it by constairrtly 
trylrig to be dependent on other people* I don't want to get too long 
winded here but In a nutshell that Is the whole idea of on eduea-* 
tloml model as opposed to a mrtlcal model* Wiat we are saying In 
thw field of psycholoBT is that we Imow a lot of sldlls about hymn 
relationships* We have wa^e dissertations sitting on shelves ^ ware 
then we couM ever use. We do have a body of toowled^ and sam of 
it Is^ good toowledge that has sinply not been put to use. A lot of 
knowledge inherent in that medical ntodel is sort of a closed shop Idea* 

As a result of ttet kifid of thlrMngj professional people like 
to keep to themselves and protect theroelves and their om little 
style of telping. What tte educational model says is timt we know 
a lot about the way people learn* Principles of leaiTilng rmy. be 
particularly rele^mit wj^n talking about conttimiicatlon. But It 
st^idd not be forgotten that a Ph*D. in psycho lo©^ is mt the only 
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route. Any person can develop the sanie kinds of helping skills with 
a Tiiinlnml ^unt of tminitig that a ps^fchologist behind a olosed 
door wuld be enploying with a client, 

Ihere is something else that is inherent In an education rodel. 
It is the very Jjnportant himmn assunptlon that if corrrrajml cation 
with your fellow hunan beings is not going well^ then you can ch^e. 
Bie malytic view is much more pesslinistlc. It says In effect that 
your persomlity is foni^ by the time you ^e five as a result c)f 
Interaction with your parents and slgniflcmt others. By that time 
you are pretty much stuck in tlmt mold* No nrntter how hard you try 
you are not goli^ to be able to chajige* I wooLd with that point 
of view It is a wonder there are not more suicides , 

Eventually you get to the point where you K^e a really lonesorM 
himan being. You are Itustrated, If you feel that there Is no tope^ 
then I would think that the end would be near. In the educational 
iTDdel^ we very much believe that the corrmunlcatiom that we aU 
exhibit are basically the result of Iriteractlon with si^f icant 
others. Qiw self concept is largely deperdent on the verbal and non- 
verbal cOTmmlcations which one has with the slgrdf leant others In 
his life. 

For exanple, thirik of what would lappen if you went ttoough an 
entire day where every person you spolce to^ looked at you as though 
you were a little odd. If they broke out lau^ilng you wouM 

probably start checking yourself to see if yot^ fly was open, ^ 
yot^ sh^t was open. If that were not the case you would feei pretty 
niystlfied. If it continued f^ any length of tme^ all but tte strong- 
est of us would probably become psychotic* It would drive us oft 
the deep end. 

Ihat is the rrost drainatlG \my I know of e}^lalnlng the iji^ct 
which other communicatlom have on 01^ self concept ^ le, how we 
perceive others perceiving us as hmBn. We only teve two v^s of do- 
ing so: verbally and nonyerbally. educational model sticks 
mmh more closely to the verbal Interactions you have ^om age one 
on up. In a sense you nmy be the person you are because you learn 
to react in cwtaln ways to how others have acted towards, you. 

fflbit Is an overlew^ned reaction to something* Ttm ii^licatlon 
is that If it is leMried then it can be unlearned, ttere is a 
further ir^llcation. If you can umdue som leMmngs so also can 
you put new learmng in its place. You teach people some skills 
of Interactins in ways with other hunmi beings which are mOT© facill- 
tatlns and more inherently satisfying that vAiat they have been 
accustomed to. Ihere is nothing nysterlous about It, It may tate 
some hard work to get out of those old habits but it can be done. 
It can be done fairly rapidly if m apply some of the principle^ we 
know about In^tenTis of leaning Brd comrimlcatlons* 
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We all do orio of two roles . VJe we either a speaker or a listener 
or errmthic responser as we now call it . Cie term responder is niuch 
more descriptive of what we hopefully do In a listening role that xs 
designed to facilitate coimmlcation with another person. I am Eoing 
to Jimp ahead now and anticipate somethljig that will come up later. 
It always does. 'We iray have learned some of the do's and don'ts about 
the two modes of comnumcatlon. But some people we are working with 
have not learned them. 

We have found .in researcli that you can teach a child how to com- 
municate TOre effectively without ever having to resort to a black- 
b'Sard. If 1 don' t directly teach them the rxxLm, the answer is 
obvious: I model them. If I want him to do something m a facili- 
tating way, I ought to be first doing it for the child. Thus one of 
the hallmarl<s of an educational nDdel is that I never ask scmeone to 
do something that I nyself would not be vJilllng to do. If you think 
about the encounter ^oup or the sensitivity group and some of tte 
other formats you teve known people who are very quick to ask you to 
do something in the name of E»ychology. But they my not have been 
willing to demonstrate ttet behavior therTEelves or even to en^ge m 
It. 

As a result of foi^ hours today, an! er-aiited four hours is a 
limited time, I hope I can give you saae skills that you then can 
rrodel for other people. It is true out In the hard, cruel world that 
you are not going to have somebody who Is trained in ccmraunicatlon 
"kill" You are not 'going to Imve people who can ejdnibiu all of the 
principles of good listening and speaJ<ins. But in your continued 
contact with them, you can do that. I hsfi this demonstrated to me 
particularly with my own kids. Like OBHOsis a lot of it can off. 
You have to start somewhere. You have to start with the person you 
have. 

The vast ragority of people do not have vei-y mm skills which 
can facilitate humn comiunicatlon. At Pern State several of us got 
together aM forrred a corporation called IDEALS, Institution for the 
Development of anotional and Light SkiLls. It took us four hows to 
to coni up with that acronyrn. That was the first meeting we ever 
had and we had a good tUne trying to mke a word fit- It Is however 
reflective of what I'm trying to say. Eniottonal and life skills are 
skills whether we are dealing with a learning, or an educational 
model Skills are something that can be taugnt . Soneone who ms 
expertise can teach the people who are learning those skills. 

'Biat is an assLmrotlon we would not rmke in a medical nodel. 
Another assumotlon we mke when deallns with hunan relationships la 
that we don't* always want to be deallris with a crisis situation. Now 
I imglne you deal with a lot of that as a librarian. If you are be- 
hind that desk ard people are desperately in need of a book for a ^ 
term paper that v;as' due yesterday, then in many cases you are dealing 
with a crisis situation. 
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MSQ ir^ierent iii aii educatloml niadel is to get out of that my 
of thJj^lng, If all we continue to do is resporri to people's crises, 
we my get over the roi^ spots and exist for a day at a tijm. But 
we are never rmlly golrig to do arjythlng to better the sian total of 
corrmi4nicatlonB that v/e as Ymm beings experience. Vie are ^Ing back 
ap.lri to the meilcal nodel. Somevghere along the line to have to deal 
with Ymmn beings In a my iri which they om feel safe enou#i to taUc 
about things before these turn Into a crisis. 

Based on yom' owi O/rperlences a crisis Is a little problem ttmt be 
cmes a larger problem. All of a sidden you fourt that you could not 
h^dle it any mDre. One of the things that we Imow fran leamiig 
theory 1b that if those thliigs are handled Iji the be^jnlngj they will 
not be ne^ly as complex ao they ai^ blom all out of proportion. 
People are very reluctant to express what seem to be a srmll concern. 
For one thing that I teve heard is that rreny people do not wmt to 
bmrden another person • If I rmke ar issue out of It we will get 
Into a whole big thing. It^s no big deal^ I'll Just forget it. With 
such attitudes and feelings little thlnga beoome big crises later on. 

!To ratter hov: much v/e lllce to deluie ourselves about handling 
things 5 not many of us can really cuirvlve alone. We are really li^lcy 
to have one or two people that we can go to^ who we toiow are gplng 
to listen to us when we do ej^vem sonething. Ihey are tn^y gDar^ 
to ptfc fchemselves in oi^ shoes* 1 am talking now about er^thyj about 
being able to so fully listen to someone else that you will put all 
ydLT owi needs aside. 

If you find your own feelings intruding you btb no longer being 
a good listener to tliat person* lou Imve to make a ccraaltinent to 
that person to totally devoid yourself of feelings for a vflille so 
that you can enter his world . To me that is wlmt a good psychologist 
should do, This is what a good helper does. A good listener is some- 
one who can put aside their ov^i needs for a given anomt of time. Now 
we are all hunan. No one can do that for very long. We have needs 
ourselves for some kind of long tenn relationship. 

At one tire or another m owc^ lives we all find it necessary to 
reach olA to another person, Me try to do something nice for them* 
V/e try to indicate that we really care. In ret mi we need some Indi- 
catlori ffrom them that we are appreciated , At least hopefully at other 
times they will do the same for us. If they don^t^ the relationship 
soon erids * 

In learning sorne skills ycu say here is a person mo really thinks 
that he can help, I am going to make that conmltnent to them* You 
are not going to verbalize tmt corrinltment necessarily althou^ that 
is' possible. You mght well indicate a person: I really wmt to hear 
v/liat you have to say. Hom3ver that sometlines turns ^ person off* It 
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scai'ea people off and ttjrns them away. It is not necessarily the best 
way to convey to another person tlriat you really want to hear them, 
lhat is too direct. I think the best ws^ Is to enploy the kinds of 
skills that be ijmpleinented and that will convey to the other per- 
son that you are truly with them. 

Without ever Imvlng any fomal exposiffe to camnunloation imdels, 
that person is able by yoxr modelliig to do some of that for other 
people. 1 woiad like to think of that as a wild kirTd of thing. I 
think v^e are at a low stage of that in our society. I don't see any 
big ban of wildfire starting and catching on. There are not very 
nany people in this world that you can count on to listen. But we 
have to start somewhere, 

I would lll<e to dialog with someone and as I listen to someone 
I would like the rest of you to watch very carefully. Observe what 
is going on so that you ^dll be able to tell me what It Is I have done 
or not done in being a good listener for that person. Whatever im- 
folds please consider yoi^self aa sitting In place at that moment. 
How vrould you h^ve respor^ed to that person? ¥ha.t would you have 
done differently fran what I did? What would you Imve done, the same? 
What seeiTis to be the end result of this dialog? 

In order to accorrplish this I have found that a deraonstratlon is 
useful even thougii it always send up sonB shudders of anxiety. It 
Is useful to talk with someone who has had some feelljigs about sane- 
thing. Ihey can be good, bad or mediocre feelings. But I would pre- 
fer that whatever the issue brought up^ It not be at the core of the 
hurrpn beliig. For ejffimple, if someone is ciSTently gomg through a 
divorce J I don't think that would be an appropriate topic. Something 
that usually works well is if you can come up with an Incident or a 
perception or a set of feelings that Involves a profession. Secondly 
the thing that would be very helpful is if you can cotie up with some- 
thing that is recent tether chan sornethlng that iiappened a mDnth or 
tv/o mo. It should also be soniething that I toow nothing about and 
sorething connected with the workshop In v/hlch you happen to be parti- 
cipating. 

In resporriing to such a challenge, the volunteer dCTDnstrates 
strength and coia'age and beccmes a case ejample for stialy and analysis 
In the subsequent commentary ^ it Is probably easier to comiient on non- 
verbal things first. It would seem obvious that when I am with a 
hiffmn being, I would look at them. But there have been a 'lot of 
studies done about eye contact . The airoimt of time people even look 
at each other is not very hi'gh . Do people alwys let out their facial 
expression, even though they nay be talking rapidly and with hijior? 

I try to listen to the quality of responses ajnd see v^ther you 
can offer syn^thy, and respor^ to the pain and dlscontfort evident be- 
hind the words. We talk about eye contact and tone of voice, but in 
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a sense we are talW^ng about something largw* One of the things that 
will happen in a structi^^ed Icind of model is aji evident diligence in 
so trying to attend certain things that at times am will lose other 
things* .toytlme tiiat 1 am In ft^ont of a p^oup of 30 or 35 people* tr^- 
^ig to model a demonstration^ I ajn nervous. 

By the way^ thtogs that have happened a long time ago in rary 
casfis create feelings that are harder and harder to identliy even 
thoi#i you can remetrtoer a lot. I ^ always amaed tow certato songs ^ 
or a certato srell can evoke feelinEj and hoiAj wrds for most of us ao 
not seem to be able to do that* In a lot of rays I thinK that is a sad 
state of affairs. We have been trained in oi^ cult we not to tolerate 
feelings, I thlnlc that has been proved even rrore so imXm>. At a 
very early age nost of us here In this room v/ere told rot to cry when 
you got hijrt. Big boys don't cry! I think rmw of ue have been be- 
havior modified out of talking rtmh about feelings mleas we have ^cme- 
one listening to us who will specifically attend to them. Wa tend to 
get very wrapped up with content* 

This brings up a problem of how to identify and respond to feel- 
togs that one himself has not h^. You could give exan^les f^m yoxjp 
own experiences . But m do have a problem. How do I for eranple re- 
spord to a wonan in labor. Yet because I cari^t eJ^^erienee abUdbirth 
do I not try to respond to her. I tliink that I imjst soiT^hov^ respond 
perhaps if only by inference froin the content of her behavlOT, 

Nteny of the conini^lcations styles work if they are used sparingly* 
If they are used In conjiffiction with one mother, ttey can be appro- 
priate. It rnay be that you will have to ask a question Just to get 
a conversation goirig. I thinl< that ml^t be particularly so in some 
of the things that Ubrerlans woiad do, I^t me take the opposite side 
of the coin and say 1 teve rtany times e^erlenced situatioris v^ere 
this model was ei^loyed ver^ strictly* Absolutely no questions were 
allowed. Inevitably there canes a point in the conversation ^ sooner 

later, where there Is a silence. Bnen we get the wtole question as 
to whether m are going to be a telper or a listener for this person. 

Vtiile we do not wmt to reject my of the things we ha^^e already 
said, it may be necessary to consider how one cam bri^e the ^p when 
there ^e silences* of the training tapes which had the greatest 
ijTpresslon on me was one of Carl Rogers doing WOTk with a schlsoptoenlq 
client* It is ^out 49 minute tape mi about 35 ndjiutes at^e qi^et. 
When it gets to the point where the person s^s nothing I tMrtc that 
we are usially saying m are either scared or we do rot have tn^t* 
For one reason or another we cmnot be in the coinpany of that person 
rl^t then and there. 

Onm of the things that I have resorted to at time like that is 
to recopdze the lljiilts of that mpdel. At that point I say: I tope 
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oiff sllenoe Isn't rrmklng you too uncomfortable, I wl. .. tolerate it 
long enough urtll I recognlEe that it Is making us both anxious. But 
if we are to move on and prov^^ there are going to have to be sane 
periods of silence, 

Tlifortunately there are sOTie professional fields ^ and librarian- 
ship my be one of these ^ which hold trmt^the helper should always 
talk keep the conversation going, lliis can readily be brought to 
the attention of participants in a training session by havlr^ them 
engage in a dyadic conversation in v;hlch absolutely no questions can 
be asked by either person* 

Such an exercise vividly Indicates ttet questions are alrost the 
universal mode of corrmmicatlng. However in doing so^ each person ha 
to rrake an effort to attend to feelings rather than content , Ihis is 
seen as almost lirpossible out in the "real world;" but if a helping 
person is go:Lng to be effective ^ the skill of listening must be 
developed . 

Listening is much more difficult than most people linagine. It 
requires a seif-dlsclpline in the sense of emptyir^ out one^s values. 
If your value structure is strongs it Is difficult if not ainposslble 
to listen. Your mlue structi^e^ revealed nonverbally^ "tees off" 
the other person.. 

As a result 3 almost anything you say is seen to be advice. As 
soon as I get sucked into giving advice to people I have really got 
to st^t zeroing on my own needs. Attention to personal needs conca- 
tenates anxiety; and the anxiety nakes it Inpossible to be sllant* 
Ihus the "fll^t into worts" becomes the only escape route possible. 
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As librarians you tr^sact with people in order to give them 
information or^ rather ^ to exchmge information, A second goal is 
to reassure ara rrake yoi^ clients comfortable. It is interesting to 
note that in doing this there are three things in every hmBn being 
(re^rdless of who they are^ where they cane from^ or what their 
occupation Is) that are in corrTOn with all other hi^mn beings. It 
is these three things which I am going to discuss with you over the 
next two days. Inside^ we coiie Trom one of three different direc- 
tions. In our vsrorkj our play ^ our loving^ our hating or In any 
other kind of transaction between people ^ we are directed by one of 
three "ego states J' These ego states ax^e labeled the Exteropsyche 
(the Parent) 5 the Neopsyche (the Adtilt) and the Archaeopsyche (the 
Qiild), 

Ihe first one, the Exteropsyche ^ is like a parent aM respoMs 
to things like parents do. Parents do tv/o things, Ihey tend to 
take cm^e of people and they also tend to be critical with people. 
We can come on as a parent with anyone we cane in contact with* We 
learn very early how to be a parent* We don^t wait until we arrive 
at graduate school; we already have the mkings of It Inside of us 
as early as three yems of age. If we come on as a Parent^ we caji 
do it either as a condCTiner or as a nurturer. 

How do you condeim those whom you COTie. in contact with in your 
job? V/hat is the way that you v/ould cor^eim them? Conderm met 
Let's say that I come in and do something, I don't Imow how to use 
a card catalog; but more Important ly^ I may need a "put-dOMi*" Let^s 

you spend half an hour with me and still I say I don't under- 
stand what this is. The least response I'm about to receive is yoi^ 
frustration, Ihe p^eatest v/i-11 be yoi^-^ rejection aM perhaps this 
was my goal In coming in to your library in the first place. 

How can you condemn a co-worker? Let's say I work with you and 
I Just started. You could say, "Well^ vjhy did you do ttet?" Or^ 
"You dLOTny? I told you how to do It and you put the books in the 
v/rong place, in spite of my directions T' Ihere are min,tiple ways of 
saying things 5 but they are colng to corie from one of the ttiree modes 
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mentioned above. If the Parent U om of theni^ it will be visible 
in either a condertning v/ay or a niruirins v/ay^ Just as a parent would 
take care of a child. 

Physically it my mean taking a client with you and sa^Jjig, "Come 
on, I'll show you how to do it 5" (and then doing the task heraelf)* 
That is probably the rrost obvious way I have rieen librariaji^is being 
ovemi^turing. But overnurtiE^iJtTg imy not be the appropriate response 
to requests for help. 

I'm sure in each of yoiw experiences you iiave come across people 
who ccoie in continually in the saine way to your library^ requiring you 
to go gat the book f^' them. Wien they bring a book back three 
v/eeks late, there is do doubt Ixi your mliid that they are goiiig to be 
three weeks late with a periodical wtdch has to be in the next day* 
Ciey will have endless excuses. You feel the same thijigB inside vAien 
they come in. They "hook" you every tijTie because there is no other 
way they can relate to the world except tiiat v/ay* 

Remember 3 the transacting of inforrotion is not a one-way process* 
The infoniaticn is the game. The idea of getting seething accomplished 
seeiTB to be the all mportaiit reason of vrtiy we are in libraries* But 
the process of transact irg inforaat^lon is the essential segment in 
OLT work. We nrny be here on earth to bug other people. The library 
is the arena for doing this. Wiere is going to be an atterrpt to get 
you hooked into the gajTie Just by you being in that time Bond place* 
When you do get hooked into that ^e with someone ^ you will walk 
away really frustrated* You ask yoi^self questions like^ can't 
they be Independent? T^iey are graduate stidents. They are here on 
their owi because they want to be* Wliy do they act like that?" 

But each time they come in, they require you to do it for them. 
You sit back by tiie coffee pot . and complaiii about the same ten 
people tliat you've been complaiiiing about for the last five years 
and that you will conplaln about for the next five years. If they 
won't change and you won't change them^ the ftustration level will 
be maintained* We will see some things that we can do to chaiige 
our behavior* Ciese behaviors nmke the librarian a bit iTore 
efficient, at least less arLXious or imra confortable in premously 
stress-^provoklng situations, 

Biere Bre two ways that we can count on dealing with other people 
if we come from the Parent ego state* These are done either by nur- 
tiding or by condeniiing* You can either overly t^<e care of ^ or 
overly put do\m anybody with whom you work in the library. Some- 
times I think back over experiences in the library vAien I was a 
kid. It was a place I dldri't want to be because everything was so 
quiet 5 so big and so all pov;erful with thousmds sund thous^^e of 
volumes* That was scary and yet I saw other kids in there waiting 
at the door for the llbr^y to oj^en and liave a story read to them* 
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Tt'if feelii^cR tliat somebody m omdm to a librax-y probably 
nporoxiirate sorrS of the feelings that I thiiik you professionals have 
when you are about- to go to viork. You iiave been going to work every- 
day for- nany yeai's. You get the key and you don't want to put it in 
the lock. But vou put it "in any,vay. On other days you go in. lliere 
is a feeling of" some kind. VJlien you see certain clients ccme up you 
feel better ti, an when other clients come up. 

You relax wlien certaiii people corrie up because they approxurate 
vour^ view of the process that goes on iiiside the library. There are 
other peoDle wrio conie up, who ai^^e conviiiced that the only thing to 
do in life is to bL^g you. Tliat is the only reason they are here ~ to 
rrake you -feel uncomfortable. Everytlme they walk In you turn around 
and go to the batliroom. 

I remember this one librarian. I walked In and ste looked at rre. 
She looked this way because she knew I didn't want to be with her. 
I kiiew she didti't v;Qrit to be with me aiid we were never vlth each other 
after ttot first incident . I order 10 books and I Imew I was coming 
back so I didn'-t tai<e them out. I came back the next day to this 
llbrariaji and I or-dered the same ten. I waited in the room for her 
to come. She came up to me and said to me that I was playing ^ros 
with her and shouldnH be allowed to go into a library. "But I am _ 
not playing games with anybody," I said. "I just need those 10 books. 

I got that feeling of being put down and of mklng a mistalce. 
I'm refeiTing to this incident because I felt the Baine thing cons up 
aiain I didn't like that experience. It was so Intense tliat it has 
stayed with m for 20 years. I still have this feeling that I nade a 
mistake. I didn't taow how to deal wltli it. j. looked at this lady 
later aM I knew it wasn't me. I Imew it wasn't the situation. It 
was tivat librarian's need to get critical with me — to orient her 
life f^om the Critical Parent e^ state. 

Hie Mult ego state is in charge of InforTnation. If there is a 
problem to be satisfied, the adult inside all of us is the most 
appropriate person to solve that iiif ormation . It's the coirputer in- 
side everyone of us that can deal with irath and statlatlcs. If I 
have a spenlfic problem out tliere in the world the MoLt is probably 
the iTOSt appropiUate rrode to come Vrm m order to satisfy such an 
Inforrration need. 

We have the ability to come f^on arw one of tiiree E®3 positions 
— but only one at a thne. Vfe can cone rem the feeling mode^ or 
Child ego State, wl^isnever you feel any tiling at all. Ihe Mult is the 
one v/ho is going to exchange Infon-natlon and solve problems. Ihe 
Parent is the one that can put down or nurture. Ihe Parent Is also 
where aU of our- mlues are. Ariy time we nake a value stateii»nt we 
are coming from cur Parent's egD state. 
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Trw thing ja that you not only nave three ego states but so do 
the people with whm you are dealing, I ain not ^Ing to get Ijito 
the things trat qbti virons with people , I am going to work with 
the vast rsHjority of people that you are golns to work with. If you 
hiave a Pai^eriu^ Mul.t and a Ciiild Inside bo do your clients^ patrons ^ 
co-workers ard bosses as well* You OBn see that you tmve the poten-- 
tial to Vceep your^ trarisactiorial or ccrnmunicational lines parellel or 
to cro;:.? thr^': (::-ce the acconipanylnn: dlarj^ajn), 

V/rien we say^ ''Ann^ the book is ove?r there on that shelf at that 
nurnber^" v/e can corrit from our Pai"'entj Adiat or Child and aim to the 
Parent 5 Mult oi'^ Child insider Iier, We liave the ability to really 
clu multiple types of transactions. You can exciwige information with 
any one of your ego states. So do you also have the ability to re- 
jpond ft'om one 5 two cr even nine diff extent ways f^om the beginrang 
of tht- transaction, 

Vilmt^s complicated is triat the other person has a chance to do 
the saiTie thing. So you siddenly have 18 different ways of coimiunl ea- 
ting. Biere are tv;o golden rules about coiTinunication. Hie first 
rule is that parallel or complijiientary transactions can be main- 
taiiied mdefirdtely. If I coto ft^om my Adult to Ann^ and Jkm corns 
fY^omi her Adiit back to me^ that transaction can be rraintalned In- 
indefinitely, Hiere is no reason for it to stop and it v;on't. Biis 
is why you can tend to stay with some people longer than others. 
T!iare is southing going on inside them tlmt feels good^ and you can 
continue it, 

Ihe first time I met you, Adelaide^ I felt very good, I needed 
infonTBtion (but far more than Just inrornmtion) vAien I went to the 
llbiBry to start my dissertation, I toiew that I had a year and a 
half ahead of me and this is the first day, VJhere do I start? I 
have a very broad topic that I want to deal with. I waited over to 
Hillnmn Library and they said to make an appointrrent with Adelaide 
and I said OK. I dic3ii^t need any information in the sense of do this 
and yom" dissertation is fmished. Yet something told rne she under-^ 
stocd it. V/e went on for about ari hour walking around the library, 
I did not remierrtoer v/here everything was^ so wtiat went on was a 
process of norTplimentary transactions. 

Hils process maintained itself for an hoi^ and mde me feel good 
because iriy child was in charge, Ttiis was the case even thou^ I 
CBimi In with the statement , "I need .Information on how to coirplete 
m^/ cassertationJ- She could have saidi Hare's a book on disserta- 
tions; read it and carie back when you^re fijiished with Itj or what^s 
youi^ topic; or tell me about it^ which is not tell me about you. 
Tell me what yoi^ interests are. Communicate with me that you^re an 
individual; or I*m an individual; and let's stai^t this process going. 
Without that hum' wlUli her I iiugtit liave waliied out with ten books and 
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sat at hoi:^ aiici looi^gd at uhH.booka. At :;cne level you have to read 
iriiwrirntion I in: -ir. Irnr :u: i:voCQ-.^.:. la'^: c-nxlii^ientary they can be 
nmintained inck^ilritGly , 

7i\e: otrivr 1-iv; -f oorrimifdaution i.: ILU- a oroaijed timnsaction 
Cuovz idijiu away. You CcLnriot rraiiitaln cix; miioh nioro than 5 saoonds. 
For' exarmrde: (Mull t j kiul^) '-If yau go avur there you caii gat tho 
book/' (Qiild to Pai^erit responae) ^^You over there nov/d' (Child 
ta^ Pararit) '^VJi.y rrni'l yau /-av; nie? yoiu^ job,-' 

bafart:a^:a^al^;, una ea^a^-u;L v,a;/ to ctop a traiiaaction la for me 
to aa one v;ay :irid fbr yea ta go aaotiieia But there are two other 
aayi3 of otopphitj a croo:^ tr^caioaction. Botti involve a shift in egD» 
^itate direct 100* by one or the otiier partnara so that the transaction 
Laconiac parallel or conpliinontary . St^rt looking at a trme of 
r-./far'jnce uaKjuria T:ne uwoc pOL:;i^iofu Vr-^i-: v.liich one tends to cane 
iiYuve than the other. Rerrenior that you can only come f^om one ego 
state at a tirne. 

Dd nma/ of your cliento come on as a parent? Hov; od they act 
when they cor^ on as a- parent? Tii- y act like taxpayers I guess. 
How do :/au feel personally v:rL-n OLn>;^^body conies an like a critical 
parent?^ Kow many of you feel t:iat you are treated in low esteem in 
society? V/ell^ maybe v;e are conilng on as cliildren, I^m iiere^ love 
me! Did you ever sit dom and complain with anyone? If you and I 
sit here and conplain a lot, that is a parallel transaction, ihat 
could be mintained for a long poriod of time as in a Parent to 
Parent transact ion. 

If nDmeirWiy In coming on niid ln\- lally otartL^ to corr^lair, it 
is uaually to huok tlie librariaj^ to do the work for them. How irany 
of you like to do work for people? You can t^ce so much of It and 
then you stop. Wiat in your norrml reaction when you know ttet the 
patron is ui^in^ you? V/tiat do you do to brealc off contact? You can 
alv/ayn sa,y come back wlien yoiA lave used thin^ but you do make a 
break, Renami:)er the dependent client is someone who tends to come 
from a Quia ego state and is looking for a Nurturing Parent, 
loni': an you ax*e taking care of that Child you are setting up a para- 
llel traiv:actiori: lus Cliild to yobir^ Parent^ and your Parent to Ms 
Ciilld. If you v;ant to stop it 3 you tiave to malce a crossed trans- 
action. Tlils is why the npdel can be effective because there Is no 
set v/ay of doirii^ it. But you can uiiderstand how it is done, I 
feel it when 1 am becaiiing dependent on the librarian who goes mid 
and ^;et^v this book for rne. 

Gome patrc^ns will not leave you alone* Wie goal then 1? not to 
fCet Infortnitlon, T!ie goal Is to seek out the pa3:^ent flgi^e who will 
take care of hJjTi. For example, I feel you may be dealing with a 
larf^e percuritOi^c;^ of people wiio viro like tlie new f^eoliron class. 
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There a lar^e rrajority avay fron: none for the fij-st time and they 
wre seeking out parent figires. I see them coniirig into the library 
and using you as pEipent subGtitutes. Ivhat you do ±z talk to them 
for about an hoiir' ft-orn your Hurturinn; Parent to thc::^ Child. How 
long v/ill the tiwisaation be mintalned if you direct yoi^ mergf 
from yo^ Mult to thsir Child vten they are coming f^cm their Child 
to yoiff* Parent? 

Linoa do not iiava to ctosl. heraselvoo to umke wimt v/e call a 
crossed tranBaction. As long as they are not parallel they are con- 
aiderad crossed. For exarplo^ even thou^i the lines go ^allel 
but are aiirmif^ at different ego state.^ then the transaction is con- 
sidered crossed. If I am pMying trie rpme of FTA (Parent to Pax^ent) 
by corrpLainmg that those teachers are lousy and the labrary books 
are out of ord^r ar->d you are coming acro^fl trom yoi^ Adult to my 
Adult, then the ti^ansaction will cease. 

Just b^^cause you call In a crossed transaction does not neces= 
sarlly neaii that the visual Gonminication lines you see in your ndnd 
are crossed. As long as I Bin coiiiing fr^om one ego state alining at 
another ero state frorn you (v;hlch is not doing the respondlnE to me) 
then v/e have a crossed transaction. You are not ^mg to feel good. 
Something is going to be v/rong and you are ^Jiig to stop. 

Transactions get mire confusing when you get into gajnes, Biey 
are simultaneously played on the social and on the psychological 
levels which is crucial to understanding Transactional Analysis. 
Games, or complex transactions ^ \cl11 be discussed later. 

It is cri^ial to find out Crom which ego state you are coming 
fron. Wiich ego state has the most energy? In ffect you rmy feel 
yoi^self going ft-om one ego state to another. Remember the Parent ^ 
Adult, and the Child are all good. Tliey are all appropriate at the 
rigtit time. 

Tiie ciue^itlon nov/ is, vniat detoiTnines the ri^it time md the 
right Dlace? Does yoir child determine that you are ^Ing to get 
in trouble with your boss for fooling around too much? Does yoi^ 
parent determine the ri#it time md the right place? Are you getting 
in trouble a^iln because you are hitting on critical Issues or ^e 
nurturing at the wrong tir^^i? Hopefully, the Adult determines when 
the Child siioidd come on; ajid the Mult should come on because it is 
dealing \vith the world and sorts out the inforrotlon ^out what the 
d'iild^s needs are, 

The thing ii'iitlally Is to understand the ego states, 'tt^ans- 
actional Analysis is a goal concept ualizmg tool. It is a way of 
lool<lnF at yoiirself and others in v/hat's Roing on. It helps to 
nljTpllfy a transaction and objectify what is going on In :/QW w^k. 
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Wr-iether you can znkB this home and give it to your errployees depends 
entirely upon yom'^elf* Ban^ people ^say that TA is too sirrollstic. 
But it^s available for those of you who may want to use it bb a 
f^amov;crk. It rmy 3erve aa Gomathinr: to ti=lnk about ^ or as axi e^la- 
nation of infommtlon transference. 

Cti tiie one hand^ a little bit of kiiov/ledge my do rrore harm than 
mod. On the other ^ this presentation nmy give you a taste of vAiat 
io available In the field. If it nmkes seme to you, you can go out 
and gat mre inforrration or ^et iiivolved with it as much as you v/ant. 
"ttie approach is comparable to a coui^se in general psychology for 
fresrjren in college, Tr^y ai^e not necessarily going to be psycho- 
analysts but they have an opportunity to find out whetlier it is 
appropriate for therru For the oorriTimicatlons fields this is yoi^ 
life. Here is a rrmle of conmirdcation that nalces sense to a lot of 
people. It ;:^y ever"^ rrako ^e:-:c in librar^^ situations. 

For example, I don-t use TA all the time as a therapist or as a 
counselor. I me TA about 15-"20$ of the tiiiie. By that I mean, ?: 
explairi TA to tlie client without using the ^CA jargon. For a lot of 
people, TA is not appropriate becaust they do not iiave a coninunica- 
tions problem. TA Is a praomtic approach to Gomnunlcatlons. Be-^ 
cause it is pra^mtic for some does not mean that it will not be 
rejected by others, 

I hope you mderstand that you tave to rrake a Jidgment some- 
where* With you, 1 have errphaslzed the Mult because you are In a 
type of occupation tlmt is iiivolved v/ith information transfer^ Out 
in the v/orldj they say liifoiirntlon is an adult process. But TA 
people tend to push the CMld in the hope trmt individuals will 
really get close to their Cliild ego, Thiey emphiaslze the Natic?al 
Child because these emotions are very quickly ti-orned off due to 
tilings that happened in early experiences. As a result, it is pre- 
sui:ied tiiat corrinUiUGatlon will rore i^eadily occur. 

The "relation of verbal oBSsage content to non-verbal resaage 
content is an ijTportant factor in conm^ications* In this country ^ 
studies have shovel tiiat Americaiis in general social situations receive 
most of their corriniTCLcatlons nonverbally* Tiie ratio is about 901 
nonverbal, and 10% verbal. And the point I v/ant to mke is that this 
mtio is ma:Lntained between you and yovcc patrons in the library* 

l>ie vast iriajority of vrfiat you say to yoia* client and what the 
clients say to you is transmitted nonvertally, Ihis I maintain as 
a fact in contrast to the eiTphasis placed on the spoken or written 
v/ord by the vast riBjority of us who are in the comniunicat ions .field. 
One of the rrajor functions of how you will present yourself as an 
individual to the person across the desk f^om you will be deterTfilnai 
by wliat the person is saying tu you nanverbally aaid vilmt you are s^- 
ing to them nonverbally. 
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Bie Inpcrtaiit thing U v/nat you are sayiiig to each other. For 
example^ in the superviolon of a Qoiin^eling session you start look= 

for the coiriselor who leans fcin-;ard. If the client leans forv^r^d 
It Is lUce Baying: I^m ^vln^ everything I can, as opposed to some-^ 
body m)0 will sit back and appear dislriterested, Ihe inpOTtait thing 
atout nonverbal corFTnira.catlon Is timt It is a key in riBldjig in- 
ferences about the behavior of the patron, 

Imat people do with their legs is as inportant as what people do 
with tlieir riands. Eye contact is tiie rrDst lirportant thing about non- 
verbal eorTTTiuirication in our society. We are allowed to hold eye con- 
tact for only 4 seccnds. Anything more th^ that coiTes on too' strong, 
if you look very lorTg in the client ^s eyes especially Ir. a group, 
you can st^^t to feel soTOthlng build up. You need to start blJjiklng 
or to look down. P^n6. then you check a^ln in TOMering wtiy the 
other person is loolang at you. 

A library is socially Justifiable space, Bie limited popula- 
tion rrEkes it easy to define the rituals of where you go and what 
you do as opposed to a subway station where there are aliiiost too many 
^/ariables , Tlie thing that \m do in librardes is to mlntaln the 
existing order, Ihe goal is to keep things nalntalned despite the 
fact of mny new ideas ^ new concepts and new ways of approaching In- 
formatlon. Social order must be mlntained aM not changed* 

One can speculate how much nonverbal behavior naintalns and 
regulates the structi^e of transactions as well as making it possiole 
for you to use language anl thought for other pic?poses . SometlTOs 
we hear it said that the pi^^ose of conTnunicatlon Is the transmittal 
of new or novelty liiformtlon throi^ the e}^resslon of Jiidlvldual 
feeling or thouglit. Both body language and body mYmmit QBn also 
be used for the transndttal of old InfornBtion and doctrines. New 
or^nlsms or group menbers become indoctrinated by such tmnsmlttalB, 

Tiw role of nonverbal communication is largely to maintain the 
static quo. So what we will do in oir libraries Is change the sttff 
because in fact the nonverbal stuff id.ll not chmge. We might for 
example shift the desks ai^urd In or^er to let the people be fi^ther 
away from each other or in order to study In quiet.' You M^t shift 
the desk behind which you stands (and think about what It mmm% for 
you the librarjan to imlntaln such a uairier) or study the effect 
on iritirracy or personal conmunlcatlons , 

AE*e you avm^e that the tiumn species Is the only aniiml that 
his ever existed on earth v/hlch ^^^onnot say nothing.-^ It is lirpos- 
sible to say notliliig. You Just cannot stop corrmunicatlng. You are 
constantly serving out data to people. It is being picked and 
used to send signals back. This need not be a deliberate process. 
If I take off my glasses, I arn soylng soniGthing not about vision 
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necessarily, but about personal openness and closeness. If you are 

aroiand a person long encijgji, you start to pick up wliat her non- 
verbals really rmm\. 

It takes a lot unre to umerstand wlmt people are saying to you 
than what you are saying out loi^ to people. You liiigit say that I 
v;ant rry library to be open and for people to be Involved. Yet every- 
tirae they come 2n, I Just sit behind the desk and ask what do you 
want? I nay hear v^iat you are saying but I also see what you are 
se'dn". It Is 'far rore irmxrtsnt to be aware of and tie into what is 
belng^sald nonverbally timri what is being repeated verbally. How 
nem of you ever ccme in physical contact v/ith your clients? How 
often ha^ve you touched the last 100 people that you have dealt with? 
I am not saying it is necessary to touch or not to touch people, but 
one should be aware of v.-hat one is doing and the effect we have (and 
don't have) on others. 
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The problerrs you teve are veri' real. Biere are mm adults who for 
4.vya f£pet +-T^e iri ti-ieir Uvea are becoming interested in self-sti^y. You 
lust^ can't "send a student of this type to a library and say go study, ^ey 
need special Mnds of help, especially In developing better listenang and 
study skills. 

Gonsultins is a very difficiat Job and I think you have begun to 
realize that. The Dispose of this rornlng arri afternoon is to help you 
develop a clear rol'e definition of what a consultant is. Then perhaps we 
can identify sane of those skills needed or at least see if some of those 
skills fit you. I woiad like you to think about what you are doing with 
me today on two levels^ (1) for yoia-self; and (2) as a guide to Inserv-ice 
training ttot you ndght do with yoi^ o'^ staff to help them leym some of 
these consulting roles. Ihus you are evaluating what you are doing while 
participating in it. 

In a library situation these new learning experiences seem to be tov- 
InK librarians from traditional structiffed situations and are forcing them 
to mke iMlvidual Ji^fflnents in Individual situations. This is not a role 
that any librarians I know about have really had for vo-y long. It appears 
to be raising new issues that you are going to have to face in taidng up 
this TOle. People are beginning to come to you, expecting help f^om you 
in a role for which you are not trained. You are ejected to go far beyond 
the mterial that is in yoir library. 

The librarian today has also begun to develop roles as a canmunity 
advocate. Librarians are no longer Just the storekeepers of boote. Biey 
accept a feeling of responsibility for the functioning of the community. 
They are not outside the community and consequently have to Interact with 
that cottmunity and to learn to help develop that conmunity. In mr^ ways 
you are taking on part of what social workers and others have been doing 
in the past. 

There are sotc differences hCT/ever. Librarians are not trained as 
nor oriented to social worker or guidance counselor roles. Librarians 
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seem to be more directed tow^ds mterlals aM resoirces but with some 
counselliig capability in order to uMerstaiid the people asking for help. 
However, the clients helped are folks v/ho at least have a general area of 
Interest or goal. In that sense you do not have to help them focus on 
goals, Hbwever^ they nmy not toiow v/here to go specifically to tmet the 
goals they have selected. 

In w local library they ape now preparing a lot of pamphlets about 
the un-^unlversity aM for this alternative educational program there is a 
series of ooi^ses. Do people then come md ask you about those pMiphlets 
and about how to get other informtion? Wiat btb some other Issues which 
you s^e beglmlng to face in this venture? -Are people demanding of you 
that you have resources In yoi^ library? Is that resporalve? Is it an 
information role which requires you to teach different resources , and ac- 
quire different skills bM maybe step out in the coranunity rmich ware often? 

Much of my work has been in finding ^ople Jobs and in placing them, 
with groups in the community, I have talked to people who mm libraries* 
The library seen© to be a center that really belongs to everybody* It 
ml^t even be a place to do a proposal , or to flM out about somebody* For 
esmplej my dad Just retired. He now has time to do things that he did not 
have before. For inst^ce he wants to find out about the laws on zoning. 
He needs help in using those facilities you have to meet his purposes, 
Ihe library is mostly an alien mystery to him. 

What are some other issues tlmt you haven't faced Iji this leaning 
consultant role? You my be talking about adndnistratlve changes or re- 
asslgranent of staff and resources* Let us think aboirt that a little bit* 
It may not be only mDre personnel. Perhaps it is personnel with different 
skills. Are you going to have to be responsible for tralrilng them? Qr^ 
Is some place tinning them out and recruits sccq Just waiting to get into 
line in yoi^ libr^y? 

That leads me to another aspect of a new or innovative relationship 
tiirot#i comniinlty work* Cmi you establish a base in the nonprofessional 
elements of the conrrainlty? Can they be assisted to lielp one another In 
their InforTOtlon seeking patterns? Vfnat are thB people lUce? What are 
the ciTaracterlstics of these learners that are caning to you and wanting 
help? 

People also cOTie to me as a telping and counseling person, Biey 
really do not always know wtmt they want. They need something more* You 
represent and have e^erlenced Instances of people asking far this kind 
of service in a different ray. In some sense j people iaJio have a need do 
not know v/hat that need is b^ they come and ask for It* The whole idea 
is probably new to some of you that people are going to be comlr^ to you 
to help them focus a learning progran, I want to know what kind of people 
^e oomtog to you? Do you underst^d why that kind of person canes to you? 

n # # 
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Librarian I - Describing a real client who carne to her library: "Per- 
haps it is some agency where she had previously had some conbact and toew 
a person. She didn't necessarily think we h i the answer but she counted 
on meeting saneone who toiew. She was in a dlffa'ent department and she 
knew we were starting an educational program because someone had said". Why 
don't you go talk to NMcy? I'm si^e she can help you. It took me a nranth 
but I was able to answer each one of the qiKstions. Perhaps by talldng to 
this person here in this institution he will help me nake the next step. 
It took me a considerable arount of hours to track down all of that toforrra- 
tion. " 

"I want to know in some sense how real this problem Is to you." 

Librarian II = "A lot of libraries have come a long way in five years. 
I have found that in this past year people are caning to the library as sort 
of a switching station. No one else in the conmunlty nmy imow where to 
turn, bub swely they do at the library because they know everything. That 
is kind of shocking because librarians really have not been prepared for It . 
A lot of people think that since It is a library that the llbraiy can 
ansvjer all of their questions." 

Librarian III - "There is a gr-eat proliferation of listings In the 
phone book of social services agencies and educatioml agencies. However, 
I still think that people look upon the library as their non-specialized 
source of information. I am looking at the yellow pages here and it doesn t 
mean niich to me. What does all that alphabetical garbage here mean? I 
don't really taow where to go. The library has a person sitting mside 
the door. It Is open. You can go in and naybe they can help. It nBy be 
a neutral agency. It's a very low profile agency that mlgit Just happen 
to belong to us. In the past we've always been able to get some answers 
at least ft'on them. It is toiown as a neutral place where we can get 



^swers " 



Librarian IV -,"How marw people when they want to know an answer Just 
can the library as sort of a reference center. This is probably the re- 
verse side to the question you've been asking. But for some of us at least 
it is what we have to face. You're asking what kinds of people are com= 
ing in and what kinds of question they are asking. But some of us are 
dealing with areas where the public library is a very small, one-profes- 
sional operation." 

Librarian V - "We work In areas where there are at least two nmjor 
minorities who mke ud the principle population — the blacks and the mill 
caimunlty. Neither of these groups go to the public library. Their In- 
fonration needs fall in the area of how to get a systenatic education and how 
to ret learning help. They are probably the principle powers in ttm 
conmmity but they are exclided frcm the public library because of past 
attlti^es. 
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I know a great nmny people such as theoe In oi^ own corrmunlty. There 
Is nothing expreasly over which they are offended except the past stereo- 
types, the ^st fallL^es of the library to provide service as well as some 
present failures. The mill comiunity for ejample nmkes up appro xinately 
50% of the population where we are. I've talked to mm of these people 
in various contexts and I'm not associated with the public library. They 
have all in a sense told me tmt they have never really felt that the 
library was part of the corrmunity. Such institutions are not really ours. 
You will not see us attending these corrmunlty undertaKlngs . You will not 
see us using the public library. Unfortunately because their neigiiborhoods 
are within the larger corrtnunlties they are limited to the boolmoblle ser- 
vice . 

These people are really unserved. In all too rmn^ Instances few people 
c-et to the library. Either they are totally i^concerned about this thing 
the corrmunlty or they simply realize that it has very little relevance 
to their problerns. Some of us are going to be put in a position of going 
back and doing a very big selling Job v/lth both the county public libraries 
and the coitmunlty agencies. It's going to take a good deal of corrmtment 
on the oart of the professional librarian simply because it's never been 
done it is partly a corrmunlty problem because the library has a white, 
middle class orientation, or at least it is perceived that way. When you^ 
try to serve such a population there is a considerable ccmmjnlcation ^p. 



Based on these contextual settings, I would like to propose that we 
consider a model of the consultant. Tnat is what I would liJce to build for 
you first and then sketch out the details. % text ftom which I wHl take 
my scripture this irDrnIng is Intervention H i eor y and Method, A Behavioral_ 
Sclpnce View by Chris Arffi^ris. Ihls is a very difficult book but It has 
some interesting Ideas which are intelligible. Ihe book Is something I 
have never been able to read all at a time. I Just go to It when I need 
some ideas. 

I want to tell you a little about why I am using it. It's a book that 
was published in 1970 and based on Argyrls' on 16 or 20 years of consult- 
im and Intervention. Ars?ris, the author, is a social psychologist who 
ras at Yale and now is at Itervard. He does a lot of helping organizations 
to become more effective. Out of that experience he has developed what he 
calls a models for effective Intervention. 

Mien people come to you aalcing for help, you and they in a sense be- 
come a system. A third component of that system comprises the nmterials 
and resoiffces on which you can draw. An additional oorponent is the role 
you work to establish for yourself. 

At this point, you nay be ready to do some consiatjjig. If so, you 
imve to try to get out of the middle of ttet system. You try to help 
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people to leai-n and get In contact with the resources. How you take up that 
role can either help that learner beccyiie more independent and more self- 
functioning or it my mice that person more dependent on you. 

That's probably something you have not considered often. Argyrls has 
developed a very sinple soundJjig, but very fundamental Intervention nodel 
as to how you can Intervene in a system aM help nalntaln independence. In 
a sense you help the clients build their' ovm sldlls at nanaglng their own 
behavior learning better. It's a very slirple sounding system but it's 
really, for me, the best or^nlzatlon I've ever seen of what a consultant 
role is. Ai'©'ris uses it in business and in education. I use it in teach- 
ing and in school supervision. I think it's Iranediately applicable to 
librarians in your role. 

m. Brooks said yesterday how Inportant It la not to make a person 
dependent on the librarian as learning consultant . I think it is the key 
to any kind of effective consiating. Ilie client has to be more dependent 
v/hen hp's finished than when he started. They have developed more re- 
soiffces in themselves on which to draw than they had befOTe. They are 
not going to have to come back to you for the same questions a^in. 

Effectiveness test number one is that you must begin any Intervention 
with the generation of valid Inf orrrBtlon . Any time you are going to 
Intervene you must find out something about the client. Not only must you 
find out what they need but you must find out what assunptions they are 
itmldng You have to toiow where they're going and be able to fljid out what 
kind of resources they've used before. You cannot Igiore what ej^rlences 
they've had .in the past. It Is essential to begin any Intervention or 
consulting with the" generation of valid jjifonnatlon. 

The second condition of any effective intervention is that it ahooLd 
be done so ttet the client system nmintains Its independence. Tte way 
Arorrls puts it is that ft-ee informed choices are necessary. Die client 
must know what the inpllcations are of his choices; he mast know what the 
■ alternative choices are; finally the client is the one who nakes the 
choice. Ihe consultant may advise about choices, but it is the client who 
should feel responsibllty for the choice. 

Ihe third step in any effective intervention is that the client should 
be Internally committed to the choice. Even if you as consultant don't 
feel it is the best choice, if the client does, then he is conmltted to 
rraking it vrork. 

If you want the client to be independent, you have to start by supply- 
Ing useful data. Then you help dewlop choice on the client's part by 
helping them leam what the irpllcatlons are. 

Finally the client has to be internally coimitted, 'me client Is not 
doing it because you said so but because they believe it Is the rigit 
coiffse for them. 'Die whole thing here is that they are developlrig 
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responsibility and skills so that they v/ill not have to oom back to you for 
the same questions. This will be a learning process as well as getting an- 
swers to their questions . Ibday we should be talldng about ways of getting 
InforiTation* Vfe should be talldng about om" own behavior and how that inter- 
f^es v/lth or facilitates the getting of informtion and in making assunp" 
tlons about people, 

kinds of Inforrotion you rrey need to have to be a leamiiig consul- 
tant will obviously vary with the learrer* You often mist ioiow their life 
style. You get to know whether they have space to st^y at home^ or plan 
to use space in the libiwy, You*ve got to taov/ how much time they can 
spend. You've got to know what their rraln goal is. You've got to Imow how 
much financial resoi^ces they have. You've got to toiovj whether they q^lif^ 
for certain kinds of aid that you nmy surest. You my need to taow their 
level of reading. You my need to taow if they know how to operate a tape 
recorder or even if ttey've ever seen a tape recorder before. If you have 
coordinated slide tapes showing something about cornnimlty resources ^ do they 
know how to use it? 

Do they know how to talce notes fi^om rraterlals? How wa^ things can 
they conceptually handle at once? There may be other kinds of questions 
you have to ask. Sometimes you list a whole lot of things to help them. 
They may be able to go out and do it all by thenselves. At other times you 
rray have to set vp a program v/here they can do one^ two or three steps of 
a 10 step process. Then they nay cOTie back to you and check to see if they 
i^erstood the next step before they go on with It. These are all pieces 
of data you are going to have to select in ord^ to be an effective consul-' 
tant. 

It is going to be a very dlfficiQt job. But^ until you have done it 
this way you c^mot be an effective consultOTit. In order to nake an In-^ 
fomed choice the client has to know what the Ir^llcatlons are. Do they 
understmd the commitments ^ the reqmj^eTOnts and the resois^ces they are 
going to have to put Into this leaming project? Do ttey imderstand the 
kinds of facilities that are ^ing to be necess^? How mi^h do they know 
about wlmt's going to happen when they have ^^e that choice? 

I have a doatoral st^ent who is doing her dissertation on learning 
styles. She has begun to find a lot of different thln^ about learning 
styles and SOTiethlng about data and mldjig choices. There is something 
called analytic style and something called relational style which nany of 
us have. ^%ny poor people (wMtej black j ^een^ed) tend to have a rela^ 
tlonri style of learning, ffidflle and upper class people tend to have more 
often an ^mlytlc style. 

An anal^^tlc style leamer can le^^ Independently md cs^ wait a long 
tiro for reinforceiTent . He can orpnlze logically and sees the consultant 
as an object i^o can get him sOT^thlng. Such a person Is not necessarily 
interested In the personality of the consultant. He sees that person as a 
resoLcrce who can help him get sometiilng. 
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A relational style learner Is much mre often typical of people who are 
poor, Ihey often need to have activity and learning stnicti^es so that they 
are worldng in ^oups on them, ^ley need a si^port system arid a reward sya- 
tern* Ihey need to toow about the success they ^e having with each step of 
their learning, Wiey tend to be more dependent* 

I*ve done a lot of aiae training and the training of p^ents to work 
iji schools. Much of that training is generally with poverty income people. 
They need structure so "that the leaning is relational in the sense tlmt 
people are working together* They begin by helping each other. But at 
some point they iTDve frmi relational to analytic. 

That is om of the interesting questions in this i^ole business of 
tmining, tost Jobs set up so that they reinforce analytic people ard 
there is a big question In the schools as to whether we should remke the 
school 30 that it has many more i^elational t^sks. Hov; can we work with 
people where they are and lead them to situations which nnke more people 
ajialytlc . They are probably not going to change ft^om relational to analytic 
learners oveml^t especially if they are adult learners* They are probably 
going to maintain this prlrory learning style and you ray have, to help 
them structiff*e relational tasks* 

That^s the kind of question you have to ask. Do clients lUce to work 
by themselves? Vtot kind of support do they mnti Can they t^ a couple 
of steps and then come back for help^ or would they ratter get the whole 
process, A person who needs support by corrdiig back tends to be a rela- 
tional learner. Then you will have to some mental notes in your head. 
You will have to help them set up a pro^^ wh^e they wHl get some rein- 
forcement and feedback* In any events you cannot ctonge one person to 
another style arbitrarily* It may be l^gely the kliid of questions you ask 
aM data that you seek as a consultant lAhich deterrrdnes the kinds of sugges- 
tions you rrmke* 

Wrom rny limited experience with library clients ^ I would suspect that 
the analytical patron is a natural user so to speak. A^^ently^ however^ 
you want to rove tov/ards a broader base in camnunlty use ^long those for 
whom the relational style is more natural, fi^e you re^y to go all the way 
and provide the kind of atmosphere required for such learning* 

Bie issue here is that there is a difference between naklng assunp- 
tlons and working f^on data. You have to get data from people in order 
to mke some Judgsnent; don't Just assume that they cm't rmiage* It 
occurs to me that someone might be irore conifort^le with the relational 
kind of le^mng if you ask certata kinds of qi^stlons* Do you like to work 
alone? Do you find yoiff*self fti^itened because you are tinned off by tradi-- 
tlonal education? Q^, are you ft^i^htened about the idea of working with 
somebody else v/here there is corrpetition? They rray feel that they have to 
prove thenBelves* 

You need to ask questions to get rrore data about them. ODviously it 
takes more time to find out where they are. Is the career they 
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seeking analytical In native? Or does it demand relational type tasks? 
Have they begun to think about these factors? Indeed, iiBybe that's some- 
thing you can help them think about . Miat things will they actually be 
doing on that job? Are they the kinds of tilings that they will be ui- 
terested in doing when they do get enployed? 

A lot of tinres when people give you infommtlon they don't really 
know what It rtBajis theraelves. Part of your consultant role Is to help 
them focus on that problem. Vtost of us as consultants not only nake assiaip- 
tlons but genemte Inferences based on Inadequate data. We tend to tell 
people what to do, this not only violates their freedom of choice but also 
disrupts their conmitment to the tasks. Once we do get the data how do we 
help them decide what they should do? 

Vfe are not architects. We cannot tell someone whether their "building" 
will or will not stand. We cannot be authority figures as consultants. 
Authority figLces and consultants do not go together. Vftien we ^ back to 
our states and try to introduce these things to other librarians, do we tell 
them its a new ser^rt.ce, or do we teach them a new philosophy vjhlch Includes 
these seiTvlces, 

For exairple, in the- new service we not succeed. Service mclules 
evewthing like education, information, recreation. So the librapr ls a 
service — we push this, there is a chance. You have to know what is 
needed In terms of staTf , resoiffces and kinds of people you are going to 
hire How much need Is there for that service In yoi^ conmunlty? Having 
obtained data about such factors one can imke the choices about what you 
are going to be doing. 

1% own philosophy is that one cannot inpose a new role on staff. If 
the staff I have doesn't want this role and can't do it they probably are 
not polng to be very effective at it. For me It would have to be a deci- 
slon'that the staff mlffis. All too often we come on as totalltarlans . 

All of us like to tell people \-mt to do. " That approach becomes less 
and less effective with adult learners v/ho are really tryim to find their 
own way. The mre vm tell them, the less they feel free to learn. They 
are not going to core back or retiOTi for continuing help. You ve got to 
decide with yoi^ staff how much you are going to get into this. 

l%f dad who ms a laborer in the mills vdth a ninth ffa&e education nay 
serve as an ejample. He probably is a vern^ brigit gw but in his day to 
EO to school was not the thing to do. Since he has retired with tiine now 
available he's realized a lot of things he wants to understand and toow. 
m now has a need to toow thm^ . Somehow on his own he has learned how 
to go down to the coiffthouse and find out about deeds and taxes. He goes 
to town meetings. He volunteered as an assistant to a state legislator. 
He now has to learn how to use their library and look up the law on the 
kinds of issues he v;ants. 
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Obviously, he needs a learning consultant. He is using an ^credible 
arount of tirre and ener©r trying to get to the people and the resoi^ces _ 
he needs to read the laws. But noboc^ has really been able to provide him 
with the service. He Is able to do It on his own with much effort and 
va-y inefficiently. In the futire, I think that there is ^Ing to be a lot 
of those kinds of learners. They my have Incredible motivation aM be 
willing to spend hours and days and wesks until they get what they need, but 
they are still nisslng a lot of things. Perhaps more inporfcantly, rm^ of 
them have not learned that they should look at both sides of the question. 
Part of that could be achieved by a learnirig consultant if they had one. 
Biey could help him open up qiestlons. 

Unfortunately, there Is now no one who can provide that service to him 
or at least that is what he perceives. I think there are mlllions of those 
Idnds of people who are beginning to come. Ihey are not only the older 
people people have careers they aren't happy with. Si^enly they 

realize that there mlgit be another choice. Ihey nay come to libr^'ians. 
I just took at the hours m dad wasted. Including wrltijris to departments 
of labor all over the country. Just to get things that are p'obably in 
library files. The nDtlvatlon is there but the search aM retrieval skllla 
are not very effective. I look at this exanple and suggest you nay find 
a role In serving more clients like m father. 

toffifris iTDdel of Intervention seems to me to be the most effective way 
to do this Job. I would like to review each of the steps and establish its 
piff^se in the Conference todel. 



PHASE I: SEITDJQS OF GOALS AND CQIMIWJrS TO A QOAL 



Step I - Specifying Objectives 

Ttie pirpose of step one is to nate sure that both people In the con- 
ference aeree on the goals. This sharing is a kind of contract setting. 
It establishes an atnosphere of, "I^t's get down to business. 

Step 2 - Reviewing Data Related to Objectives 

Both interventionist and client must have or develop smm perception 
of what is presently happening in the situation being discussed, ^th 
parties must limit or discipline themselves to describing the behayiors 
that are related to the objectives of the conference. 

Step 3 - Selecting a Focus 

A focus on one or two issues vdthin the objective selected above allows 
rrore soeclfic planning and a rmve rapid ciiange of the client's behavior. 
It also helps keep the conference short . A short conference is usually 
ncre productive than a longer one. 
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Step k - kffeemnt on Necessity of a Change 

Ihe pirpose of this otep is to seek a coirmltment to change on the part 
of the client. Ihls step should be ohort and done only once. 



PHASE II: GB^ERATION AND Sg .KnTTON OF proCEDUBES OR miAVIOR 

S tep 5 - Reinforcement of Aspects of Present Behavior 

The purpose of this step is to assure the client that parts of present 
behavlcr are appropriate. Ihe task of change Is thus less overwhelriins. 
l^e ch^ge becomes an extension of present behaviors rather than a demal 
of previous behamors. 

Step 6 - Proposing Alternatives 

T-lore than one alternative should be considered before a choice is 
made/ Strengthening or extending existing taeteviors is one alternative. 

St ep 7 - Selecting an Alternative 

It is difficult to Ijnplement several changes at once. If one alterna- 
tive is selected/ the chance for success is better than when more than one 
alternative is selected. 

Step 8 - Specific Planning 

SDeclfic planning includes: the objectives, procedures, and evalua- 
tlon ifls suited that the specific planning be written or audio taped 
so that both iSventiomst and client will have a reco^ of their conmt- 
ments. A record ml<es both the participants rrore accowitable. 

Step 8a - Practicing (if appropriate) 

This Dractice is an opportunity for clients to try new behaviors under 
condiSons^wSrelhey can gt inmediate feedback, aie practice identifies 
any miclear areas in the planning. 



PHASE III: COMglTOTS AND CRJTERIA OF SUCCESS ARE SPECIFffiD 

Step 9 - Establishing Criteria 

This affeerent sets a realistic expectation for the client. per 
vlsorlhouM^elercise care in establishing criteria vtilch are attainahle by 
the client* 
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St ep 10 - Giving Feedback on Conference 

Ihls step allo'A>-3 : he Interventionist to find out v^liat the perceptionG of 
the client are. interventionist should learn how to ask this queetlon 

to receive an open and honest answer. Interventionl-Sts do not defend theii- 
behavior here. Ihey simply try to understand the perception of the clients. 

Step 11 - Revlev^ing CaTmitments 

Ihis final checking out and restatement of corrrnitments Is necessary. 
It is deliberate redundancy. It prevents major misunderstandings. After 
the restatement of conmitments, the conference should end. 

Within this conference fonmt all steps can be made conff-Aent with the 
e«tabllshir>'nt and nmlntenance of client responsibility for, and corrimtment 
to ; action tal03n. ^Ihe entire structure of the conference, while it serves 
the Foal of efficiency in the use of resoLrces, says elear'ly to the client, 
"I trust your intelligence, youi' ijiterest, your professional purpose. 

The mter^/entlonlst's role v/lthin this conference fonrBt can be concept- 
ualized'on a continue from directing to consulting. Any of these roles 
Is a legicirrate one in the context of the a^eeinent between the interven- 
ti-onlst and the client. ^ Interventionist Iji the ft-amework estabUshed^ 
here should always try to irove toward the consulting role and away ft-om the 
directing role. 

The najor stages within this continuum are listed below. Steps 6 ard 
7 of the conference formt are selected as the exairple used to explain these 
stages. Hie stages apply, however' , to all trie steps of the Guggested con- 
ference format excepting step 10. 

Ttie last stage is the true test of autononw, and of honest helping 
relationships. As clients become irore self-dlrectrng they can and usually 
v/111 nanape the interventionist 3nto an active role on a peer basis. Ihey 
are then free to seek and me aid, but they determirie its application. 

^Stage 1 is usually self-defeat ing and is not reconinended. There nay be 
times when it is appropriate. It is never desirable over arw extended period 
of time. 

Depending on the or^lzatlon in which you work, certain ^als, struc- 
tures and procedures are not negotiable. Certain directive sta^s are 
dictated by these fixed goals, structii'es and procedures. Any attempt to 
pretend that these dictates ai-e not present Is dishonest and, therefore, 
unptt'oductlve. 
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COIlTINUUI-1 OF S TAGES OF DIRECTIVENESS _ 



DlRECriVE 



t 



OONSliLTING 



IntervaitlQnlst Role ____ 

Stage 1, Interven- 
tionist initiate; a J 
Interventionist chooses . 



Stage 2* Interven- 
tionist InitlaUn.; 
intorvontionl3t and 

Staf;r 3, Interven- 
tionist inltiate:3: 
client ciiooneo. 



Stage Interven- 
tionist and client 
both initiate; Inter- 
ventionist & client 
choDDe . 

Stac^^ 5* Intcrvpn»- 
tioiiur and client 
botn initiate^ client 
Ghoo::ej, 

Stage 6. Client liil- 
tlates; intervention-' 
ist and client choose. 



Stage 7- Client ini- 
tiates; intervention- 
ist qitestions^ client 
chooses. 



Stage 8. Client ini- 
tiates; client chooses^ 
interventioniot listens. 



Stage 9. Client ini- 
tiate?; client defines 
role of intervention- 
ist; client chooses. 



Exanple fl*om Steps 
of Conference Fommt 

■Die interventionist pro-- 
poses all of the alter* 
natives and then chooses 
one. 

Bie Intei'ventionlst pro-^ 
poses al3. of the alter- 
native st.]:mtegies; they 
jointly ohoose one. 

Tae Interventionist pro- 
poses all the alterna- 
tive stracegies, The 
client chooses one* 

Both interventionist and 
client proposes strate- 
^.es, Both nmke a 
choice. 



&Dth interventionist and 
client propose strate- 
gies. Both make a 
choice * 

rne client proposes al- 
ternatives ^ both the 
Interventionist and 
client choose one* 

Ihe client proposes al- 
ternatives^ the Interven- 
tionist asks clarlfiring 
questions J the client 
chooses * 

IVie client proposes al- 
temativas^ the client 
cliooses^ the Intervene- 
tionist listens. 

The client proposes the 
altematives^ defines a 
role for the intervention'- 
1st 5 and makes the chloce* 
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MODIPICATION AND ffiHAVlOR DEn/ELOPMENT 
Ji^y Johnston 



I don't come to you by ^ly ream as an expert on learrdi^ theory 
or behavior mDdlficatlon, I am going to ask a question. Rit the 
world "learning'* down and then beside It wlte the words "behavior 
modification/* Now^ defdjie what each means. After you tmve defined 
both terms write oirt as slrrply and emctly as you can why you are 
attending this institute, 

itow, how did you define l^rnlng? to you v^t to share seme of 
your definitions? I do not have the correct definitions so let us 
see who can oome close to one. A prooess of being in a new experience ^ 
toiowledge or skill? Is it taking soirethlng from a prooess of leam-^ 
ingj ^WLng or acqulrir^ a new skill ai^ then app^lng it to a 
practical purpose? 

Okay J now what do you Mve for behavloml modification? A change 
In traditional or habitual behavior? A change ft^OT a basic pattern 
or position? definition for learning is sonOThat sl^llstic. 
Does anyone have Mythlng lllce this for a definition: an obsermble 
chfi^e in behavior, I^t us not forget the word nodificatlon which 
means to change, I can have a change in behavior by controlling or 
reinforcing the consequences of ttet behavior. 

Many t aires when we speak of people learning sor^hlng, we say 
they learn to appreciate certain books that were on display In the 
libr^yj Well^ the question Is of cotrse tow do you Imow they 
learned it? Die oi^y way you real^ know what they learned in my 
opinion is that you can see sor^ change In ttelr behavior around that 
partlcoLar process. 

Basically what we are talking about is beha^dor. We cm change 
beha^dors by controlling whatever reinforces that behavior, 'ihe 
basic principle underlying behavior change is that of stlni^us^ re- 
sponse Bnd reinf orcerent * For every stimuli^ there is a respome. 
If tMt response is reinforced then we have change. By the same 
token a response to one stimuli^ can be the stimulus for anotter 
response . 
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One of the questions I asked you was why you are here at this 
Ijistltute. I think I saw all kinds of really good things , like you 
wanted to learn to do sonethlng else. If you had to pay for the whole 
thing would you have attended? Go back a©ta and think in terms of 
why you are here. I tMnk It is probably tied In with a lot of things. 
Perhaps it is not Ji^t to learn something or to come with new 
knowledge . 

Basically though If you Imve a stljnulus jji yoin' case imj'be it's 
that you wanted to learn ncre, or you received a brochia-e that said 
there Is a three week institute and the adminiatrator thought you ou^t 
to attend. Your reinforcement my be the learning that you are getting 
from the particular workshop. 

Vhat have you heard about behavioral nDdifl,catlon? It takes place 
in penal institutions, and means using punishment. But behavioral modl- 
flcatlon Is a cover up for that. Perhaps Its like Clockwork Orange 
which was a very extrenre case of behavioral TOdlflcatlon. It's a cover- 
up terms. Wliat other things might you think of? Behavioral modlfloa- 
tion was really a philosophy like Hitlers or anyone else who wants to 
control people. 

As an exaiTple, I walked over here this morning and I bepn to move 
sane papers around. It IjiTOdiately got quiet, 'mere was a noted hush 
in the rron. When I didn't say anything you started to talk a^ln. So 
of GOVTBet I had to walk over here aM ask for yow attention. You 
^eeted paper schuffllng with silence which Is a process that can 
be explained very easily by behavior nrodification. 

One partleinar professor said that It Is philosophy. What can be 
good about behavior modification? Do any of you use it? Do welgit 
watchers use it? Yeah I guess so. Die fact is that you have to observe 
my behavior aM infer that learning has taken place. Itore than that 
behavior irodlfication hus been used by people for nany pia-poses. IQ 
scores have been raised 30-40 points as a result of behavior modifica- 
tion. One of the things that humanists say about behavior itcdlfication 
Is that it is good for rote kinds of training. 

You can train people to do anything. Itowever you cannot guarantee 
that once tralJied, people continue to p^formj or that once 
trained they are going to like what they are doing. Behavior modifi- 
cation has even been used to teach creativity. In one escperlment 
they took a group of children and ^ve them building blocks and asKed 
them to put together something that was really musual. Bie ^ogren 
took these children through an appropriate route of reinforcanent to 
create unusual kinds of designs. 

Ihe farous argument is between the huiBnlst and the behavlorist. 
The hutianlst says the other does not really deal with the v3hole per- 
son. After all, ivho lmov;s why a person does that? We Imve Skinner 
and vie have Frevd two opposing psychologies. With Frevd you 
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look into the dreams of the person where there If Probably bome 
nei-osls. What Freiid has done is dig deep into the person, but the 
bete^loral scientist says you cannot. Ihe behavlorxst observes be- 
havior and mkes inferences about It. 

Ihere are two sides to the mtter and depending on what works 
for vou that is the side the.t I suppose you would choose. How- 
ever behavior iTOdif icatlon is a technology which can be very valuable 
fn terS of what you Intend to do with staff, with what you Intei^ 
to do^th tmlning people and how efficiently you iTBnage a llbpry 
or ^?ever S islofteve to do. UsJ^g such teclmques can nake your 
stmtegles more successful. 

Another problem with people who believe In ^e^mor edification 
is that they tend to get very uptight and J° ?J°^?^„^|i"f^^i^\lS 
only approach. How do you see behavior modpcation fitt^ in with 
the new supreme court rules? I see a lot of potential difTlculty. 
nS psychoSlst knows beyond his own theory what is nonral. Then 
everything else is based on that normality. 

RpMrallv these words on this pai-tlcular sheet will help you be 
conveS^f iuhttovlor n^mcatlL By reading ^.ughj^ese 

ripfi nit Ions vou will become conversant with the terms oi Denavior 

Sm=a?£n! WMt is an e^ple of ^ y"t°S^i"S"f,/*^,CT 

on that definition? When you see food what do you do. ±i Siven a 
lerron to eat^hat would happen to you? In other words an unconditioned 
stSlus would be the lemn and the uncandltloned response would be 
;^ppem to yot^ mouth for e^ple m not being able to whistle, 
the lenon Irmately elicits that response. 

A conditioned stmulus is a neutral stljTulus such as a 
hamner for example which sets a bell rmgUig. A man that whistles at 
a^mn^esTneutral stimulus. But when you pair a .micral stimi- 
?ub Si^ unconditioned stimulus it elicits the same response as 
S ^conStSned stlrm^lus. A Btimim produces some chaise in the 
InlerS^f envlronment^of an onanism. A stimulus and a response can 
be the very sajrie thing. 

Pavlov of course did that. Food was the unconditioned stUmlus 
for the salivating dog. Everyttae he presented the fo^. the un-^ 
conditioned stimulus, and rang a bell, the dog salivated. But 
PvStuallv the bell becaire the stimlus and the dog salivated at the 
loS^f ?he bell. When you were students In hl^ school a hell rang 
^dvou got up and left the room. You've been doing this long 
enouS si thai just hearing the bell rlnglns causes you to mnt to 
leave any room. 

mstri^ntal conditioning Is basically what we talted about 
re^S Savior modification. Ihe difference between classical 
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conditioning aiid InstiwnertBl corditiorilng is that in instrnimiental 
cor^ltloning m are deallf^ with a behavior for i^hlch we have to wait* 
We have to v/alt for that behavior to occiff and then we reinforce it* 

Let's go back to what happened eai'lier today* When I walked up 
here and shuffled papars^ you all got quiet. That occured because 
you have been reinforced to that response, In nDst cases you get 
quiet when the professor the consultant ^ wt%>ever it is that is 
helping you^ begins to taJk^ You've been reinforce to be quiet. That 
reliiforcement is the product of Instruction. 

are people quiat Iri the library? Are things c^ianglng tliat 
much? How did it happen tfet people got quiet In the libraries? 
Carnegie said It should b#? LlbMries are for studying and sti^ylng 
derrands quietness? Are Wey not chajigiiTg ttet now? We stress educa-' 
tlon^ functional teaching and ^oup learning* Are libraries chmgljig 
to accoiTmodate these Klnd^ pf instructional techniques? 

All rights let us look at extinction. Notice what extinction 
is — a behavior lias occia^^edi you want it to cease so you stop rein-' 
forcing it. Novf^ a dlscrlniiJiative stimuli can be either m or an 
S-delta. Basically is a cue^ or a pilot, Pilot Is even more efTec- 
tlve thai cue* For exaxr^le^ when I ask you a question and I look at 
you^ or I rray leai toward you^ I am giving you ai S , An S-delta 
indicates that there is not going to be ary kind of reward following 
a response. 

Now we all get v&y good at this. A child when she^s little may 
see a dog. She sees a norse and thinks it might be a "gog," The 
parents rmy reward her Py saying that's v^ery good^ that^s a gog I 
This rtiay be alrigit^ but ^t some point, the parents begin to worry 
that the child may continue to call both of these thljigs gogs. Pos- 
sibly the parents will no longer reinforce the child saying gogs 
for horse* So the hors# bee ones and S-delta for the word gog. 

Tarn next step should be a secondary reward. Notice that gog is 
paired with a prinary rew^^d and acquires the properties of the 
priimry reward. Priir^j^ rmsrdB^ or prljTBry reinforcers Include a 
ntjT^er of conponents su^h as foodj alrj sleepj sesc. Relief from 
pain nay also be a bmio and prlrary reinforcer. You my well wonder 
how this fits into the role at a consultant? Once somone said to 
me that the definition of the consultmt is soneone who borrows your 
watch to tell you ^^rtiat it Is. Bm\m saysi a consultant leads 
you to the threshold of ypi^ own mind. How's that? 

By the w^, what h^ppenad last Hii^sday? Did you all get up- 
set last Ihi^sday? Vve been responsible for runnlr^ workshops for 
teachers on a city wide basi^. I do rrost of the planning for the 
in-service training of rfilddl^ and Junior high teachers here in the 
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city. One thing consistently happens. Usmlly it Is about Thursday 
of thp first week that the first crisis is reached. People's anjaety 
level becomes very hl0i and they start reacting as a result of that 
anxiety level. It is a ver^ nonml behavior because you have cone 
with certain expectations and in term of seirantics not everytliang 
means the same thing to everyone else. 

Notice what a rev/ard schedule is; It is a system for delivering 
reinforcements to responses. Ilie reward schedule can be varied; or 
it can be fixed. Bbr example, every five times a irember of your 
staff does something you want him to do you give hUn a reward. Bien 
the next five tims you reward him. Now thmt's a fixed ratio, men 
v/e have something called an inteimttant pattern which gDes for a 
longer period of "time. Basically that is what you want to do before 
you reinforce , 

A person like a ^nbler functions on an intermittent reward 
schedule. Have you ever been involved In a situation where there is 
chance, like the Pennsylvania lottery? Tiwre is some chance that you 
are golti- to win. You rmy Ln fact play the lottery all the time be- 
cause at ""one point you did vdn. You were r-elnforced for playing $2 on 
a horse. You rmv never win a^in. But if one gets hung up In that 
system, you continue to go back and play $2 on the horse imtil you 
die. A lot of people function that way which Is really a pmbler s 
syndrome . 

Vai-lable means It nay occur anytime arO. intemilttant irearB you 
spread it out rmybe one every fifty times. Now notice what fading 
Is Its the gradual renDval of cues and stlmill in learning a re- 
-^ponce Let us say that there is scmething you vent yoxm staff to be 
able to do. You provide the cues for them to do It. 'Dien once they 
have nmstered it you start to reitiove those cues so that only the 
behavior Is left. A lot of people confuse extinction and fading 
but they ai^e two different things. In tedlng you have removed the 
cue, but in extinction you have reiroved the behavior. 

ThB prermnk principle is one that was worked on us ft-om the 
time were in kinder^ten, that is, if you attended kindergarten. 
HlEh frequency can be used as relnforcer for behavior that occuo-s 
at a low frequency. Of course it was applicable because what you 
I^ve ai-e clTlIdren who raturally like to interact with each other. 
So you tell them if they work for 20 minutes then they can talk bo 
each other. The behavior that occurs at a high ft-equency, talking to 
each other, is used as a relnforcer for behavior tlmt occurs at a 
low frequency, i.e., woriang on their rmterials. 

Nbdeline Is a perfonrance of the dcsii'ed behavior. For ejample, 
someone nav come to you and say I don't l<now how to find something, 
Vbat do you do? You ahov; them? Does anyone Just tell tnem. i 
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think a lot of us do Just tell them because we sir?ily don't have time 
to deuDnstrate. But you can and do nodel behavior for another person. 
If you actually walk them through it they are golrig to loiow to better 
advaritage what that behavior is. As a result they will be in a posi- 
tion to replicate it. 

Shaping is a sequence of successive steps that when rewarded can 
temijmte In complex behavior patteirc . For yeaz's we've been asking 
people to define leaming si^h that the student can appreciate ^od 
literati^e. How could you ever possibly measiffe appreciatioii of 
ajiything? Do the ears wiggle? Wiat happens? NothlngI That Is really 
something we have been cau#it up In for too long. It is really not 
being fair to people. If yoiff' are measuring eKcellent -work Itom a 
staff maitoer in one and that staff meriber doesn't know how ejwel- 
lent work Is defined, then I don't think you are being vei^ fair all 
the s^ray aromd. 

I guess it is nw tiine to get serious and that If you decide 
to accept the responsibility you can help people modiftr their behavior . 
Even if you do not do so deliberately you still control other people's 
behavior. Despite protestations to the contrary, people's behavior 
is deteroined by what you do. It is really a nuch more cctnplex 
process than Just reinforcing people as they nrave alor^ a continuun 
of behaviOTS. In instrunrentri conditioning you have to wait for the 
response to occur , because a hmm la a very complex organism. But 
in so doing, you are leaving guidance to chance. You have to master 
the processes of stimulus ar^ control. 

The first days on a job are scmetlmes structiJced to enable a 
staff menber to participate favorably. If your staff inerTtoer or sane- 
body that you are worldng %vlth has a really bad tlire the first couple 
days then yoLff- efforts towards changing behavior is not going to be 
quite as good. Once things start to occur you can reinforce them 
that is an opportunity to do sornethlns and build on a person's pre- 
disposition about learning or about working for you. 

Mslcally what you have seen Is that we all conie Into situations 
with a mental set . ¥e all enter Into envlrorments with cei'taln kinds 
of predispositions that either effect the way we are going to respond 
or In^fact cause us to respond In different ways , Me^tlve state- 
ments nay be otey especially when you get to say scrothlng which nay 
be a very Inportant thing to you. 

A dlscrijnlnatlve stimuli or acts as a cue for some behavior 
to occLC' . You are here today because you rray feel It is a^roprlate 
and the behavior Is leading somewhere. Yau. are not emctly sure 
where It is going but In each of these behaviors there are a nmber 
of possible discriminating stimuli for father behavior. You are 
interpreting your behavior as somehov; being directed toward getting 
some kind of reward. You ndght also Jnter^et your beliavlor ne^tively. 
I don't want to be punished. I don't want to be enttaK^sed. 
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think that rost beiTavlor is a3jned at getting good tilings rather 
than avoiding pioiushTient . I don't laiov; that this Is Just rrw personal 
opinion. Iri^'a nonral classroom the rev-jard system operates like that. 
It v/ould also depend on the age of the person amd that my be an index 
of the social mtirity of the "person. For ejample, I Imow nc/self there 
are probably seveml things I do during the week to avoid bad feelings 
on the part of a superior^ But you see I work for a superior who is 
very good In reinfcrclns the kinds of things I do. 

A student, who haD been coasting In a coia-se, begins to diligently 
atidy for a test. Ihe results of a test constitute the reward. AH 
of the Players on a basketball team suddenly stop playing and walk 
over tc" their coacri. Vfnat nakes the players waLk over to the coach? 
TJiey might Eet instructions which could help them to win the ^me. 
Anything else? Well, they get to rest wfilch is a reward. 

WiBt reinforces people Is not always evident. Basically 1 guess 
there are various kdnds of reinfoi^cenient obtained frm doing what 
you do. Extrinsic rev/ard my jnclude money , prndes^ ^Id stars or 
permns a good evaluation. The point I guess is that all reinforce- 
mnt conies 'fVom learning for learning' s sake, or for the sake of 
doLng all those good kinda of things. 

A ^oup of people nay for example snicker over some one parti- 
cular per'son who is continually disruptive in the library even 
thougj-i the librarian has asked that person not to come back, What 
causes triat person to continue to do it? Reinforcement I A person 
who rarely cores to the library begim to come to the library. 
He starts doing all l<inds of research on a science project. What is 
the soiffce of reinforcement there'? Tiiat's not as slnple as the 
first one. He is Eetting help fi^om tfie librar^y. He is getting v*mt 
he needs. V/liat if he came in t)ie flrot day and did not flni what 
he needed? In such a case there is not iTTUch chance of the behavior 
l)erslsLing. 

^ chance the librarian nmy iiavc wakened that morning to a 
vsn/ good breakfast. Wien she vvalked into the llbmry her disposi- 
tion ma fyeat about working that clay. Maybe tliat librarian was on 
duty when "that person walked up, Ttie llbraiUan smiled and offered 
to help the person find materials. In other woi-^s, the encounter 
■fac a pleasant experience. T>ie relnforcernent was In finding that 
naterial. It could be one of mr^ tilings j but you see that the 
llbrariarT can control nany kinds of beteviors. 

A [jerson mv become a habitual liar refprdlng the return of 
bonks. Vmt Is ills i^lnforcemenfc? He got away without penalty, 
which l3 probably the biggest reinforcement. Lying is a particular 
kind of beravlor. Ifnen you lie you are really trying to avoid 
pLinislTOnt. Putting a stop to f.tnoo may cause that person to stop 
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lying acQut retLming books , I can ^:ee you doiiig timt but then you 
mig}* not get any tooks back. Kov;ever you iriay be able to deal with 
the matter on an Individual basis, 

rtoy mnberB of yom^ staff M\o were once honest nay now Imve be- 
gun to cheat on some of their work assi^iriBnts. Wliat is the rein-- 
forcanent there? They were not rewarded for what they were doing, 
so why should they do it? However it my not be neoessarily the 
case/ ^ley nilgtit J^ost thiril< that they can get away with it,^ For 
years we have said tlmt how a perDOn acts is his own responsibility. 
Biit wten you are in a supervisory position^ you do in ftct have a 
responsibility for ccontrolling staff behavior. 

rtost people iiaintaln that those who break the law should be 
throv/n in Jail. It follows thiat betevlor rmdificatlon has t^en 
place there too. If you think back you can see that reinforcement 
worte all the v/ay dovvn the line to sane partlciJ.^ behavior that was 
exhibited. It happens all the tiire. Even as school Is dismissed to 
discuss student claahes.with rmBrrbers of the opposing faction^ incl-' 
dents of violence increase in frequency. Yoi^ staff manbers may 
not be getting along. If you then dismiss a staff iTBetlng so tliat 
they can get it together ^ you are really reinforcins the beavhior 
you 'Want to avoid , 

Some staff nteinber my be getting away with something. Posslb].y 
you have edlowed a staff meiTtoer to do all the talking. So what rein- 
forces that staff merrfcer is allowing her to get to say whatever she ^ wants 
to say. How are you ^ing to extinguish that behavior? Sorietlmes it 
is very difficult to imore people. But in l^orlng behavior you 
are taking away the reinforcement. 

Some of you rmy be in charge of staff people. You have certain 
renders on yo^^ staff who constantly foul things up even thou^ you 
give directions, and talk to them* You tell them exactly what it is 
you v/ant. But you always get a starxiard r^esponse. Oh^ I'm sorry: 
Oh, I fOT-gotl So she is being reinforced. She got away with saying: 
I'm sorry. Ap^ently this staff member wants individual attention. 
You can extingulGh that behavior by refusing to give attention to 
that behavior. 

What else cotad you do to extinguish that behavior? Perhaps 
you have a staff mentoer who is always ill on critical days , Does 
that happen to you?. How are you going ^^to extinguish that behavior? 
How ore you going to irodify that staff merger's behamor who happens 
to be ill the day that something critical Mb to be done? It my 
be possible to giver her a special asslgmient one day earlier than 
usiml. 
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^noose a behavior i^ilch a staff meTnber exhibits ttiat you would 
like to rrcdif^. Ttiirik of all the people on yoi^ staff and all the 
people you work with* I wuld lil<e you to tliink back to the behavior 
on the part of that staff reitber and v^lte do\vn what you thlrtc is the 
stimulus to that behavior, tet causes tliat behavior to occi^? Wlte 
down m successive steps how you are ^ing to chaiTge that behavior? 

WiRt do you do mth a staff renter who doesn't want to over« 
excel? The cause is basically that young people have difficulty 
expressing their needs. Could all of you pin the strateg/ to the 
rermdy for that situation? Qie thing would be to mke her more aware 
of lAiat she is goings and e^^and this young adult's contact in other 
areas, tehavlor rodiflcation help a per. ion who Is having diffi- 
culty > or perhaps doesn't like her jobj or sljiply does not wmt to 
participate • 5y using reiiforcement appropriately you cm begin to 
iToilfy that behavior which is a very hmane thing to do. You my end 
up in naking her Job 5 or whatever she is doings more pleasitt*able be- 
cause she is now being reinforced for doing so* 

Abuse of sick leave often presents a problem in any kind of 
adMnistrative setting. At first glance, one nay want to restructi^e 
the sick leave, but atructi^e alone can always be subverted. If you 
are In constant contact with that person. It nay be pDsslble to 
chart the dai^s on which that person is absent . On the day before 
an anticipated Usance, one could hold a conference Intervl.ew with 
her in order to express appreciation for work well done. 

Basically tiie idea is tmt wten people do gwd thirds they are 
reinforced, Wien we do good things we need reco^tlon. If recopii- 
tlon is not forthcoming, rrajy people will tr^ to get It by taMng an 
extra day off. Lack of reinforcement is quite evident when sonteone 
else gets credit f^or all the work you may tiave put in on a proposal. 
As a result, such a person nay feel quite Justified in taMiig off 
aeveral days sick leave. 
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A LAY PEnSarS BEHAVIOR MOD GLOSSARY 



Unconditioned Stimulus: any stimulus that innately elicits a response. 

Conditioned Stimiilus: a neutral stimlus that 5 after pairirig with an 
uncorriitloned stimulus, elicits the responae irumtel5f elicited 
by the lancondltioned stimulus) • 

Response: ajiy clTange in ti.e internal (can be imconditloned environ- 
ment of an or^ilsm or conditioned) (a stirnulus and/or response 
cm be the same thing) . 

ClasLilcal Conditloriing: the pairing of imconditioned ^ conditioned 
stimuli over a period of time until the condltiomd stimulus 
alone oliclts the unconditioned response. 

InstruTiental Condltlomng: of all responses occurlng In a particular 
situation^ the response rost closely followed by relnforcerrent 
is the one most likely to occiar again. 

Extinction: pcnrBnent reduction in the probability of a response by 
conBistently withiioldirig reinforcement. 

Discriminative stimuli S^: a signal Indicating a response will be 
followed by rev/ard. S-delta: a sl^ial Ijndicatlng the response 
v/111 not be follov/ed by rev/ard* 

Secondary Award: a s.tlniulun whichi is paired with a prirmry reward 
and acquired the ^properties of the ^Irmry r^eward* 

Reward Schediae: a schedule for delivering relnforceiTCnt to de- 
clred responses , 

Fading: ^\adual resTOval of cues and prompts in leamlrig a response. 

Premck Principle: behavior that occurs at a high frequency can be 
iii^ed a;:: a relnforcer for behavior vAilch occurs at a low 
fV'equency . 

Modeling: a performnce of the desired behaviOT*. 

Shaping: sequence of successive steps is rewarded until a conplex 
teminal beiiavior occirrs. 
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Extinction of a response will occur if reinforcement does not 
follow the respom.e* V/,-^'th the follov/ing classroom behaviors ^ specu- 
late what reinforcements may be maintalnaiig them. State a strate^ 
for extinguishing theni. 



1. A student falls to allow sufficient time for cleaning 

laboratory equipment after experiments , 



A stiKient disrnipts class discussion by yelling answers 
to questioas without first being recognized by the 
moderator. 



3, A student always forgets to bring a pencil and paper 
to class. 



4. A student never pays attention to instructions for 
exercise.? and Gon^^equently iromt be told individually 
by the teacher. 



5, A sti^ent 1;^ Kent to the nirse^s office because of 
h^nd^iehnn the periorl bf^fnre each of his algebra 

exarrvs * 
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DIS CRIT-lEmTIVE STP-TULl 



Behavior will only occijr> If It is deemed appropriate to the 
stident . Itie appropriateness of behavior is Indicated by a cue or 
dlBorimnative Btimum . 

In each of the following behaviors, list a possible discrlmjia^ 
tive stiinulus or stlinuli for th^t behavior. 



1. At the end of the class period, the stiMents leave 
the dassroom en mss . 

2. Although stuierits were not verbally instructed to 
open their notebooks, they stop their talking and 
prepare to tal<e notes, 

3. A student who ms been coasting in a coiff'se, be- 
p;in3 to diligently stidy his notes and text. 

ii . All the players on a basketball court si^denly stop 
pLaylng aid walk tov-rard their coach. 

5. All stiidents in a school quickly leave the bulMlJig 
in an orterly fashion according to fire drill 
regi'lation. 



1. 

3. 

H. 

5. 
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STIKULUS CONTROL 



Qianglng behavior is more ccfnplex thm simply glvljig students 
remrds when they do something correctly. With sme stirients^ you 
rmy wait ijntll retirement to observe a correct response. You must be- 
cane a naster of stimulus control to increase the probability that a 
favorable response will occur, 

Belov/ are ten h^TDothetical situations which may affect a stu« 
dent's predisposition tovjaixi letirnlr^. If you feel that the effects 
would be favorable 5 place a + in the space period* 

_______ 1. Tl^e teacher renlnds the stident of his father whom 

~" " he admires very muclu 

2. The stirient was awakened late and skipped his usual 

brealcfast to make class on time, 

- 3. "i^ie teacher lost an argument with a traffic police- 
mn over a citation and is still upset at the begin- 
ning of class* 

a, The room Is neat ar^i comfortable with bulletin 

boards arranged with interesting naterlal* 

5, Tlie student was not paying attention during the in- 
~ " " Gtructions ar^i does not Iciow what to do. 

^ 6. Tiie first lessons of the school year are structired 

~~~~~~ to enable students to partloipate favorably. 

7' ^^'ie student ^s teacher last year was very pemlsslve 

and frequently lost Gontrol of his class. 

_________ 8 . The student has heard much about the course f^OTi a 

~ brother who Imd taken it last ye^. He has taken 
a seat In the first row, 

_______ 9. "R'^Q teacher does not tolerate being questioned or 

cor^Qoted by the ntirients. 

1 0. mvm the student is unruly his parents threaten to 
' 3end hjjn to school to be punished by his teacher. 
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?aT;:c:FALS of laAKiina theory 



1. Eteiiavlor- wr^lci. are r-v/ru-iou (roinforced) ai-e more likely to recir 



f^,rr . t-o nr,-t effective iii learnliig, rruist 

V;-iTo-^ ni^fni-nlmiediatelv after the desired behavior and be oleai- 
lylorinected wini that behOTior In the mind of the learner. 

^h^.^r. reDetirior. witnout Indications of iinprovonvent or miy kind 
of rcinrbrcenient: (rewarvl) io a poor way to attempt to learn. 

threat an;I pLini^rr^wit nave variai^le and uncer^dain -sffe^tD upcn ^ 
1-arniaF; they may mks the puniohed response more likely or le&. 
likely to recur; they my set ud avoidance tendencies which pre- 
vent firther learninp". 



WTTIVATIOii 



5. 



ppadinesa for any nev; l,airdm i.; 3 ccrplex product or interaction 
ai^onr :^uch fector^i a. (a) ourflaient physiological and psycholo- 
rrcal mat.irity, (U .enae of the iinportarce of the new learning 

i.,arn«r in hift world, (c) rmstei^ of prerequisites provid-- 
1^ ftilr cimnce of success, and (d) ft-eedom from dj.scouEase- 
merJt^ (expectation of failure) or threat (sen5e of danger). 

>,rnr'-u:-^- for^ hv'O;-:., noir«i, i^n^muiafcinE experience Is a kind 
of rewai^r widoh 1;^ quit., effeutlvc in conditioning and leamrng- 

TVi^ tvD- of 1-^v.ara ( re Infor cement) wMch haa tne jreateBt trans- 
4r value' no "athe- life -iltuatlonc 1^ tne kind one giveo oncGeU - 
r,h- .^en.-e of .;at:::fact Ion in nQhlevirg purpoceD. 

Lf^n-ner:. nr'ncn-o:^.: in ar^ area of leOTiing only as fai' as they need 
ro 'in order t^ achieve their purpooeL: . Often they do only well 
enoi^h to "mit hy"; vdth increased mDfciva.tlon they uiprove . 

0 d}i<- most effective effort Lii put forch by children when they 

att^'mpt tasks which fall In the "range of challenge - not too 
easy anh not. too 1^'d mere .imoom seent; quite posniule but 
rr't c'''rtaln, 

1EACHING I'ETliODo 

in nhiiriren aro more apt to throw themselves wholeheartedly into 
' any project 'if they thansclves have par'tlclpated m the selec- 
tion and planalnr «h tao enterprise. 
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11. Reaction to axce33ive direction by the teacher is likely to be (a) 
apathetic conformity, (1.) daflaiicej io) scape-goat ojig^ or (d) es- 
cape fron tha whole affair. 

12. Over-^trick diccipllne U associated v;lth rrore conrormlty^ anxiety, 
ahyneaoj and acquiescence in crilldren; ^eater pennissiveness is 
associated vd-th ^rmre initiative and Greativity in children. 

13. r^larr/ oupila experience co much crltictsmj faili^e^ and discourage-- 
nnnt in' ccriool that theii^ ^lelf-^cnnf idenae ^ level of aspiration, 
and sense of v;orth ax^e danmged, 

Wieri children (or adults) experience too niuch ftnartrationj their 
behavior ceases to be inte^ated^ pi^poseful and rational* 
Blindly they act out tneir rage or diGcoi^agemant or withurawal 
Tlio threi'hoid of what is ^'too much'' varies, it is lowered by pre- 
vious failure:^ 

15, Pupils thlril< v/hen they encoujiter an otastacle^ difficulty ^ puzzle 
or' ch^iUeHiPce in a course of action v;hich interests them. The 
proce.33 of ' thinkins Jjivolves designs and testing plausible solu-^ 
tlona for the problem as understood by thinker, 

15. Lest way t.o help pupllo form a general concept is to present 

the concF'-t^ln niJ7ierou3 anA varied specific situations ^ contrast- 
ing experiences with and without the desired concept ^ then to 
encoirage precise forrTiuLatlons of the general idea and its appli- 
cation in sitintior^ different ft-om those in which the concept 
v/a^ learned. 

17. ^le experience of learning by sidden Insight into a previously con- 
fucad or puzsling oituation ariaes when (a) there has been a b\€- 
ficient background md preparation^ (b) attention Is given to the 
relationships operative in the mole situation, (c) the perceptual 
structure '■freco'^ the key elerar^ts to be shifted into raw patterns 
(d) the ta:;k in rneaJUnEful axtl within the range of ability of tiie 

subject . 

18. Leamin/: from readiJiK is mcilitated rare by time spent recall- 
ing what has been read ttan by rereading* 

19. ^"crf^pbting proceedi^ rapidly at first — then irore and more slowly; 
T^e:^all nh vf^tlv after IcOTnlng reduces the aniDurit forgotten* 

20* People rememl:er new Information v;hlch confirms their previous 
attltules better than they romentoer new infonnatlon which rms 
X Gounter to their previous attltides. 
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SUBJEOr MATTER 

21. No school sxtj^eots are markedly Giiperior to others for "strengthm- 
inp: mental pov;er:^J' Qunoral improvement as a result of stiidy of 
Qx^ 3iibject'dopondi> on Ln^truci ion eesl^ed to build up generali- 
zations' about principles, concept forTratlonj and improvements of 
techiilque^ of stidy / thinlclng^ and corriiiurLiC-ation. 

22- Children (and adult3 even nx^re) tend to aeleot ^oups, reading 
iTiatterj T.V. tiKy^i^^, and other influences which a^ee with their 
ovm opinions; they nreak off contact with contradictory views, 

23, Wiat learned is nost likely to be available for use if it is 
learned in a situation much like that In which it is to be used 
arid unnediately preceding the time when it Is needed. Learolng 
In criildhood^ then forgetting^ and then relearning v*ien need 
arisea in not an efficient proceaure* 

2U, ^le superiority of rnaii over cnlQulating irachlnes is more evident 
in the' foimaatlon of questions than in the working out of 
ansv/ers . 

25. Ttelevlsion is the irast ft^equently reported activity of elementary 
ocliool pUDllD, oGCUpyinr atjout the oajne nanher of hours per week 
ao are given to school ~ far rrore than would voluntarily be given 
to cchool attendance. 

EVALIJATION 

26. If there is a discrepancy betv;eon the real objectives and the tests 
used to measK j aclilevement ^ the latter becomes the nrnln In- 
fluence upon cnoice of ^mbject rratter and rethod* 

27. Every tmit: In huiian behavior iB a produGt of the Interaotion of 
heredity (ao detennlned at conception by genes) and envlroraTental 
influences . 

28. There are apecific stages in Individual developrent during i^tiich 
cortaixi capacities for behavior appear. The nHmer in which these 
capacities arc then utilised sets a pattern for later behavior 
which is higtily resistant to ctoige. If un-^utillzed then, they 
are likely not to develop later. 

29. irost iBpld mental ^ov/th occurs du-ing Infancy and early 
childhoodj the average child achieves about half of Ids total 
mental ^ov/th hy the age of five. 
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30. Dir Ing the el0iTentary school years (ages six to twelve) nest child- 
ren enjoy energetic activity ~ riiriningj chasing^ Jurrping^ shoutijigj 

roughhouse , For riiorit Dtald adiilts this is uncoTTifortable* Boys 
a^e generally m>ve vigorous 5 active^ roughs noisy, and non-conform- 
ing than are girls, 

31. Not until adol€Scen(?e do inoBt children develop the sense of tirr^ 
which Is reqLilrcd Fov iilstorical pGrspective, 

32. The significmice of tha ijiportamt biological tr^isformtlons of 
pi^escence (growth prdJiery se^ organs ^ developinent of secordary 
aex characteristics^ skeletal muscular ^owth, glandular inters 
action) lies mainly In tlie n^aning which cultm^al norms and per-^ 
sonal M^otry have given to these chianges* 

33. Ability to lea^n InOTeaaaa with age up to adult years, 
rNDIVIDlJAL DIFFERENCES 

34* No two people rnake the same response to any school situation* 
Differences of heredity, physical nmti^lty^ j itelllgence, motor 
skills, healthy expOTiences with plants ^ siblings , playmates; 
consequent attltideg^ mtivm ^ drives ^ tastes^ fears — all those 
and roore enter into production of each individual's imlque reaGtlon. 
People vary In their minds and personal ties as much as In their 
appearOTce. 

35. Pupils vary not only in their present perfomajice but in their 
rate of ^owth and the '^oeilirs" which represents their potential 
level of achieveTOnt , Some "late bloomers" im eventually si^- 
pass pupils wtio seern f^ ahead of them in ^ade school p 

36* Children^ s ^ins in Intelligence test scares and IQ's are posi- 
tively related to aggrassiv^eness^ Gorrpetltlveness^ initiative^ 
and strength of felt n^ed to achieve. 

37, Pupils g:>Quped by ability on any one kind of test (age, size 3 IQ^ 
readings arlthrotic, science^ »t, rmislc^ physical fitness, am 

so forth ) will \mry ov^er a raiige of sewral ^ades In other abili- 
ties md traits. 

GROUP RH^TIONS 

38. Ihe rl^it size of group for ar^ activity deperids on both the 
mt'Arlty of the Individuals and the native of the activity. 

3-, ':hwn g:^oups act for a ^OTTOri goal there Is better cooperation 

-nd KOVQ fl^lendliness t^han ^vhen lndlv3.tels in the gm^^ are en- 
p.ged in conp^titive rimlry v;ith one /nother* 
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110. Children leain at m early cage that peer consensLB Is an Iji^ortarit 
criterion; they are uncamfortable when they disa^ee with their 
peers , and especially when they find thexiBelvea In a minority of 
one a^inst all the others. 

111. Pupils learn much Prom om anothers those who have been together 
for years learn new rmterlal itiore easily ft*om one of their own 
group than they do Srom strangers. 

1|2. Children who differ in race, nationality, religion, or social 
claas back^ound, but who play together on a footing of equal 
status and acceptance, uaually coire to like one another. 

1|3. In TOst school clases, one to three pupils remairi mchosen by 
their classmtes for friendship, for parties, or f or worlclng 
conmittees . These "Isolates" are usmlly also unpopular with 
teachers . 

Leadership qualities vary with the deimnds of the particutef sit- 
uation. A good leader for a football teani may or my not be a 
good leader for a discussion group , a research project, or an 
overnlsht hike; leadership is not a general trait. 

1(5. me soQloeconomlc claas into which a child happens to be born 
stron^y influences his life changes, 

K6 "B-ra-thlrds of the eleinentary school children of Anericajn come 
ft-otn lower-class hones , the one third who come ft-oin the lower- 
lower class usually find school very uncongenial. 

47 Children who are looted dovm ipon (or looked up to) because of 

their family, school rrarks, social class, racij nationality, reli- 
gion, or sex tend to adopt and to intemalize this eraluation of 
the iTB elves , 

48. Attitudes toward ineirtoers of out-®'oups are usua lly acquired from 
roeinfciers of one's in-^oup- 

49. Oiildren choose rrost of their 'njest ft'lends" Cram homes of the 
sajne socioeconomic class ai their own, 

50. Fore girls than boys wish, ft'om time to tim^ that they could 
chaiTge their sex. 
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111 this session m will spend about a half an IrxQvr talking b.- 
bout some basic prlriciples of trailing mid then I would lU«e to 
spend the remaMer of the time deTOnstra^.lrig three dlff^erit mdm 
of trairilng people , I thlnlc you will f irri the denomtrations not 
only reveallJig but £Xm. 1 will divide you Into three different 
groLps and asslpi each -^oup the same task. Each of you will be 
given a different mAe for tmlning yourself to accorrpllsh the 
task. Then you vrLll be evaluated as to how^ v/ell you vvere trained. 

After 15 yem^j of t^aahlng with a nrnjOTity of it in par^ofesslQnal 
schools, it becon:e:; difficult Co differentiate between educating 
and training, AofMslcrial schools supposedly traM people v^hereas 
the academic d\iom±-^ educate people. Tne difference su^osedly 
being that Drofesisloma schools deal \srlth real^OTld Bituation- 
specifc, progrr^atic Imoi^ledges^ skills aM attitudes whereas the 
academic dl^^n- rpl3r.es deal in mDre abstract and theoretical concepts 
in a riOTe generalized setting* 

Ihere are three basic prljiclples that mi^t be kept in n^d re- 
garding tr£^:liiing prograjns. There ^e: (1) the trainees rmst know 
what Is expected of themj (2) the tmlnees itmt imow the processes 
or experiences they will encounter during the training progi'amj and 
(3) the trainees must taow how they will be emluated. 

^ere are literally huidreds of alterratlves for acGonpltshlng 
these tliree nmin functions of a tmlnlng pro-am. As you can see^ 
if you can inform the trainers of these three baste elerTients you 
have ali^e^y planned your traiiiine pro-am. 

In the node of discovery lewninga the trainee observes a 
process or phenomenon ord then asks questions of the trainer to telp 
him discover vtet Ms been learned. You have experienced role 
playing vAiich is another type of learning process vti^Ve a situation 
is slniid.ated, Ihe use of more coniplex simulations aid ^nes are 
other alternatives of tiMJnlrig people, The ^e of minted mtter 
is the orm rode a lot of trainers rely on but it has its dlsadmn- 
tages aa I hope to dOTonstrate to you* Of course the airilovlsual 
model has been In v^ue for the last Trnw years. 
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Allov, TO to provide you v/lth some basic principles that will 
pemit you to design a successful trainir^ prolan. 

1. People motlmted to leam those things that are 
highly correlated with their cLrrent conoerns and 
current work related pi^oblems. 

2* There is a direct correlatiori between the success 
they have e^cperienced In past tmlnirg progrcjns and 
their motivation to learn* 

3. Itie shorter the time Bpm between the train^ pro- 
ffm and the need of the trainer to apply or use the 
trailing the higher the Interest in the traMUig pro- 

The TTDTe the training pro-am is able to build upon 
past e^erience^ taiov/ledgej skills or attlti^es the 
gt'eater the level of learning * 

5* The ^eater the awareneBs of tiie trainees In terms 
of their ovm capabilities^ the higher the level of 
^ earning, 

6, There Is an indirect cOTrelation between the complex-" 
Ity of the task and the level of leaming and motlva- 
tlon* If the task is too simple or too canplex the 
level of learnlr^ and motivation will be IoiaT* 

7. Tne greater the acceptance of the trainer of the value 
of the training pro-am ^ the hi^r the level of 
learnlrig , 

8, The greater the degree of active ^rticlpation by 
the trainee in the pro-am the hlgter the level 
of learning and i itivation to learn, 

9. The greater the ^ training prograri is con^uent with 
the trainee's wlue systenij the hlglier the accep- 
tance of the prop'OT. 

A siiTple contrast to keep in inlrd as you begin to desl^ your 
tralolr^ pro^OT is that there is both content to consider as well 
as* process. "So often we forget about the process aspect and be- 
lieve that' content specification alone is enou^, W.ct happen is 
thiEt the process begins to get in the way of the cora-^nt. There- 
fore^ both niist be considered art plauTiied for. 

Needles; s to say^ if you are going to establish a tmining pro- 
grmi you mmt set up sorie obj'ectlves for the training* Bug objec-- 
tives can be viev/ed In two ways. Firsts v/hen objectives are vleTOd 
as a process the lemiing experience must be conplete in Itself. 
Ifiis type of prop^sm Ymm as its objective the acquisition of skills 
knowledges, or attitiMes. 
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Vlawed as a goal^ the objectives atternpt to Bpeclfy the abilities 
the trainee Is supposed to have at the end. TJiis type of trainir^ 
program Is usually a series of sequential steps each building upon 
the other* No one e^^erlence or session is Qonplete. IVplcallyj 
this type of objective realization would begin with theoretical con- 
cepts and erri with l^oratcry practices InteTOsliip w on--t he-Job 
training. There is difficulty In keeping a balance between theory 
and practice. 

I would now like to demDnstrate three different modes of train- 
ing* Tm tminini5 objective is to train you to play a card gaine 
called 21 or black Jack. The tlvee modes are: 

1. One group will be given a 10 page written desGription 
with eMjnples of how to play black Jack. Biey ^e to 
be trained via reading the printed iratter. 

2. A secor^ p^oup vdll use a computer simulation of the 
^me of black Jack. This simulation has all the 
black jack strategies in it and will illustrate how 
to use these strategies. 

3. Ttm third group vJill teve on-the--Jab trainlr^ with an 
expert. Kiis ^oup will sit with the expert and he 
will train you by actually denDnst rating and giving 
you practice In playing. 

Each ^oup 1^/111 mvtj half an hour iji the tralring session after 
which the evaluation session will begin. The evaluation will take 
place in two modes. One mode will be objective in that each of you 
will be given 5 chips and you will pl^ the gane f^ 20 minutes. 
Those who lose their chips apparent ly did not le^n the ^me. The 
second mode is subjective because an observer will watch your play 
md evaluate how you follow the rules md how well you arrploy the 
correct strategies. Finally we will discuss the training Jewess 
aid the evaluation. 

It is quite evident that for this type of task each tralndjig 
rnode provldM different leaming, The reading mode provided excel- 
lent conceptimli2atlon but it was dlfflciat to apply when you had 
to play the game . .toy aspects not nentioned in the trmlnlpr/ nanual 
are lost to you. But the manual did provide a reference triat could 
be referred to. The siinulatlon provided hl^ motivation but was 
llnritlng In that you h^ to discover how to use the strategies of 
play. ITie on-the-job training provided the most rewarding result 
but was limited to v*at the "e^ert" kiew or could tell or show you 
in the time amllable for training. 

Any training nodo you decide to use hm its Gtrengtha and weak-- 
nesses* It is wise to natch and mix modes for different pi^poses. 



1G9 



/ 



B^STRUCTIONAL DEVEMPMiMr 
Diane J. Davis 



OLWECmVES 



1 Rgrticipants will recognize their ovm limitations regarding the 
desl©! of instructional materials and/or programB for adult 
leai^ners , 

2 Participants will denionstrate a willingness to respond by parti- 
cipating In acti^/ltles Identified to achieve camon goals. 

3. Particlpa:its will recognize the interaction process as a means 
for facilitating adult learning. 

Ej SlRUCTIOi^:AL f*EIHOD : Guided Discovery 

JMSTRUCTI Om smiEGDSS : Problan Solving, Successive Approxlinations, 
— Hole-Playing 

I.aS'IRtJCTIOMAL giiTIII'IG: Large aroup 

1 Participants vjere presented with an adult learner who posed as a 
patron'caniig to their library for help with an Independent learning project. 
Ky vlere required to desi^ a leading pro-am for the individual at least 
the following: 

a) A statement of what the patron v/anted to learn. 

b) A statement of ho\i the Learner would learn wimtever was 

c) fdescrtSlon of" the resources necesssry for the learning project 

d) A description of how the learnlins would be assessed. 

KESULTS* ^rtlclpants questioned the patron for the pwpose of ^i 
the Lnfirration necessary to specify the requested exponents of th. 
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2 After about seven (7) minutes, par ticlpajats_ were requested to 
sumarize the Infonimtion elicited from the quest lonajTg in tarns of tht 
Ijifonratlon requii-ed foi^ trie learning prop-am. 

RESULTS- Participants expressed coiicems tl-at they not gotten 
FhTmaed infortnation and requested an opportunity for role-piay- 
l5 a SS situation with Just two participants (one as patron ana 
one as librarian). 

3 TWO participants were identified and they IrLfilated a role-^playins 
situation based on the initial px'oblem, but with revlseci contera. 

RESULTS: Participants a^in recognized llmtatlop In their ability 
irMlit the informatiornecessary to complete the asalgn&d task 
of dGEisung a learning pro^bm, 

U Observations were mde regarding other kinds of Interviewing tech- 
niques 'and other kinds of _i,:fonrmtlon that might be more relevant to the 
problem. 

RESULTS- Several additional role=playlng exercises were developed by 
iri?tic5a^ts to try out alterrative procedures. The proced^es 
we?e mtaSrSloser approxl^tlon to the Empathic Model presented 
earlier in the Institute. 

OONCLUSIONS 



Participant conments Included a reoosnition of their own role, in 
the l^teractl^ process as imvlng a sJ^if leant effect on the_ direction of 

?iSrn1nE situation It was noted ttet content materials, in 
v?r!^S rneSla^re t^icaliy plentiful as are highly specialised Instruo-- 

in v;Sc^1ltoai-iS can likely ^In ej^ertise through tralnlns and 
experleroe . 

Ihls interaction was also seen as vital to the raanrier in which the 
cartlSSntf will cor^uct minl=institutes in their own librarws, especially 
1^ stS^traiiins that my be required to develop adult leamlns consul^ 
tants . 
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Your project for this Institute is to design guidelines for an In- 
service training pro^^m in your own library to train manbers of your 
staff as learnl:^ consultants . 

Under each of the categories listed on the following pg^es (and others 
that you ray add to this list), you are to vs^ite guidelines that you 
identify through the coi^se of this Institute. Certain specific tiine periods 
have been allocated for you to work on this plan in ^oups, Ihls Is, how- 
ever^ an ongoing project and you are encour^ed at any time to add to It aid/ 
o:.^ to consiilt members of the Institute otnff or other Institute partici- 
pants regarding it. 



Guideline Categories 

I, G oals or Objec tives of yoi^ Inservlce Proffl^am 

II, Skills or Content to be Include 

A, Dl^noslng learner needo |nd objectives 

B, Interviewing/Consulting Skills 
Identifying appropriate learner tasks 

D, Idantlfyiiig appropriate reaoiirces ar^i services 

1, in library 

2 , External 

E. Sequencing learner ta^ks* 
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Dasigniiig a irariagprnent syiStern for learners (when, where (s) he will 
v/lth consultaJit, do studyint^, conplete tasks, etc.) 



Desipxlnr m evaluation tectinique with learner to Identify when 
learriirig obJeQttiveB Imve been met. 



Ill, Inseivlce l^,^alnmg ProGgdures 

A. IteiTfcers to receive insorvice training 



B. Wlierej -vhen such tralJiliig should occur 



C. Should training occir Individually? m small ©roups? large 



^oupa? 



D. Wno should conduct thu tralnlng'i 



E. .lethods to be used for trairiing (lectiffess role-playlJis, 
reading assirments , i^oup discussion, problem solving) 
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p. fc^^ossnent of succe^;^ of Inservlce pro£yam 
G, Follo\^^=up tmining or activities 

r/. Resources Req uired for Tr-amlns _ 

A. FLnancial Resoirces 

B. Huinan reooLrceD 

1 . Staff 

2, Coraultants 

C. Equipnient 

D. Ifeterlals 

E. Time 
F* 2pace 

V. other 
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EffiHCISE OB,JECTIVES 



Prc'Oedii'e 



You are a member of the budget ceimiltfcee fca* a cormuriitj? library and 
are going to decide a coLrse of action for five najor expenditures. Two 
possible actions will be stated for each budgeting experditure and you will 
need to select one of the two. It Is recognized ttet, in rrost organizations 
there Is rom for cOT^romise and adjustments so you will be pennltted to 
dHVlse a third alternative. Hopver, you must ocmplete all five decisions 
in the tlm"^ allocated. 

Ifesic .L\ Study the library's Yearly Report which follows. 



Y EAHLY mmm 

Ibtal Budg'Jt Allocation 
Expenditures 

or all materials and eqnlprTient pijrchased 

Salaries, wages and benefits 

Losse'3 due to theft and vandalism 

Cost of depreciation of naterlals & equipment 

, Costs of enployee recruitment & tralinlng 

Public relations S advertialng 

r-Hsce llaneous 

rorAb EXPMDmiREs 

ot her dai>a 

F salaried personnel 

10 wage earning enployees 

25 work days lost due to absences 

15)1 Increase in con^lalnts re^rding products and services 
2% iiiGrease in employee conflicts reported 
12s Increase in products & services provided to users 
9% Increase in user's served 

k new services provided. ^ 



$500,000.00 



100^000.00 



300,00 0.00 

50,000.00 



35.000.00 
5.000.00 



8.000.00 



5,000.00 
^503,000.00 
-3.000.00 



^sk 2: Select a course of action f'or each of the following probleins. 
Circle the solacion you choose as an individual and that chosen by the 
©•oup. You will have approxlrnately fifteen (15) minutes to reach a 
solution for each problem. 
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T The llh'-arv's Internal persomel relations arfi? ^out 
akraif for an or^zatlon if its size. However, the eirployees as a &^ow 
^^%^m ttet win resuat in a total Increase in salary expen- 

SIl^S of $15,000 a year for three years. If the raise does not oonw 

It la llkel/that a nunter of qmllfled staff «my -«^i«n. £>hould 
t!S teppen, there il a good chance that replacements oBr : . reOatively 
qiilckly, given the cxxvmt Job rnarket. 





Own 


Qroup 


Cnoice 


a 


A 




b 


B 




c 


C 



spend mi $15,000 for salary increases. 

Let nmtters ride and replace any resipia- 
tlons with qualified appllcaJits. 

Alternative - - - — 



Reasons 



IT ihp library's well-lmown collection of historical docurents needs addi- 
tional Lnles to repair display cabinets and to purchase two very ^luable 
?^^^t arrcSr^ently available to add to the collection. The total 
SS^^aeS'if IsS^othLrir^anted 

to purchase new mtertals to expand the ver^ limited collections of Black 
History and Wcmen's Studies 



Own Group 



Choice 



Allocate the $30,000 for the collectlun 
of historical docuifints. 



B Plamtaln the status quo on tYm histori* 

cal docwient collection aM increase 
the Black History and Wonten's Studies 
collections. 

C Alternative _ _ 



Reasons 
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ni. The library has had a 151 increase in the namber of user complaints over 
the paist year, Enployees feel that a si^ilf Ica^ifc prDportlon of those com- 
plaints are a resiilt eitner of new en^iloyees wi -O are unfainillar with certain 
procedures or of ru-V/ seivlces being offered for vAilch they have had tosuf-- 
ficient tx%lning. Some also indicate ttiat the mges are m loM that sonie 
eiTployees do only what they feel they must do to n^JntaiJh their Jobs* The 
supervisors^ hwever, feel that the attlti^es of certalii lr4ividimls are 
priDBrily responsible for mary of these cmplatots and that^ if these people 
were replaced , user complaints would decrease* 



Qioice 



a 



^oup 
A 



Spend $^^000 for Improved peroonnel selec- 
tion^ development, aounsellng and train- 
ing. 



B 



Let ratters ride 



A^lternatlve 



Reasons 



IV* Ihe new cOTputerlzed sem^ch program was a big success this year* Tae 
$2500 originally spent on advertising the service resulted In a 5% in- 
crease in" the nwitier of users served and a 3% increase In the nmber of re- 
turn users. However^ the pro^^ data bank needs to be updated to nmlntaln 
the higli quality of this service. Ihe update will cost ^a^OOO* 





Ovn 


Group 


Otioice 


a 


A 




b 


B 




c 


C 



.'='pend the iSjOOO to tjpdate the prop^arn, 

Mlntaln only the $2500 ^vertlslng 
c&r^i©! . 

Alterative . 



ReasOiis 
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M^niberT of the Ubr-ary contaunlt.y i-oquasting that the library pro- 
ri.^ ties tqutptmnt and certain services for nieetUngo of local en- 

SnSnti: prou4?i n^^oups. ' coat to the library Vov provldlne this 
J^lSlilll bel^loo. 'some of the .taff feel that, should tha 
Se this £iervlce, other iTo^m will request the oame and tnw could lead 
; heavy derimnds on staff - above arxi beyoi-Ki their reeilar duties. 



lo.'ce a 
'o 
c 



?asonf3 



Own Group 

A Spend the $1200 to provide the service. 

B Do not provide tYm service 

C AlteiTiativ e ^ , - - 
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snnUWTION PROPOSAL 



This proposal Is ^ or the organi^at ion of a counseling and iniornia- 
Lioi) referral center (CIRC) in Urban County for the purpose of coordina- 
tin>; coTiuiunity reLources into one central location, the compilation of a 
commuriity infor -Men direc ory to be distributed tliroughout the county, 
^nd the establ^^'^ \ ; ot inf c rvia L ion referral center to provide direct 
acces:^ to coninH itv services by county residents. This project has been 
dfiveioped to provide be-tLer service to tlie people of Urban County in meet- 
ing inc^ir inforn;aLiun needs il rougn a coordination of the four traditional 
types of library staffs. 

PROPO^^':' OUNKBLING AND INFORMATION CENTER FOR URBAN COUNTY 

Submitted to: State Library ComrriitLce for the Ad .inist ration of 
TSCA Title TIT Grant 

l"rep,?red lv; Project, Plauning and Evaluatior Cornuictee for the Assoc- 
^■ation of Academic, Public, Scliool and Special Libraries 
serving Urban County, 



Body o l t!: e Fropi. ^^al 

Libraries have trad ■ : iona I ly been considered as simpl-^ i ppliers of 
'laterials, with little or no interaction between the librarian and the 
_lient. The* ^ also has been little interaction aniong the diffcrenc types 
uf libraries witliin the cunnnunitv, and no real attenipt made to conBolidate 
and niake available to tlie public all trr resources in the couivnunity. 

In the coniniunity uf Urban County i\ . proposal wilI help to expand the 
role of the library to include a cenr . learingliouse of information as 
well as the role of the librarian to incluue being a consultant and referral 
agent to these? resnurces. For tiie firat time, all the libraries in the com- 
numity (public, acadenic, school, and special) have formed a consortium and 
are working toget uer lo provide the maKirnur;: amount of inf ornjO t ion to the great 
est number of i-'oplu. 

IBl 
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T^^ia consorMu: ,^>iil e£.'ablis;i an intnr-at.ion and ruferral center, 
with '"pal, barters at tU- t-.ain branch of the Urban Public Library. A data 
bank wni oi. cor t.iU-a oi: all resource's in the comn-unity - government and 
i„atp o-^sniTBrinnn and institutions, service agencies, and individuals 
wir^. uecial inii-rests. Ihc inforn,acic-n fron the dnta bank will be com- 
P< ■ ^nro a direciorv uf cumi.amitv resources vnich will ht nade availaDle 

the libraries in the consurtiunn pro ffcss iona 1 s , organizations, m- 
scitations. and counseling services, well as to the general public. 

In addi'ii^ rn- directory, an information and referral telephone 

Kervice will be esLabii.heJ. One celophone call to this clearinghouse wiil 
provide t:.e cilent witi: .ii^ect access, to inforu.atlon or referral to the 
rippropris' e resource.. Ar extensive public relations campaign will inform 
(he publi: ni this ..-rvicc. 'i:t,ro..gn this aervlctt, the consortluni hopes to 
lUevia^.- - .v,t. ..f the problt,:,s lack of a uuPrdinaLed enargency system, 
etnnic d 5 f t-r«v,. es . t hr; negie. i^d disabled and hon:^-bfKU-sd populatior he 
imernplovc! - prevalent in t' x Urban con-iiuni ty . 

] . Con^n.uu i t y Served : 



Urban County is an irban coi-runitv, weli-knov;n for s industry. It 
is a national center for the production of steel, li„iit als, glass and 
coal The county 1= headquarters for :--any national corpo tions, has an 
academic co^nrunitv of nine colic .es and universities, is the home o. four 
professional .ports teams, culrural ..ciinies, a medical, research commun^ 
itv, and rran" rec rcii r i ona ' gr- 1 ivit ios , 

Urban Cr-nrv 1,^^^ a population of 1.6 rWii-on people wito diversified 
oackgrnunds . i n.^v Jifferenr Int. u.„ts .r.d probl. Twenty percent 

of the p,.pu!atlc.n is bin.. , Qvor twoHLy c. U ::out s are represented and 
escabli.:.a in c,K.n:unlt. bsets tiiruugh, , o -ty. Also represented 

in the .o;mnunitv in siRnifican!; n nbers aic :,luden:^. the physically and 
Tenta Iv handicapped, and the aged. Blue collar worKers, corporate - ■ 
cials, lawvers, doctors, and tninisters add to the diversity of the commun- 
ity' people. A!', of these Indivlduata iiave social, personal, educational, 
ptotv io'isi .-nd recreational needs and goaii to be satisfied by the county. 

!(,„■ ,f fat! s'fit ;)f the wu-.'niunity population is involved in 

industry, < M^en;, feel a strong nt;ed for infor'.atlon centering on unemploy- 
ment proprj; s , V... - i.nuiL 11 niing, continuing education cLusses, worknien's 
compensation and puoiic aid pro,irams . Even t iiough tiie largest segment of 
the count v'.s population falls into the educational cetegories of high school 
educated and functionally illiterate, citizens of Urban County undertake an 
average of 3-a learning projects per year. Presently these sel f -learners 
forfeir many valuable resource agonci-:; and people because there is no 

clearinghouse from which to access information, counseling and re- 



centra 1 
f erra 1 a 



In '. I •• LOKir iin it y 



^ _ . jL Urban Cuui.ty, liicrc exists inany public and pr^'atr 

agencies dealing with cor-munily services that often duplicate efforts. Dup- 
licirlon wastes tisT^c and rcBOur.:cH, both human. and flnancliiL. It also re- 
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suits in a confusing u^ultitude of resources being offered to the cltisen, 
Perhar ' the best: example of the lack of cooperation and coordination and 
the resulting duplication of efforts 'n the area of library service to 
the public and private sect ors of tliib -:wn-iunity. Within ' " square miles, 
there are 25 school libraries, a public. library system with sixty liberaL^ 
arts college libraries, one with an emphasis on education and many special, 
libraries including five industrial three hospital library and several small- 
er ciiurch libraries. There is little communication among this large group 
of libraries let alune coordinacion and cooy ration. 

The lour types ri libraries in this county have formed a Proi^am Plan- 
ning and Evaluution jonso-cium. This is the first time in .he county that 
;:;;v coopera: ivL^ v^- ire ha^: bo^u Bliei'^pted aniong any group of public : ':^rvice 
agencies. The Pr _;rarn Planning and Evaluation group under the auspices pro- 
vided in the Lib--ry Services and Construction Act, Title III, have prepared 
this proposal f^ a coordinated and coo^^^^-^tive inf orma tion , CQinsellng and 
referral K^^rvic responsive to the i I needs of our community. The 

proposal IS ^ ing an initial i;rant . xemenr liti^n of tl^^ prot^am. The 

libraries a blic comn;unLty funds wi.l support the continuing information, 

counseling efurral service :n Lrban County, 

2. Problet: 

While resources are available throughout Urban County to satisfy almost 
every hu.n;an need, there is little direct access to or infuimation about these 
(-^-Uiuuity serviceH. As a result, utiliEaLion ul these rei^ources is minimal. 
Most people do not kr.jw who or where to call when a problem arises. 

AUhou); LhoiM^ are many potci^Liol heK..Lng organizations in the county, 
access to theii; is limitrd and hampered by the inefficient road systeni and 
lack i 1 public transportation and in some cases by language barriers. There 
are various hotlines in the county for specialized services but to use them 
one must keep a list of all tiie phone numbers. There is no cancral clearing- 
house, no one vital telephone number that persnv:' in trouble could use quick- 
ly. 

As a result, seven persons have died ;r/lthin the past 6 months simply be- 
cause they lacked the necessary iniornnir ion quickly enough. These included 
3 poisonings, 2 drug overdoses, 1 sui^Mle, and 1 fire-related death. Many 
people in trouble d. not knyw of the resources available to them in this 
county .here is v.. ^ co-ordination among the resources for referral should 

someone .ontact the- • rong ageTicy, 

The number of library resources in mi-l - of this size is tremendous 

yet there \,h no coordination between tht ^y overlap in many areas. 

There is wasteful duplication uf money ^ t .esources and personnel in 
,ume areas while others are neglected ly. Because of the present 

s^tuation in Urbn^ nuunty, ve are subml. a proposal to the state library 

ti) apply for federal money under LSCA Titi- 111 to design a properly coordin- 
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ared nforniaLiun and rt^ferrai c-nt^r oU-i.d ai rhuKe prubl^mS, A cunsorL- 
ium . . academic, special, sch^.o! and public Ubrarians have been responsiDl. 
tor ' veluping this propofeai, 

3. 1 jecrive 

Urbar. County needs to organize and courdinate information on its vast 
cornn-iiinity resources -r^u services inco one cenLral iocacion and to provide 
immediate accti>s and d:.rtiCL cunimunicstion to every person with an inform- 
ation need. 

To Serve as an intormacion center by pru^/iding one pUone number and 
uvv -t^neral lo-acion rn handle information, counseling and referrals 
concerning communiiy btrvicCL, 

To as a aistribulion crater tor printed director it;S that coord- 

inaLe all ddi^ cuncerning in rorma L ion , ccunscling and referral service 

To berve as an adviyuiy ct-nLer fur all inquiries VJhich many need or 
uLiiiz,: r-^.' -'.^^ i ; ; f orrra L i on , counseling and referral 

cen ter , 

lo Develop a professional role as a public advocate and learning con- 
sultant and ..ainiain servici- acceg . on a 24 hour, 7 day a week basis. 

Tc D^Lcr.ru. - through cngoing evaluation ot the project, the approp- 
riatcne&s a,:J the effectiveness of a computerised data bank, which 
will eventually replac:::: the manual directory approach. 

4, (;oals 

The comiMtiee of coihrnunlLy representatives plans to establish a county 
information and referral center (CIKC) for the purpose of coordinating com- 
^.ruiU r r.^soMrces and providing p^u" onalized information and referral serv- 
ice rf^sidcnlH oL Urban County > 

BocAu-ie uf the county situation, the plan dng committee, made up of 
iihr^^rian:. fror cnt^ public, s.huoi. aw ^mic , ..nd special libraries, and 
respresentarivt'^ of trie coni-mmity, has proposed the setting up of a cen- 
tral Data Bank, to act as an intormatiun and re^erra^ service, to answer 
all qut-. t ionii of F-tt^ons 26 hours per day. This experiment will be innova- 
tive, .he conburtiun will be funded by the libraries, but Initial fundiib^ 
is needed to set up and start operation of the data bank* If this plan is 
implemented, it will set a precedent for librarians throughout the cnimtry, 

Wiihin one year, 901 ol the coumiunity's resource agenciea and in- 
rmatlon services will be includud in the CIRC files, 

Isichin one year, Jb% ot trie cum-uunity ' s populaLiuu ^ill be alerted 
to services available tb >ugh the CIRC* 
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80a of the people conLaccing tht CIRC will be r-furred to com- 
munitv rtsoi^cQB rhac successfuily meet their individual needs. 

Within Qn£^ yt^ar, there will be a 40:( increase in the utilisation 

of CDn;fhunitv s^ervicfcS, 

5, IinplerrenLa t ion 

The data bank will consist o£ resources froni every organization, 
agency and resuurcu specialist withiii the county. State and federal 
agencies will be included when deemed necessary. This information will 
be gathered by means o£ questionnaires and intervli^-ws by trained vol- 
unteers. Inforniatiun about these sources will be Indexed in a directory 
that utilises problein-oriented descriptors. These directories will be 
provided for all libraries and essential ngn-profit organisations. The 
public librar/ will serve as a location for the clearinghouse for all 
direct phont; access. Special services have been developed for foreign 
and lionie-bound patrons. One of the unique aspects of this program is 
that follow-up n:ethuds are usr>d every step of the process. 

Agency information, referrals and publicity campaigns will be con- 
stantly updated .: ^d evaluated. Special public relations programs have to 
be developed or all groups in the papulation with emphasis on labor, home- 
bound and foreign speaking groups. A Code of Ethics has been daveloped 
emphasizing personal client Interface and confidentiality, Thi- .coopera- 
tive talents aud abilitios of the libraries involved. For exa^plej the 
special libraries, will liandle the evaluation programs whila the school 
media center will be in charge of constructing special publicity displays. 

A task furce of volunteers will be recruited and trained to study 
and survey the co:-snunity and its peoplt^ to determine individual 
need s , 

A second ^ronp of volunLeern will survey the community to Identify 
i n f o r iT\a t i o n r e s o u r c e available. 

Data collecLed Irom botli studies will be used to compile a commun-- 
icv dire(.rory of jnlormation survices. 

An inturination referral center will be : .^^t^d in Urban University 
library staffed wltii professional libraries, Lrained in interpersonal 
coir.T!unication techniques, to ans.^7er Lclephone calls and conduct 
D e r s o n a 1 interviews, 

A public relations campa ign wl i i De esLablished to insure that wide-- 
spread knowledge ot the CIRC exists throughout the county, 

A professional code of ethics lias be^n formulated to guarantee fair 
and equal treatment ui; .-ll people seeking help aiid to insure strict 
conf identialltv of all iruerfaces between clients and staff. 
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BusineES and T7-;dustrisl 

Ch:aubt^r of Comtr^trca, bu- ir v^-.\JiA'.^,n' s clubs, merchant associa- 
tions, trade unions. 

Education 

Vocatinnal schools, fel&mentary schooU, highschools, colleges, 
universities, education credit V exam, , Adult Education 

Council, Board of Education, librariv^L, alumni. 

Govertiment 

i.iiv .:uuuLy cGiund^^^io:;.: ^nd divisicns of gnveriinient: such 
as courts, police depar^-Tient, ajririHture extension. 

Health and Wcliaru 

Hospi^^L.^, PuibDn ronirul Com - -L:., Welfare, Unemploy- 
ment:, rocd Stamp Ofiiceb* 

Professional and fraterna] 

Mt^dicai Association, Teachurs Associatior. Veterans of Foreign 
Wari;. '^:^men's Auk il 1 iar ies , Anierican Veteran^ Coiranittee, Bar 
A ssoL : Lion , 

Religious 

Churc svnagoyut'G, NCCJ, MinisLtiriMi Associ4.ton, '^Y" 

groups . 

'-?-rvicc and Civic 

Liu-a, -alv.^L iun Arrny, Red Cros^;, Girl and Roy Scouts, 
ijQuncii of Socia« Agcncic; ^ Lio:^Sj Kiwanis, 

UKiio r^Lacion::, l ' ■ 1 k= v I if ion HtaLions, newspapers. 

All the names, :;ddrc^^ses. :j!id phone numbt^rs of any citizens in the 
rnuntv who havu :.pecinl int;cr..st hobbies, skills, and/or knowledge will 
be listrd with fheir spcciaUy under aubdivisions of the categaries of 
busin-ss and Lndustrv, educational and ^uUural, form, governTne..c, health 
service, Ugal advlfitirs, patriutlc, recreation, religion, social sarvlce, 
veterans- and other. EmrnoslB will he placed on getting retired persons, 
particularly frun; Vir>La, who cp-^\d ^MH^e rheir skills and competencies 
as resource persons in particular areas. 
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Once the communiLy survey has been completed, the data obtained will 
be compiled into the dictionary file. The success of the CIRC is pro- 
portional to Che Ufeefulness of its inturniation in helping people to cope 
with Che day-to-day problems in their lives* Because much ot the inforni- 
ation in the CIC falls outside the realm of the conventloiial systems of 
descriptors t^hacb were evolved to sccess academic materials , all descript- 
ors will be A\ "acreet^' language, including slang* "See" and "See also^* 
references will be kept to a minimum and all information will be duplicate 
^3d at all entry points. Systems analysis techniques will be applied to 
the data hane such that it can be integrated into the Urban University com- 

: i^Htum. ill V-eping with this objective, the file format will be 
ni'::\p).t of uniiotm rormat. 

InformatioTi resources will include, but not be limited toi Instit- 
utions hospitals, schools, libraries and information centers, govern- 
ment agencies^ businesses and ndustrleSj and churches; Organizations 
any group with officers; fraternai groups, societies, clubs; Individ -* 
uals any person with any type of a spec ial i£:^^d interest or skill who 
will volunteer his or her services. Resources will be reviewed on a ro- 
tating basis once per year in order to update the information; this will 
be dor.K by sending a ques r lonnsirc, ;:;aking a phone crH or making a 
visit. 

The data bank will be in a constant state of evolution. Keeping In- 
formation up to date will be an ongoing process of revising information 
already collected and adding new information. Questions addressed ::o the 
file indicate both revisions in entry as wt^ll as gaps which need to be 
filled. Besides verifying changes ^jh they show up when the librarians 
use tiie original inf ormations all ot rhese sources will be reviewed once 
a year on a rotating basis by sending: out a questionnaire. If the question^ 
naire is not completed and returned the consortium will follow up with 
a phone call or a personal interview. 

DISSEMINATION AND UTILIZATION POLICY 

All people at one time or friLh^^i- need or request help and informa- 
tion in order to solve their eve Mving problems* Our purpose Is 
to link the individual seeking iuf .tion with the resource that will 
provide the desired information. 

The purpose of information dissemination is to get the data that ia 
collected by the acquis^ulons program into an easily retrievable format 
so that when users confront the system (i.e. the Information apeciallstg 
and the data base) their needs can be met. The Life Coping Skills pre- 
sent a feasible method of ind-^xlnj? resource information. They are easy 
to understand by both the iniexer ^nd the retriever and seem to represent 
realistic types of information that thepeople of this community will need, 
it is proposed that these categgrles be incorporated into a thesaurus of 
terms which will also include the names ot the ggencies to whi^h ruft^r* 
rais will be made. 
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All information obtained in the interviews will be racorded on 
3X5 cards and placed in a central data bank. This data bank will be 
located at the information and referral centei in a centrally located 
area within the reference department at the older of the two main 
branches of the public library for use, both walk-in and telephone, 
and for updating and correcting. Updating and correcting of the central 
data bank will be done continuously as new and follow up information is 
received. The data bank will be photographically reproduced. 

These reporductions will be made into a directory. The directory 
will be disf^ributed free of charge to all the public, school, academic, 
and special libraries in the county. Copies of the directory will be 
made available at six month intervals. All libraries will also have 
telephone access to the central data bank. Eventually, as flaws in the 
system are overcome^ the directory will be computer based with access 
on a walk-in nr telephone basis through librarian operated terminals 
located in those institutions and businesses with terminals throughout 
the county* 

The information and referral center will operate 24 hours a day, 
7 days a week. The service will be provided on a walk^in basis during 
regular librar^/ operating hours. At all times, ona central phone number 
will link the patron with the information and referral center. The center 
staff will not always establish direct contact between the patron and the 
helping agency although this service will be provided whenever necassary. 
Telephones will be made available at the center and at all libraries for 
patron use if necessary. 

The staff will be augmented by asssorted volunteers. All of these 
professional librarians will have had some experience with reference 
and with helping the patron prior to employmsnt in the center. The 
center staff and volunteers will undergo human relations training in 
which th^y will be trained in ideas about relationships and good inter- 
viewing uechniques. 

In order to make information available to the coniniunity, a manual 
director/ will be compiled from the data bank. The directory will contain 
problem-oriented descriptors and will be accessed by direct entry. The 
full main entry, including the name, address, phone, services, and hours 
of each resource, will be Listed for each descriptor, and "see" and "see 
also" references will be kept to a minimum. Although this method will in- 
volve considerable duplication, it will permit easier access to the in- 
formation by a wider range of users. 

Copies of the directory Vvill be made available to the community. A 
copy will be distributed free of charge to all libraries in the consortiimi. 
Non-profit institutions and organizatlcns, hospitals, churches, profession- 
ala/and service aaencies will also receive a free copy of the directory, 
The'dlrectory will be sold on a cost-recovery bat$i^ tc any IriStitutlons , 
businesB^s, or private citizens who wish to purchase it. 
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The library cunsor iinii will also provide a home-bound service for 
inv..= iids, shut'-ins, ana the disabled. After an initial telephone inter- 
view, a volunteer will be available to escort the client either from the 
library or from hie honie to th^ referral* A niobile unit, manned by a 
para»professional and volunLeers, will supply materials and services. 
They will also arrange for coirnTiunity resources to visit the hoTies of 
clientele whenever possible , 

In order to validate the information about conimunity resources list- 
ed in ihe directory, referrals made by the library will be followed up and 
evaluated, A record of referrals v/ili bo kept in a card file at the main 
branch. The name, address ^ and telephone nuniber of the client will be 
requested either during the telepbn-^ contact or from the referral agency. 
The client will be informed n^t information will kept confident- 

ial, A ^ will be mailt.: -.ith a stamped^ addressed ervelope asking the 
clieiK -..iv 5 -Jck abuut tiie suuCfcas of the referral. 1^ is information 
will J ■ uu validate the services promised by t;? rces and to 

After une year, library usert; wfll be surve- ^ i= • \;::ei ine the 
effectiveness of the program, and the data bank - u ! 1 '^'o bcva validated 
and im'-^Ti^d by constant revision. The Cunsorti;- ^ '11 " ^pply foi" ^ 
supplemental grant to computerize the data bank* i. f Jie libraries 

will have a terminal, and the ribrarians will be trained co access the 
data bank througli the computer* The same problemi^oriented descriptors 
will be used, and the print-out will include all the information from the 
unit card. 



Publi c Re la tionM Policy 

In urder tu insure tliat tlie Cuunsellng and Information Referral 
Center is known tu those for wiiun- it is in l ended, an extensive public 
relations progx^am will be undertaken. Before planning this program the 
committee did a pilot study in certain areas of the community. This 
study served several purposes; 

Help determine the kinds of publicity ^^^nd the media that would be 
must effectivt^ in tliese areas of t^- cgmmunity, 

D e t e r m ine Ih e p r o b I enu_; e nc u un t e r e cj . ^ Lhv type oL i / f u rma tion needed 
by inhabitants m that area, 

ALtiacL volunteer ht:lp for the project and motivate as wide a range 
of individualb as post, i ble to become involved » 

Three areas of the ^ 'mimunity were selected because they are repre- 
sentative of a particular Lype of Inhabitant* One is strong in ethnic 
and racial composition such as first generatj^on Aiiiericana or BlackSp 
Another is representative uf the lower socio-economic level, and the last 
is typically inidd lu-ciaus , i he pilut sLudy lasted bix nionths with a var- 
iety of media and approaches used, each for a specif iv ti.ne s their ef- 
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the Library Bill wl Rig'nLs. trttdom to Read Stacement, Free- 
dom of lniorn..-tion Act and oihtir M.a:uFr.<inLs which uphoU the 
rights of each indi^^idn.al in ajc-'.-ty to counsfaling and intorma- 
cion rjferrai birvict-s. 

raitat ic Aspects: 

The promotional program is designed so that self-learners may be 
aware ot the sf-rvice available to help them plan and carry out learn- 
ing proiects. lo present ch;' Information Referral Center as an attract- 
^ve and' marketable package, the librarians must pursut a mass saturation 
uf public r.latious. To -announce Lhe CIRC services, the foUowing public 
rii'lation obii^r-' J i/^s h'!-,* bi L:n outlined: 

General public; 

•lo "kick-ott" the IRC program, 1,000 balloona marked wich the 
. jtline phone numbter will be released from Korthunion Park. A 
prize will be given to the person who returns a balloon from 
rhe .•reateat disLunce iroui the CIRC. The purpose of this 
publicity is in line with our L henie "You're never too far to 
Jiil for '.tip." 

Flyers and posters advertising the free Hotline service will be 
placed in uusiness centers such as supermarkets, shupping malls., 
and conunerc: I areas. 

All shopping ceniers have consented to house a station for m- 
fomiation abouc the CIRC. 

N..w.r,apor «dvertis«raents in local newspapers and features in Lhe_ 
bunday press will make L:,e Hotline program a household conversation. 

A CIRC prograr- and activity calendar will be available frcu the 
comniimlty , 

The managers of local radio stations have agreed to inter-iow the 
riRC library chairman with a panel of Hntllne volunteers, r.:n,-or,'.l 
of the radio 4nnc o. nccments about the CIRC will be in the {.v -^- ^^e 
. of the pegpLt of th ' ' invminity including English, bpanish, • 
ian, etc. 

One month after thv CIRC program is siaited the staff wlU host 
an "Open-House" the public. 

Frefc bumper stickers with the CIRC slogans- will be is«ued all 
Stat ions , 

Shuuld tnnds be ulluttod, either a mailing campaign or telephone 
campaign wouid djrectly publicize the CIRC programs. 
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Kach librarian represent ing the various libraritis in che communi.y 
cbat is servina on che P P & E group has agreed to develop pro= 
ttiotional programs within their library and community. 

Television stations have agreed to air ptoj^ct publicity as public 
service announcements* 

Schools student s 

A traveling pupp.t stage theatre will visit th. public Private 
schools presenting a humorous skit and pointing out what t:m .IRC 
can do for tham. 

-h. eraphics department of the school will assist in preparing 
slides," filmstrips, videotapes and otn« audio-visufil Mterials 
t o pro mo t e the? CI RC * 

Boukmarki will he distributed to the students vith clever attract- 
ive ideas along with the Hotline number. 

■:htf p-bllc s.hccl cffi^ ' ;ls have agreed to send home circulars to 
the parents via the student s. 

A hired clown will tour tht. filarn.^ tar^ schools inviting them to 
the CIRC. t 

College and High School students 
Advertisements about the CTRC will be placed in campus coffeehouses, 

The drama u.ajors have agreed to assist with the traveling puppet 
program to the elementary schools. 

ine "job placement ^ile" at the CUC will be adver»:ised to both 
college and high school students. 

Publicity will be focused on high school youtn through the student 
publ lea t ion. 

Community Leaders ar.d BusincBS 

Librarians will participate as speakers and resource persons at 
special confeL.n.;, s, meetings and workshops of the coraumnity. 

Booster tags are being prepared for professionals, librarians, and 
businesh supporterK Lu wear promoting CiRC project. 

Information about the CIRC will be posted on Union Industry bul- 
letin boards. 
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A con;n;ittee of volunteers frorr. the cun:;n:.uniLy with an ■'in-hcuse" 
Task Force, composed oi three P P & E members will visit tne 
Indusr.ry Centers to explain iht CIRC. 

A p.-.r^th}v newsletter will be dlF.tribuced to all local churches 
and svnat-ogues. suRgescing that ea^n publicizt: the CIRC program 
in Lh'fiir'" weekly bulletin. Doctors, lawyers . eni other protession- 

al and non-pro£essional s who act as cor.s.u ' cants and advisors wili 
he intiuded on the niailing list for the nc^thly newsletter. 

•■ pack..: ni ttiaterials will be distributed co the Fire Co., First 
Aid Squad, and Police to facilitate the emergency nsisistance ser- 
vices in Northi-snion , 



Graphic Center Facilities: 

TV^e -ubUc relations director in conjunctiua with the school media 
technicians will utilize the Bchool graphic arts center to perfoim sucn 
tasks as makiim posters, charts, slides, arranging flisplays, exhibits, 
.-.d l»rrerinHrn,.kinK videotapes; designing and illustrating promotional 
ii..,.s and pubUcations of the center; prepariua i^-teriais ior use wiln 
edvicatlonal t-ilevision and otiier services. 

Concre-e evidenc'2 of a committment to the CIRC is to create staff 
positions to promote the prograni. With such staffing long ranae plans 
for CIRC events can be made A plan will faciliti..e in better spending 
of time and effort. The work load can be spread re evenly and mat- 
erials used more efficiently. 

Ptihllc reifi- lo.; u.tdiums must be uLiliz.rd to thexr fullest potential 
Lu establish the librarv as the incomparable asset of any organization. 
The CIRC assu^i.es IlS program offers a unique service to stimulate their 
needs by reveat . K i» empathic fashion the rr-sourd and varied servjcrt, 
uf the progra 



Promotional Statf; 

it is the Committee 'L. policy to hire « public relations person with 
ev tensive experience. At> asHtstant will also be needed to write copy, 
do lav out and graphics. A third person will be hired to recruit and 
train'volunteets to help with the public relations program. This person 
may wish to involvi- the servi. .-s of one or more organizations wno are 
concernpd with information dissemination. These volunteers will be train- 
ed in depth to understand tlie data bank so that they will be able to 
handle interviews fTV, radio, newspaper, etc.), go out as speakers to 
other pr^anJ? aions, plan programs and activities that will stimulate 
i„5ej. project, and participate In local community functions 

uhci-Q. ' 'is.-mlu.ntP publ ic relations information about the pro- 

ject. 
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192 LIBRARIAN LEARNING CONSUITAHT 

During Che first siM months of the information center the goal 
will be to" make the public totaUy aware of tha prograin. Appioxttnately 
half of Che publicity will be aimed county-wide uslni media such as TV_ 
and radio spot announcements, billboards (roadside and In public transit), 
and newspaper advertisements. Iha other half of the pubLicit>r will be 
directed to the communities in the couiity making use of the pilot study _ 
findings and will Include in addition to those techniquee the distribution 
of handouts such as fliers, buttons with the action phone nuinber on them, 
and shoppini bags with slniilar information. 

Materials vill be distributed at shopping centers, local libTaries, 
churches, beauty parlors and barber ahops, doctor and dentist offices, 
and hospital waiting roons. Ihey «IU also be distributer' through visit- 
ing nurses and organizations such as "Meals o« Wheels" so that they may 
reach the shut-ins of the comraunity establtshnents where permitted. 

After the first six months a survey will be cotiducted to determine 
the effecrlveness of the program. These facts will determine the direcc- 
lon of additional public relatloiis Publicity after the initial period 
will probably rely heavily on satellite groups, but mass boaras so that 
the public is constantly reminded. 

"Once is not enough" will be our motto. The community should be made 
aware of the project as many times as possible by many different media; 
such that Whenever a proble,^ arises In the iiilnd of an indiyidual ^ne 
phone number of the Information & Referral Center will be thought of as 
the first step In the solution. 
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SIMUUTED LEARNING ENV1R0NHEN1 



h learning cpiisultant Is a professional media^ library or itiforma- 
tion specisliat who provides personal helping services to i clieiit* Stach 
a professional doas not simplf react to the demands of tl : patrom but 
anticipatei the bihavioral devalopment of the cltant and acts accordingly 
in a profesatonally xesponslble manner, far eKample, by introducing che 
coiit«nt o€ onterials at organically appropriate points in ttie client a 
behavioral cycle. 

The ultiinate objective of Such a profesiiowl helping service li 
piomot€ the maturation of the client as a self -learner , Without aii ade^- 
Uata learning envixonment, the consultant would be handicapped In efforta 
to asBlst clients. Essentially, the institution makes it psgsA^le to 
mcB^B a wide ranga of resources easily and gi^e the consultsne time to 
imterfaci adequately with each client. Such fundamerital changes as 
behavior modif Icacion are developed tender the coMionly accapted control 
^locujuents of purposeij policies and procedures^ 

^Revised Mission 

ES-IAILISH A COUNSELING AND INFORMATION AND REIEIRAI CEWrm (CIRC) A'i A XEAR] 
CEMTER ENCOmAGING AND lACILITATING LL-E-LONG LEARNING. 

Tin CIRC WIXL SUrPORT AND ENCOURAGE INDIVlDliALS IN 11$ COM- 
MUNIiy IN PURSUIT OF THEIR I-EARMING GOAIiS. 

Revised Objectives 

IROVIDE SELl-DiRlCTED LEARNERS WITH COUNSELING AND IMFORMATION 
BEIBBRAL ACCESS TO CONTINUING EDUCATIONAL OPPORTUNITIES, 

Extgnd the Data Bank Inclusion of resources as a means to FroVlde 
counseling and informational access. 

Provide referral tervlces Co educational jltistitutioDial , govern* 
mental ageisctes, community orgerilaations ^ and £i!dlviduals who 
may furnish learrtlng opporcunlties. 
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LIBRA KL^N XMFJING CONSULTANT 

Establish Liaison proc^idiirea so that librarians may participate 
Wltli teams of other helplTig professionals working for pUnned 
social change. 

ASSIST SEIF-DIMECTED LEAOTBS. IN PLANNmG AND CARRYING OUT TffilR 
EBVChliaML GOALS . 

Develop' and iiiaincaliii staff attitudes that ^ill be supportive of 
gelf-dlrected learners. 

Develop and maintain the staff of libxariaiis as Uarners^ advisors 
mth. eKp&rtlse in the field of adult independeTit learning, and in 
edyc-atimal guidance and planning^ 

Offer assistance to self-directed learners through individual con- 
sultiiins with learners^ adwlsors. 

Jissist the sfiilf-directed learner in the utlLlaaciori of library 
niaterial&, 

mOVlDE A STAFF EMVITOWMNT CONDUCIVE TO COUNSELIK AND SELF-DiRECTED 
LEARN IMG, 

provide spaca- for camsulcat ion monE and/or betweeti learners, and 
quiiet study^ 

Arrange group learning activitlas and sponsor learning events. 

Supply tha necegsary lear^fiimg tnaCarlals and any iquipniant needed 
for their use* 

Provide toservica traisilPg programs so that sti^ff mMbers may demon* 
strate their ability to learn continuously as a model fcr client 
deveiopmeiiit * 



mm pATRom hmm of the possibilxtibs for indwidual grotth amd detolop- 

mm THROUGH SELF-OIBECTED LEAMIW kW ENCOtJMGE TIffiM TO SEE THE LtMhm 
AS A SOURCE "FOR THAT LEARNING. 

Prwida m^sM for a'elf -directed learners to identify themselvea and 
fDliow through on se:rwicgs*. 

Establish the Library as an initial contact and servlc*^ point for 
self «dirac ted learners* 

EstablLsli liaison procedure's so that the special, acadcrolc and, school 
librarians can bririg fchetr e%p€rtise to bear on commiiniey probl^s. 
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Rola of the Learnir.f Consul r.aiit f 

The majDr tasks af the Learners* Adtrlsors in supportiTig Learii&rs 
through their Learning prDjeets nris the consultations, Che provisions 
of sispport Mterlals sod ref^rrsil. In tht Interview process (which 
may incl-ade a series of Interviews) the learners' advisor shpuld help 
the Leorner establish a cleave detinxtton and dlrectl'on for hl/r Leamlxig 
project* 

Thsa consultant should help the leiixaer deterniine hl/r oyn pace and 
mosc suitable Leariitng style given all tke varied personal conatrdctlons * 
It may be necessary to help the Learner evaluate hl/r preBent capatllitlea 
in the area of study skills. During or after ^ach interview the learner's 
advisor should update the learner's regouirce log and hi/f own time 
log^ 

The le^arners' advisor suggests appropriate materials and may have 
to provide SiDme guidance in the use of btbliographic sources or 1^ search- 
ing the library systems holdlfigs. If nectssaryj the conaultJ,nt may need 
to go outside the library through inter library loan ©r through puirehaaiiig 
the riieeded materiil if not owned but decmad valuable toi the collection. 

In choosing and in helping the client interpret the usefulm^ss of 
raaterialSi the advisor may call for help of other staff meohisrs shotild 
they hav4* sotne knowledge of the learner's area of interest or fnay go 
outside the library to other eDnsuiltants in the cotnmtiffitty for their mdr 
vice. In cionjumctlon with the leavrner, the advisor fita the various 
materials into the gequence oi the learning plan. 

In no instance does the librarian slfnply give Mterials to the cUetit 
witlhoij^it soina conslderabte lielp In danionstratlng their usefiylneis for this 
particular interest. In those cases where referral is niadej the librarian 
inifcrpdu'ces the patron via the phan^e {a' l^vay conference phone is preferable) 
to a specifically identified helping person, 

If .%t some point the library Is unable Co provide a service that the 
learner and advisor feel is necessary, a referral is made to the approp- 
riate resoturce.^ The referral may be made In several ways defendltig on the 
confidence of the learMr. The learner might he given the name a^d other 
pertinent InforTnatlon of a contact in a given agency. 

Most often the learn^ers' advisor will contact the agency staff and 
eKplaln the Project and the learn^^^- s needs and help set up an appoint- 
ment. In some lnsCa\nceB, Che learners' advisor may accompany the learner 
to the referral agency to bridge the gap and help the learner ease into a 
nm^ unfamiliar situation. In any case^ the learners' advisor should fol- 
low up on the rcfarral and get feedback from the learner coiicerning hl/r 
iatlafacttion with the referral agency, and from the agency concerrilug the 
a-ppropriscenesa of the referral, 
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LIBFlARIAN LEARNING CONSULTANT 



Object i ve_s 

ASSIST THE SELF-DIKECTED LEARHER IN TBE UTILIZATION OF LIBRARY MATERIALS 
THROUGH RELEVAWr LIBRARY USE INSTRUCT ION., 

OFFER ASSISTANCE TO SELI--DIRECTED LEARNERS THROUGH FACILITIES WHICH PRO- 
MOTE INDIVIDUAL CD^SULTAriONS WITH LEARIJERS' ADVISORS, 

Action Goals 

Provida orieiitatlOTi to and instructioii in the use of the Library to both 
Individuals and groups. 

Develop media packets to be used for orientation and instruction. 

Provide pTogramB and no terlaLs oti topics such study skills^ re- 
search techniques^ and how to wlte papers* 

Develop or obtain specialized tools such as bibliographies^ path- 
finders 5 and study guides to lead the self -directed learner through 
the collection, 

Eitablish private consultation areas in the libraries. 

Consultation areas should ba clearly designated and attractively 
furnished. At a mlniniumj they should contain chairs^ a table or 
desk, and a telephorie. 

InJortnation folders are assembled especially for the project and a dupli- 
cate ready reference collection of learning opportunltiei materials such 
as directories^ college catalogs^ learning packets^ pathf indars, etc, j 
should be located, adjacent to or housed in the cDnsuItation areas \ihere 
they are readily available for use during ccmsultations* 

Raiierve meeting rooms in the prof essiorial branches for blocks of time 

in order to insure that learners' advisors have a qulat and private place 

to conduct interviews e 

Develop a policy utilization statetnent in order to emphasize 
scheduled accesa and the openness of all meetings in public 
buildings . 

Schedule staff at public service desks so that learnera' advisors may be 
relieved of all other duties during consultation periods. 

As far as possible^ the sanie advisor should wrk with the self- 
directed learTiar from the beginning to end of a project. 

Consultations are usually scheduled during prtjrranged time periods, 
but may be Impromptu if scheduling permits* 
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If consultations require schedule changes atnoTig staff, such changes 
should be made no less than one week in advanca. 

Time allowed for aach consultation should be no less than 1/2 hour. 

Develop a file on each independent learner noting certain information during 
the conBultations which will help the learner in succeeding confarences* 

Each learner will be told at the first consultation that these files 
are being kept, and that they are confidential to all except the 
individual learner. 

If these files have to be kept, great care has to be taken that only 
a minlnium of objectivi and factual data are recorded preferably as 
close to a '-transcript" as possible. 

Again if these files must be maintained^ the content and purpose has 
to be carefully spelled out in agency policy^ 

Since these flies will serve as the only record of a learner's pro- 
gress, they v^lll have to be kept in the agency currently assisting che 
learner with his project* 

Branch advisors may soon find that they have exhausted local reaources* 
then the learner is referred to the main library* 

Upon referral to Main, a card will be kept listing the learner's name, 
subject of interest, initial contact date, branch advisor, date 
referred^ and advisor to whom essignee will go at Main. 

Bevel op a union list of study projects In order to conserve the data which 
may eventually serve to initiate machine controlled current awareness ser- 
vices and user oriented content analypes of learning materials* 

The Union list will be in the form of a card file alphabetically ar- 
ranged by the subjects of projects, 

Iht following information will be listed on each card* 

Subject of Interest, aasociated descriptors ^ titles or short abstracts 
of relevant materials and the knox^ledge acquisition level* 

lanics of learners who have eKpressed an interest in or who are work- 
ini 111 that subject atBB, and the consulting advisor's name* 

EstabUfeiri niBchamstns for the evaluation of the quality and results of ^ 
consultecions with self -directed learners* 
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LIBMRIAN LEAMIKG CONSULmHT 



Obtain from self-directed learners, feadback whlcb Includes their 
views of their ovn progress on thair projects and the usefulaass of 
the library to them. 

Obtain froin learners' advisors, feedback which include the advisors 
views of the Library's usefulness to the learners* 



Getieral Procedures; 

The procedures for handling the learner's requireweiiti necessarily 
vary somewhat depending upon the availability of professional staff. If 
the patron desires, and a learners' advisor is available, a corisuLtation 
is held Inmediately. If an immediate consultation is Incoavenlent for the 
patron or an advisor is not available, a future appointrnent le made. In- 
quiries that can be answered briefly and eitnply without a consul tatlon are 
handled at the desk. If fuller consultation Is needed, the patron can have 
such a consultation at that tiniBj if scheduling is not a problem. 

l£ a more eRtended consultation ia required, the librarian at the 
information desk does not leave It, but refers the patron to the scheduled 
learners* advisor. If the patron would like to consult with a particular 
learner's advisor, but is unable at tha^ moment for any one of several part^ 
icalar reason, cdnsulatloni can be scheduled for a future time mutually con= 
venlent to the patron and an advisor. 

An appointment schedule book is kept at the information desk. Aa far 
as possible, consultations are scheduled on three designated eveniigi 
(to facilitate efficient staff scheduling). If these avenlTiga are In- 
convenient for the learner, a special appotntment time can be arranged. 
Patrons are also advised that "walk-ln'» (no appDintment) CQHSulcatlona are 
available weekdaya from 9 a.m. to 5 p.tn* 

However, the staff does try to regain flexible. In the endj It is the 
professional judgment of the llbrarian(s) on the desk that detertnines the 
course of action. Depending on time, circuinstance, and their "ganse" of the 
patron's needs, the librarians txiay determine that one librarian can be 
spared from the desk to hold an inimedlate consultation* -Among prof essionals 
the following "pecking order" of referrals is Mlntainadi 

Adult Services Librarian (learners' advisors) 
Young Adult Services Librarian (Itarners' advisor) 
Chlldrene Librarian 
Supervising Library Assistant 

At branches that are not staffed with professional llbrarlanaj inquiries 
about project services are referred to the branch head if s/he is available. 
In any event basic inforMtion can be given at the time of the Inquiry^ 
but if a consultation is required the patron must be referred to the nearest 
professional branch or the main service outlets. If poeilble, consultations 
art arranged by the branch staff while the inquirer is etlll at the original 
brunch. Whem this ia not possible, the patron Is notified t^lthin 24 hours 
of the date and place of hi/r appointmint. 



199 



LEARNING ENVIRON>ENT 



199 



Initia]; Inquiries : 

lor all inquiries, an initial contact card is filled out by the staff 
mefflbex responding to the inquiry. This card records basic Information such 
as name address, and phone number of the Inquirer, as ^ell as a brief 
stateinent of hl/r topic of Inquiry. The following guidelines are given to 
all staff members to follow in dealing with inquiries: 

Encourage patrons to talk to a Learners' advisor. 

Some patrons would prefer to read the literature about 
project sexvlces by themselves without discussion or ex- 
planation. Their wishes should be honored. Irovlde 
then with whatever materials are available. 

Do not attempt at the desk to have a full lensth consultation 
with a patron about hi/r learnlni needs. Remember one phone 
call or even one other patron Maiting at the desk, will dis- 
turb the flow of the interview. 

Our purpose is to give as much help, information, and support 
to the potential learner as possible. And to make arrange- 
ments for them as simple and convenient as possible with our 
conicralnts of time and schedule. 
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STAFF DEVELOPMENr SIKUIATION 



innovation as the product of knowledge dissemination and uCllLza- 
tion can rarely bs achieved effectively outside of an educational pro- 
cess Even If sapervisors, administrators and a few innovative profes- 
sionals accept the educational objectives of the library and tiry to re- 
late the total problem to these objectivea, they all too often find that 
staff menibers do not understand this relationship. 

It Is almost axiomatic that staff perceive each library activity as an 
end in itself unrelated to any systems development. 

Staff members in general are susceptible to uncoordlnatfld activities 
which provide materials without considering their educational uses| serve 
patrons without trying to discover further needs and interests that the 
library may satisfy- publicize the least rather than moit Important of the 
library's resources; regard library-sponsored actlvltiei as peripheral to 
the mam business of the institution; and regard routines as the reason 
for the library's eKistence, rather than as a tneans to serving the people 
who are taxed to support them. Obviously some systems approBch has to be 
taken to staff development, 

Ob jectlye 

DEVELOP AND MAINTAIN STAFF ArTITUDES THAT WILL BE SUPPORTIVE OF 
SELF-DIRECTED LEARNERS AND WHICH WILL ASSIST SELF-DIRECTED LEARN- 
ERS IN PLANNING AND CARRYING OUT THEIR EDUCATIONAL GOALS. 

Action Steps 

Escablish an on-going and cotnprehenslve training program to assure 
that the entire staff is knowledgeable of the learning process and 
of the needs of self-directed learners, receptive to self-directed 
learners, and familiar with the concepts and programs of the pro- 
ject. 
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Staff training programe are dependent upon the various levels of 
staff responsibility. Although primary responsibility will resC ^ith the 
adult and young adult librarians, the magnitude of the project requires 
the cooperation and understanding of the entire staff. 

Children's Mbrarians. especially in branches where they often have the 
sole respSiblUty fo. staffing public service desks will 

as the initial contacts «ith self-directed learners. They should bt famUa, 
With the scopt/purpose. and operational procedures of the pro ect; as well 
Is able to mak^ Referrals to appropriate staff and others based on an in- 
formed awareness of data bank reaources. 

Because of desk duty, public service library asaistants also act as 
initial contacts for self -directed learners. Accordingly, the training 
oMectUrin this project for children's librarians and public service 
Ubrary assistants lid desk duty are designed to produce the following 
outcoines i 

Aware of the resources or lack of reBourceG at the various 
library aiencles. 

Familiar with the particular materials assembled In their 
agencies for the independent learner project. 

Have an understanding of the concept of self -directed learn- 
ing, and the purpose and scope of the project. 

Develop 8 cooperative attitude which is essential for the suc- 
cefls of the project in a multi-agency system, so that better 
working relatloriships can be established. 

Seminars will be conducted by the adjunct faculty to Introduce 
children's librarians and public service library assistants to ^<-^^ 
educauonal resources, and to credlt-by-examlnatlon and externa degree 
urograms To enhance this training, the library will allot parloda of 
Mmf for' systematic on-the-job observations of the various library agencies 
ai'eU af thr^Jarlals appropriate to the project at the Book EKa^lna- 
tion Cencar, 

There are a number of clerical staff members In the public service 
areas who come in contact with the library patrons. Including nClal 
and actual independent learners and thuy will Inevitably be faced with 
inqulrlaa about'the project. For exam-ple. the Identity o learners ad- 
vlsMS must be knovn to the entire public service clerical staff so that 
Ipproprla e ref«r«ls can be made. Objectives have b.en designed to pro- 
dScrche following outcomes based on a tralnliig program which Includes 
initially a two hour Introduction to the project} 
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LirRARTJ^N LEARNING CONSULTANT 



Affliabla and responsive to all patrons, regarding them as 
potential self -directed learners* 

Familiar with the services offered to se if -directed learners 
as part of the project. 

Aware of the various staff roles in the project and be able to 
make correct referrals. 

Aware of the importance of interaction between learners' ad- 
visors and learners, and understanding of the time needed by 
learners^ advisors for training and preparation for these inter- 
actions , 

The adfninstrative clerks and the staffs of the technical services 
and rnaintenance departtnents are not directly involved with patron con- 
tact. However, they should be aware of the library's invDlvement in 
the project and understand its scope* As conmunity members j they are 
ofcen taken to be representatiyes of the libraryj and may be questioned 
about any sarvices offered. Initial arientatlon and training will re- 
s\ilt in the following outcomes: 

Provide infornied responses to all inquiries regarding library 
services^ erpecially those services developed for the project. 

Make correct referrals to appropriate staff nienibers bast-a on an 
Informed awareness of the staff roles In the project. 

Advisory Staff Develapiiient 

Adult and young adult services llbrariaiis will be directly Involved 
tn itltlal Contacts with self-directed learnersj and will serve as 
learners' advisors^ As suchs they will have the major responalblXlty 
for interaction with self ^directed learners. They will be responsible 
for developing and/or obtaining tools such as study guides, pathfinders, 
bibliographies, media packages. 



Objective 

DEVELOP AND miNTAIN THE ADULT AND YOUNG ADULT SERVICES LIBRARIANS 
AS LEAWJERS' ADVISORS WITH EXPERTISE IN THE FIELD OF ADULT INDETOND- 
ENT LEARI^ING, AND IN EDUCATIONAL GUIDANCE AND PLANNING. 

Action Goals 

Make learners* advisors aware of the resources or lack of re- 
sources of the various library agencies. 

Assure that learners* adviiors have an intimate knowledge of the 
materials aisembled for the self-directed learning project, 
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Establish and rnaintain better working relat ionships among learners' 
advisors in the various library agencies In order to tnaintain the 
team work of a "one-system-* coiicepc. 

Refine learners* adviSDrs* bibliographic skills, such as the develop- 
ment q£ specialized tools and effective materials utilisation. 

improve the intervie^^lrig and listening skills of learners* advlsori* 

Expand the learners' advisors' knowledge of the educattonal usages of 
non-princ media and increase their proficiency in the use of that media. 

Ensure that learners* advisors acquire more knowledge of the fundametit* 
als of raading because poor reading skills and comprehension are 
barriers to self-dirscted learners* 

Increase the learners^ advisors' familiarity with local educational 
resources. 

In order to meet objectives, che initial training phase requires the 
systematic rotation of learners' adviaors among the various public ser'*- 
vice outlets In four assignnients: (1) the assignment of a learners' ad- 
visor to another library outlet; (2) the rotated learners' advisors' ob- 
servation o£ the duties of a permanently assigned staff menibar; (3) the 
Joint performance of the staff niembers regularly assigned duties; and 
(4) the complete assumption of the duties and responsibilities of the 
position by the rotated learners' advisor* 

During the first week of tutelage the rotated learners' advisor la 
Introduced to and observes the permanently assigned staff member's Job. 
The roCated learners' advisor will also particpate in the various actlvlttes 
of the job. During the second v?eekj the permanently assigned staff member 
will be rotated to another agency , leaving the rotated learners' advisor 
to assume full responsibility for che performance of the assigned job* 

Specific details of the rotation plan will be determined by a com'* 
mlttee composed oil the Coordinator of Main, the Branch Coordinators and 
representative niembcrs of the public service staffs of Main and Branches* 
Although emphasis during this period may be on floor work, a general over^ 
view of the agency and the responsibilities of the other poaitlpni in that 
agency will be given to the rotated learners' advisor in the following 
methods J 

Workshops on credit by examination and external degree programs* 

Seminars on data bank and reference materials provided by Main. 

Seminars and mini-courses using outside eKperts on topics such as 
interviewing and listening skills, and the learning procesi. 
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LIEBARlAN 1EARN3NG COUSUITANT 



Expanded opportunity fo^ t^amina tion of m^terlaU apfmpriate ttie 
projecc atf the Bo^k EKattilnstion CentcE^* 

chi further ^efln^iniCTt of bibliographic sULls, atii Increased famil- 
iarity wtlh libTar-y resources # 

Expanded eppcrc unities Co tnaet ^ith representative's fro^tn tocal 
ucaCiot^al An^ comrnunity igmcies, 

Heeclngs le'srners' advisor ^ to ^xct^flftg* exp«rl€tic^i and pToblema 
chac dwelop in ttieir worlc with lalf.directed leaine«*. 



General Dis^rifttcn of Training : 

Davalopnie*it cf the t^ainini plm begaa at an oytslde c^nf&x^me * ^hr^t 
key mewbera of thm F P & £ Grouj at tended chls meeting , Ihey vrar^ b^rle*- 
ly introdue^d to the stip^ for ^evfil^plng a training plan and chem p*jt Co 
Work devabf Ing Cliitr cVn preltnin^ry plan^ xt^^y decked that tha #*tixe 
Ubfitfy BUii ^ho^ld be divldid into four grouTi vhc wml4 rec^i\r« t^il^- 
Ing of v^rydng decrees of intensity. 

For each grotip^ Bervice obJecti%r€a wei^^ identified f Troto jr^Jeet 
pl^n mnd these ta ^ks nece^ea^y to «blew che cbJfiGCiv^^a* rn ^dditl^n, 
th^ to^iedgag , sfciLli, actltud^a ^nd beha^iori neceis^r^F to t^^ feifioroi' 
finoi of the ta^ks wet^ partially tdenttfied. ToL lowing t tie oucslda^tfon- 
fe^enoa, tb^ paroe^ss was ^xplai^ed the P P ^ E Qxaup aiid \?o^k cn tha 
pL^n conclntuid on a crash sctiid^ile . 

Due to va^at loE^s and th^ uirgeMjr of cofflpL«tlng th€ pToeai^ qmjie*ly as 
well as Che failure of soffie CTimleri &f Che P P ^ E Grotip to accept cte 
neoisaity oi gclnj through ttiU prcceis^ o'Cily four pe©fLe partictfac^d dn 
the n^eda s^Be^Btn^nti This grotjp io^ni the prcceas . of ne^ds aas^^sm^nt 
VilUibli but e^tr^mely dififlouLt a^id trying* latiefice wa s ^orti tMn * ^hm ' 
outside coaier^nc^ ^IgW have parip«ed par ciclf ants better £or this tasl^; 
buC humari r^Utic?tis traintng tsliia m eoor^oua amoufit «f tlnat ^^hich ^aa 
not ttiea a\r^il^bL^. Ewn yeCj It ^oe^s not appear that all staff 
learned ale^io* fttoin ttils fiKpirlence, Most participants ^ant rapid ^naay- 
ie^ asnd quick ^oL^tion^ rather tha^i s long term approach «qiui«d by th^ 
dynamics of thwr^? 'H'*- 

ABseasCTerit of the staff *! ^xi^tiiig U^el cf cowpetenci i^a# ^mi^at^d 
in iach of the ar^a^ ofi koowlidges , sktllsp actltudfia snd beha^ioii, Tfees^e 
It^ti wen «ot prepared otat ttii lagle of idueational tasoncmtes but gjew 
out 0* tfaa per^DiMl ob^ir%rat4ong the p £e S Group tnemlera invclv^tfd dn 
ne^di isaagmeiit,. Informal input wm also ree-^ived frcm the librarians 
about their fe^ltai|^ □£ uoprepa«dJiee a f or the project. 
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Ihe tritrapasso^-il dei/it optflSnt o£ the cltent can be promoted by the 
iritrp^uctlm ai Che cositent of materials at appropriate psychological 
m^iats^ aE»d ^Itcited ty the pirof Visional behavior of the nedi^, library 
or InfortnaCloEa gjeciiLiat . Boch iion-verbal and verbal factoTi have to 
be asai^Sid wl^icti elteit ot retard client devilopment and to which the 
profeistonsl p^tBon m^t gl\re sirloui and guatained attentloti In self- 
training atad £ng«rvice programa. 

Talk AnaLyals 

MICE PEOPLE AW#RE OF TSE SOsSlBILlTllS FOR INDIVIDUAL GSWTH AND 
lEVULOPIieNT THKOUCH SEtpl-DIfflCXED LEARlirNG ^MD EKCOURAGI IHEM TO 
SEE THE t^mUm AS A mUCl fOR THAT Lm^ING, 

FubLic 8p#itelng tpchtiilqtiea (groups). 
Int^rp^ra«3na 1 comrffunleation techriiques (dyad). 

Bffeccivi CDfnmuHlc^tion with adiiLt groupa in the comnunlt^^, 
Effect ive putlic #piaklfig^ 

^blLlty tc c learly^ j briefly and accurately sunraa^i^a and 
axpLai*! tkii Jrojiat services. 

Hiking pocentlal iiarneTs feel mt ease* 

letiftvtor^ 

/^tnl^bility, 

Bilfiig ^is« vrlttx icrafigera, 
^ttltude^ 

D€Stre to epOTuxlc^te effectively , 
iS-EABLISHA WOBKlBQ HEl^TIONSHIP WITH LEARKIR, 

iThat; ttoi lib*iria» esn do to support the adult leatner, 
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LIBEARIAN LEA^IKG COKSIl^TANT 



What thB adult can do to take advantage of programs and ser 



What la included in a Learning plan and what It Looks like. 
Altarnative methods for putting the adult at ease, 

HELP LEARNER IDENTIFY AHD CURIFY mBNING OBJECTIVES. 
Knowledges 

Range and type of educational opportunities. 

Range and type of learning objectives aduLte might hav^e. 

Le\fals of competency assolcated vith spectfic liarnliis ob- 
ject ivee, 

SklUa 

Methoda for drawing the aduLt cut* 
Listening effectively. 

Accepting the aduLt'a objecitlveSj mot Impoelng a set of ob- 
jectives. 

Behavior 

patience eKpressing Interest not rislgnatlon, 

HELP LEAaffiR ASSESS HIS CUHRIOT LEVEL OF KKa^LEDGE km LEAMJING 
ABILITY 

ICnowledges 

Indlcatore of knowledge la^el^ both formal and laformaU 
Indicators of learning ability. 

Instruments of aisesilng specific level of knowledge^ 

Local facilities for assaislng knOTledge level. Learning 
ability, 

SkilU 

Integrating infoxination from iridlcat:ors that asseie both 
knowledge and learning ability* 



vices , 
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STAFF DEVELOMINT 
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Itsteniiig effectivelyi 
Attltudts 

IJtlllngiiess to participate In the assessment of learners ^ ievela 
o£ knowledge and their learning ability* 

^ non-Judgfliental attitude towards the learner's prior accMpllah-- 

A non-apprehenilve attitude toward assasMenC, 
Beha^riors 

lacc that ii a restraint not a copout on the honesty of hypo^ 
thesea generation, 

mhT LEAMER DETEWIINE SCOPE, SEQUENCE, TIMING OF Tffl LEARNING 
PROJECT , 

KriD^l edges 

How adulta learn especially in self 'initiated projacta which 
are planned and eKCCuted by the learner. 

Barriers to learning both physiological and payehologlail in- 
cluding the Inhtbitlng stereotypei In others. 

Steps required to get from Learner's current le\rel to hli de* 
sired level (educationally ^ vocatlonallyj personally), 

Vhere to obtain information about career patterns or require- 
mants for various Jobi* 

Structure of selected content area. 

Comuntty resources which might aid In the planning process, 

MmyB in which learning can take place adi^antaies and dis** 
advantages for specific purpofies* 

Skills 

Organising and comparing information on object iv^es and current 
levels of knowledge and learning ability. 

Praeintlng alternative bourses of action simply and clearly* 
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208 * liBEARlAN lEAMlNG CON'SmmHT 

itiGognls^lpg librarian mlmm and not toposing thm on the 
lea met* 

faeilltating the learner's dectilofa Mklng* 

Mdim the teaxner In planTiing %^lthtti ^l/i tnatlv^itlcns, goals., 
and prcftrred learning style* 

Behaviors 

imRQDUCE LMMffiR TO PR^mWS AKD SER.V1CES Of tHffi LSBRAEl' 

Understanding %im libtary sygtera and hm i%^ot^B, 
Knowledge of wtoa things to genial a« in the library system. 
SkilU 

in^truQttng In use of library^. 

Effective coinmuiiicatiOT (apeak Immgmgm at the iMrnsr). 
lOTROBIJCE LUBMK TO SPECIFIC H/^TMIALS AND EESOraCES IN IIEO 01 
Knowledgee 

EKistence of guides to the filed of intw^Bt, 

level of difficulty af nnatarialg, 

Vhat Mterlala art appropriate. 

I^lbire the appropriate mattrlala are loeated. 

Hsw to obtain those materlalSi 

Av^allabllity of appropriate learning guides, pathfinders, top-' 
ioal surveys aad aba tract i. 

Characteristics of the varioui taedla and thel^ advantagei and 
llroitatloni ai leasnlsi aldi. 
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Skills 

Ability to skim mattrials and cotidense or apply content to 
level q£ dlfflcylty. 

Ability to develop laarrdng guides, reading lists , pathfinders* 
REFER LEARNER TO OTffiR LIBRARY RESOURCE PEOPLE (STAFF) « 

Kaiowiedge of staff expert iae^ 
Skills 

Ability to refer attategically (^IthQUt discouragiftg learner 
or seeining to push learner off ov. someoae else), 

MFER LEARNER TO EXTRALIBRARY PROGMjlS, SEIVICES AND RESOURCE 
PEOPLE . 

Knowledges 

General ani speeilic knowledge o/, comtnunity in terms of raarket 
aiialysl& and audience «aearoh* 

KTiOTledge of local educational ageiic^ies, their purpcie imd 
f unctloni * 

Knowledge of the drganlKatien and content of thm data bank, 
Skill© 

Analyzt and interpret aeleetlve contmunlty informattcn, 

Effictl^e use of comunity information resources mA traris* 
lation Into client nesds. 

Ability to cotEmiunicate with local non-library agiiicy person- 
nel (getting goodwill in oon--threatening way)* 

Ability to effectively ugt the data bank and Its indeic. 

Ability to refar individuals strategically (without diseoiir- 
tiling laarner or seetning to push Lsariier off on aomeone elae)* 
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LIBRARIAN LEARNING CONSULTANT , 

PROVIDE FOB CONTINUOUS COOTACT WITH LEARNERS 
Knovledges 

Llbrarr's data gathering procedlures and forins. 
Skills 

CQmmuntcatlng continuing intereat In Learner* 

Eliciting Inforaation cQncernlng a realistic schedule with 
1 earlier* 

Accurately completing data forms ^ 
Attitudes 

Behaviars 

Initiative in follow-up* 
Persistenca In follow-up. 

■ HELP iMRMn ASSESS Hl/H SUCCESS IN ACHIEVING LEAENING GOALS. 
Knowledges 

Methods for collecting data and ineasuTtng success. 

ExteTiial accompllshemtns tthac measure success (tests, advance- 
nieiits, fttc). 

Cownuiilty facilities which can provide tests for proficiency 
level. 



Skills 



EKplanatlon of commonly used assessnant techniques (what learn- 
er should expect if seeking assessnients by other agencies). 

H&lpireg learner interpret Individual progress In terins of 
hl/r stated objectives. 
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STAFT develosment: 



This original list o£ trainlni needs were soon found to be lacking 
sufficient task orientation and detailed description, especially In the 
tralnlog methods area. Apparently staff were reluctant to show their 
insecurity about being too apeclflc. Even though training needs were 
idenelfled by the gaps that occurred when comparing where we felt we 
were to where we wanted to be. it is evident that librarians are going to 
hav€ to have much more trainlmj ami experience in educational pvocesses. 

A training consultant was recruited from the adult educational pro- 
gran, of Urban County College. This curriculum expert explained that the 
tralalng outlines hid to be able to scand on their own. When given 
to a potemt^.^l trainer .NMat person had to readily understand what actual- 
ly was newW rhe revised outlines were effective in enabling us to 
reach an ia?4i AsCandlng with some consultants and Ineffective with othera. 

Some members of the staff rational teed this difficulty by suggesting 
that outsiders could not po8.slbly be expected to understand library 
larfionese But there must.be some other explanation as to why most ot 
the consuLtants m have approached have had difficulties understanding 
what we want. Later after prolonged discussion when some understanding 
of what is desired was reached, they have told m what can t be done, 
particularlF in the limited ttae period alloted, Jerhaps we should have 
obtained this training In library school or it may be more appropriate 
to hire a training consultsnt on the staff. 
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